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C h a p t e r  I  
I N T R O D U C T I O N ,  P H I L O S O P H Y ,  A N D  S T A T D I E N T  O F  P U R P Q S E  
I n t r o d u c t i o n  a n d  P h i l o s o p b , , y  
P e o p l e ,  n e a r l y  a l w a y s ,  h a v e  a  s e n s e  o f  b e l o n g i n g n e s s  t o  t h e  
g r o u p s  o f  w h i c h  t h e y  a r e  m e m b e r s :  t h e  f ' m n i l y  g r o u p ,  t h e  c h u r c h  g r o u p ,  
t h e  c o l l e g e ,  t h e  c l u b ,  t h e  hc:JIQ~town, t h e i r  c o u n t r y .  T h e s e  f e e l i n g s ,  
a t  t i m e s  
1  
m a y  b e  v e r y  i n t e n s e  b u t  f o r  t h e  m o s t  p a r t  i t  i s  t a k e n  f o r  
g r a n t e d  t h a t  p e o p l e  b e l o n g  t o  t h e s e  g r o u p s  a n d ,  i n  t u r n ,  t h a t  t h e s e  
g r o u p s  b e l o n g  t o  t h e  p e o p l e  v h o  b e l o n g  t o  t h e m .  B e  t h e  r e e l i n g  a b o u t  
t h e  g r o u p  w e a k  o r  s t r o n g ,  t h e r e  i s  a l m o s t  a l w a y s  a  k n o w i n g n e s s ,  a n  
a w a r e n e s s  o f  t h e  e x i s t e n c e  o f  t h e  g r o u p ;  s o  m u c h  s o  t h a t  a n  i n d i v i d u a l  
c a n  s c a r c e l y  c o n c e i v e  o f  h i m s e l f  a p a r t  t r a m  a  p a r t i c u l a r  g r o u p ,  s u c h  
a s  h i s  f a m i l y  g r o u p .  N e w e o m c , l  e x p r e s s e d  t h i s  a s  f o l l o w s :  
H m n a n  b e i n g s  h a v e  a l w a y s  b e l o n g e d  t o  g r o u p s .  O f '  c o u r s e  
w e  h a v e  n o  w r i t t e n  r e c o r d s  a b o u t  t h e  e a r l i e s t  : m e n ,  b u t ,  
a c c o r d i n g  t o  t h e  i n d i r e c t  e v i d e n c e ,  h u m . a n  b e i n g s  h a v e  a l w a y s  
b e e n  a s  d e p e n d e n t  u p o n  g r o u p  l i f e  a s  f i s h  h a v e  b e e n  u p o n  
w a t e r .  I n  f a c t ,  w i t h o u t  g r o u p  l i f e  h w n a . n  b e i n g s  w o u l d  
n e v e r  h a v e  b e c o m e  a b l e  t o  u s e  l a n g u a g e ,  t o  r a i s e  t h e i r  o w n  
f o o d ,  t o  h a r n e s s  p o w e r ,  o r  t o  f o l l o w  e t h i c a l  p r a c t i c e s .  o r  
h o l d  r e l i g i o u s  b e l i e f ' s .  A l l  t h e s e  t h i n g s ,  s o  c h a r a c t e r i s t i c  
o f  h u m a . n s ,  h a v e  b e c o m e  p o s s i b l e  n o t  : m e r e l y "  b e c a u s e  o f  a  
b i o l o g i c a l  e v o l u t i o n  w h i c h  i m p r o v e d  o u r  b r a i n s  a n d  s p e e c h  
o r g a n s  b u t  a l s o  b e c a u s e  p e o p l e  h a v e  b e e n  a b l e  t o  l e a r n  f ' r o m  
o n e  a n o t h e r - - e s p e c i a l l y  t h e  y o u n g e r  t r c a n  t h e  o l d e r .  
1 .  N e w c o m b ,  T h e o d o r e  M . ,  S o c i a l  P s y c h o l o g r .  N e v  Y o r k :  D r y d e n  P r e s s ,  
1 9 5 0 ,  P •  6 2 0 .  
And such learning bas been possible because group members can 
communicate with one another through shared f'rames or reference. 
Since hUll8llS depend in so many ways on the things which are 
made possible by cQlllll.unication within groups, it would be 
strange indeed it they did. not come to reel that they belong 
to groups, and that these groups are very real. 
A •group" may mean one thing to one person ud something else 
2 
to another. The word bas several. connotations. At one time it mq be 
a Jmlllber of people working together in a factory, at another it mq 
be two or three persons sitting face-to-face in a single roe111. And 
to someone else it may denote loyalty to a group or people, such as 
the Boy Scouts or the church. And again, the word •group11 is often 
used to refer to people who do not enn know who the others in the 
group mq be, such as all those persons who believe in World Peace. 
ltrech and Crutchfieldlderined the •group" in this way: 
The term "groupn ••• refers to two Qr :more people 
who bear u explicit psychological relationship to one 
uotber. This means that for each member or the group 
the other group members must exist in some :more or less 
i:mmediate psychological way so that their behavior and 
their characteristics influence him. 
In short, according to Jlewcomb,2 a criterion for recognizing a 
•group• is "whether or not the behavior or other members of the 
supposed group seems to have any direct influence on the behavior 
1. Krech, David, and Crutchfield, Richard s., Social Psychology, 
lew York: McGraw Hill, 1948. p. 18-19. 
2. Newcomb, 2R• cit., p. 492. 
3  
o r  t h e  g i v e n  i n d i v i d u a l  a n d  w h e t h e r  o r  n o t  h i s  b e h a v i o r ,  i n  t u r n ,  h a s  
d i r e c t  e t f ' e e t  o n  t h e  o t h e r  m e m b e r s . "  
A s  L a P i e r e l  b a s  s t a t e d ,  • I t  i s  n o w  e v i d e n t ,  a l t h o u g h  l o n g  o v e r -
l o o k e d ,  t h a t  t h e r e  c a n  b e  n o  g r o u p  l i f ' e  a p a r t  f r o m  t h e  i n d i v i d u a l  
h m a : n  b e i n g s  w h o s e  c o m i n g  t o g e t h e r  f ' o r m s  t h e  g r o u p  •  •  •  a n d  t h e r e  c a n  
b e  n o  i n d i v i d u a l  h u m a n  b e i n g s  a p a r t  : t r m  t h e  g r o u p  i n  w h i c h ,  a n d  t h r o u g h  
w h i c h  h e  l i v e s . •  
T h e  g r o u p  u n d e r  c o n s i d e r a t i o n  i n  t h i s  s t u d y  i s  t h a t  o f '  t h e  
c l a s s r o c a . ,  t h a t  i s ,  a  s c h o o l r o o m  g r o u p .  T h e  d e f ' i n i t i o n  o f '  • g r o u p •  
w i t h  w h i c h  t h i s  s t u d y  i s  c o n c e r n e d  i s  t h a t  o f '  t h e  s o c i a l  p s y c h o 1 o g i s t ,  
w h o s e  : m a i n  i n t e r e s t  i s  i n  t h e  s t ' 0 d 7  o f '  b o w  t h e  s o c i a l  e m r o m n e n t  
a t f ' e c t s  b e h a v i o r  o r  h o w  p e o p l e  i n . f l u e n c e  o n e  a n o t h e r .  
T h e  t e c b n i c  e m p h a S i z e d  i n  t h i s  i n f ' o r m a l  e x p e r i m e n t  i s  t h e  s m a l l  
g r o u p  t e c b n i c .  T h e  m a i n  f e a t u r e  o f '  t h i s  t e c b n i c  i s  t h a t  o f  w o r k i n g  
i n  s m a l l  g r o u p s :  c o m m i t t e e  g r o u p s ,  b u z z  g r o u p s ,  o r  o t h e r .  T h e  : m a i n  
o b j e c t i v e  i n  t h e  s m a l l  g r o u p  t e c h n i c  i s  t h a t  o f '  d e v e l o p i n g  g r o u p  
b e l o n g i n g n e s s ,  a n  a w a r e n e s s  o f '  g r o u p  r e s p o n s i b i l i t y  a n d  o f '  t h e  
i n d i v i d u a l . '  a  r e s p o n s i b i l i t y  t o  t h e  g r o u p .  A  s e c o n d  p u r p o s e  i s  t h a t  
o f '  r o s t e r i n g  g r e a t e r  p a r t i c i p a t i o n  b y  a J J .  g r o u p  m e m b e r s .  
G r o u p s  a r e  m o r e  t h a n  a  c o l l e c t i o n  o f  i n d i v i d u a l s .  T h e y  a r e  a  
g r o u p  o f '  p e o p l e  w h o  h a v e  c l o s e l . y '  i n t e r l o c k i n g  s o c i a l  r o l e s .  A n  
1 .  L a P i e r e ?  R i c h a r d ,  a m  F a r n s w o r t h ,  P a u l ,  S o c i a l  P s : r c h o l o a  ( T h i r d  
E d i t i o n ) .  N e w  Y o r k :  M c G r a w  H i l l ,  1 9 4 9 ,  p .  7 .  A l s o  i n  t h e  
A m e r i c a n  J o u r n a l  o f '  S o c i o l o g y ,  M q ,  1 9 3 9 .  
4 
aggregate or people mq become a group b;y interacting over a period of 
time. On this premise the small group technic is based. 
The committee group as referred to throughout this study is a 
small group or four to eight pupils who work as a camrdttee with the 
purpose or planning and working together f'or some type or action. 
The buzz .i!:2lm consists of two or more pupils who discuss same 
probl• of' concern to the larger group. They later share their opinion 
or solution vi th the larger group so that some action may be decided 
upon b;y the entire group. 
However, all members or a group do not share norms in the sa'1e 
degree. New members ot most groups need a period of' orientation 
before the norms a.re "learned11 or accepted as well as they are b;y 
the older members in the group. Some members are very conf'or.m.ing and 
religiously adhere to group standards or behavior, while others mq do 
so in less degree and at the same tillle adhere more closely to the 
standards or a second group to which they mq belong. And some norms 
are associated with one group only and have little effect upon other 
phases or the person's lite. An example is the child who has one 
standard or norm in the home, another one at school, a different one 
in his gang, and still another f'or bis Sunday School group. 
lewcombl explains the .formal and informal groups. When members 
of' the group are expected to respond in a certain W81' regardless or their 
individual differences and the role behaviors expected of them. are 
1. Newcomb, !m• cit., P• 496. 
5  
r e l a t i v e l . 7  i n d e p e n d e n t  o f  t h e m  a s  p e r s o n s ,  t h e  g r o u p  i s  c a l l e d  a  
f ' o r . m a l  g r o u p .  I n  t h i s  g r o u p  t h e  i n d i v i d u a l s  d o  n o t  c o u n t  b u t  a r e  o n l . 7  
p a r t s  w i t h i n  t h e  s t r u c t u r e .  T h e r e  i s  n o  q u e s t i o n  a b o u t  h o w  o t h e r s  i n  
t h e  g r o u p  w i l l  a c t  a s  b e h a v i o r  i s  c l e a r l . 7  d e s c r i b e d  a n d  a l l  m e m b e r s  
a r e  e x p e c t e d  t o  c o n f ' o r m .  
C o n t r a r y  t o  t h i s ,  w h e n  t h e  g r o u p  m e m b e r s h i p  d e v e l e p s  r o l e s  
a r o u n d  p a r t i c u l a r  i n d i v i d u a l . a  i n  p o s i t i o n s  w i t h i n  t h e  g r o u p  a n d  n o t  
a r o u n d  t h e  p o s i t i o n  i t s e l f ,  t h e  g r o u p  m a ; y  b e  c a l l e d  i n f o r m a l .  H e r e  
t h e  i n d i v i d u a l  c o u n t s .  T h e  s t r u c t u r e  o r  t h e  g r o u p  c h a n g e s  a s  t h e  
g r o u p  p e r s o n n e l  c h a n g e s .  O n e  m e m b e r  o r  t h e  g r o u p  m q  m a k e  a n  i n n o v a t i o n  
i n  b e h a v i o r  p a t t e r m s  a n d  b e c a u s e  o r  g r o u p  a c c e p t a n c e  o r  h i m ,  a  c h a n g e  
i n  g r o u p  n o r m  m q  r e s u l t .  M e m b e r s  o f  i n f o r m a l  g r o u p s  h a v e  m u c h  m o r e  
f r e e d o m  t o  b e h a v e  i n  t h e i r  i n d i v i d u a l  w q s  t h a n  d o  m e m b e r s  o r  t h e  
r i g i d ,  f o r m a l  g r o u p .  
A n  e x a m p l e  o r  f o r m a l  g r o u p  s t r u c t u r e  i s  t h a t  o f '  a  b u r e a u c r a c y .  
U n d e r  i d e a l  c o n d i t i o n s ,  t h e  b u r e a u c r a c y  i s  a  m o s t  e r r e c t i  v e  a n d  
e f f i c i e n t  w a y  f o r  a  g r o u p  o r  p e o p l e  w o r k i n g  t o g e t h e r  t o  c o m p l e t e  a  
s p e c i f i e d  t a s k  o r  p r o d u c t i o n .  I t  i s  p r o b a b l . 7  t h e  m o s t  e f f i c i e n t  t y p e  
o r  g r o u p  o r g a n i z a t i o n .  I t s  c h i e f  a d v a n t a g e  i s  i n  i t s  t e c h n i c a l  
e f f i c i e n c y  w h i c h  e l i m i n a t e s  p e r s o n a l i z e d  r e l a t i o n s h i p s  s u c h  a s  . f r i e n d -
s h i p  o r  h o s t i l i t y .  E a c h  p e r s o n  t i t s  i n t o  a  s c h e m e ,  a  p r e c o n c e i v e d  
p a t t e r n  o r  r o u t i n e  w h i c h  o b l i t e r a t e s  i n d i v i d u a l i t y .  T h i s  i s  t h e  
e x t r e m e  t y p e  o r  f o r m a l  g r o u p .  
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It is reasonable to expect that all members ot such a formal 
group would not be able to find happiness within it. Nervous tension 
and trutration is inevitable :for the persons who cannot hold to the 
standards or the group or who show initiative in suggesting changes 
in the routine or this rigid group. The warm, friendly individual 
who bas styled his inter-personal relations as •moving toward other 
persons•l •would find the bureaucratic group which minimizes the 
intimate, the personal, ••• to be uncongenial or ewn intolerable.•2 
The informal group, on the other band, is tol'lled by a group ot 
individuals banding together tor a COD111on purpose. Through interacting 
over a period or t:im.e, group norms are set up so that each member 
recognizes his place in the group and his responsibility to other 
group members. Dif'tering personalities within the group are respected 
and individual initiative is encouraged, though both are subject to the 
nol'llS ot the group or to the group weltare. Such groups mq become 
increasingly more or less :formal or informal as time passes. The 
group structure grows and changes as members interact and become inter-
related and as the leadership shif'ts. 
The in.formal group requires study' and ana.lysis to understand its 
interaction pattern and its direction. Group structure, according to 
1. Horney, Karen, .Qm: Inner Conflicts. New York: Norton and Norton, 
1945, P• 178. 
2. Newcomb, Theodore, gg. cit., pp. 497-98. 
H e w e o m b , l  c a n  b e  s t u d i e d  b 1 "  t w o  m e t h o d s :  a c t u a l  o b s e r v a t i o n  a n d  
t h a t  
o r  t h e  s o c i a l  d i s t a n c e  s c a l e .  
O b s e r v a t i o n  t e c h n i q u e  b a s  b e e n  s e t  u p  b y  B e y u 3  a n d  o t h e r s .  I t  
c o n s i s t s  o r  a c t u a l  o b s e r v a t i o n  o r  g r o u p s  i n  a c t i o n  w i t h  s p e c i a l  
a t t e n t i o n  f o c u a e d  o n  o b s e r v a t i o n  o r  t h e  r o l e s  o r  g r o u p  m e m b e r s .  T h e  
o b s e r v a t i o n  i s  d o n e  q y  t e a m s ,  o r  p a i r s  w h o  r a t e  t h e  g r o u p  m e m b e r s  b y '  
t h e  s t a t e m e n t s  t b e f  m a k e  d u r i n g  d i s c u s s i o n .  
T h e  ' V ' & l u e  o f  o b s e r v a t i o n  o r  g r o u p  m e m b e r s  h a s  b e e n  i n d i c a t e d  b J '  
l e w e o m b 4 :  
A n  a n a l y s i s  o f  s u c h  o b s e r v a t i o n  w o u l d  s h o w  t h e  r o l e  
b e h a v i o r s  b e t w e e n  s p e c i f i c  p a i r s  o f  m e m b e r s  a n d  w o u l d  
r e v e a l  t h e  m t u r e  o r  t h e  g r o u p  s t r u c t u r e  a s  w e l l  a s  t h e  
b e h a v i o r  c h a r a c t e r i s t i c  o r  i n d i v i d u a l  m e m b e r s .  R o l e s  a r e  
n o t  c h a r a c t e r i s t i c s  o r  i n d i v i d u a l s  b u t  r e f e r  t o  r e l a t i o n -
s h i p s  a m . o n g  t w o  o r  m o r e  i n d i v i d u a l s .  T h u s  a  d e s c r i p t i o n  
o r  t h e  r o l e  s t r u c t u r e  o r  a  g r o u p  i n c l u d e s ,  i d e a l . q ,  t h e  
r e l a t i o n s h i p s  o r  e ' Y e 1 " 1  m e m b e r  t o  e T e l " 1  o t h e r  m e m b e r  o r  t o  
t h e  g r o u p  a s  a  w h o l e .  
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S o c i a m . e t r y  i s  a  m e t h o d  o r  g r o u p  ~ie w h i c h  s h o w s  v a r i o u s  k i n d s  
o r  r e l a t i o n s  a m . o n g  g r o u p  m e m b e r s .  T h e  i n f o r m a t i o n  i s  o b t a i n e d  t l : r o u g h  
o n e  o r  m o r e  q u e s t i o n s  s u c h  a s ,  n o r  a l l  t h e  p e o p l e  i n  t h e  r o o m ,  w b c m  
1 .  N e w c o m b ,  T h e o d o r e ,  . 2 1 2 •  c i t . ,  p .  5 0 4 .  
2 .  C u n n i n g h a m ,  R u t h ,  o p .  c i t . ,  p .  3 5 2 .  
3 .  H e y n s ,  R .  W . ,  ' ! E f f e c t s  o f  V a r i a t i o n  i n  L e a d e r s h i p  o n  P a r t i c i p a n t  
B e h a v i o r  i n  D i s c u s s i o n  G r o u p s . "  B n p u b l i s h e d  D i s s e r t a t i o n ,  U n i v e r -
s i t y  o f  M i c h i g a n ,  1 9 4 9 .  ( R e f e r r e d  t o  b y  N e w c o m b }  
4 .  N e w c o m b ,  T h e o d o r e ,  . 2 1 2 •  c i t . ,  p .  5 0 6 .  
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would you most like to work with on a committee?• From this information 
a chart is made and the an.al.yais ma:r show :autual choices, stars who 
are very popular, isolates who are rejected by the group, small cliques 
and sub groups 1 and leaders in the group. The sociometric ana~ is 
bas Jll&D1' variations and can be :flexible to meet the needs or a 
particular study. It bas been recognized by educators among whom is 
Willer who sqs that "as a distinct and useful medium for diagnosing 
interpersonal. relationships with.in the classroom. and tor planning wqs 
of improvement.• 
The Classroom Social Distance Seale as created by Cu:nningbam.2 
proved to be one or the most usetu.l dev.iees used in her research. 
This revealing instrument gives insight into the wide range of 
acceptance the group shows to the individual members, and also indicates 
the range or acceptance the individual members have for the group. 
Such methods or group analysis as observation, sociometry and 
the classroom social distance scale are, as has been stated previously, 
particularly usefUl in determining the structure and interaction 
patterns or the informal. group. 
Authorities agree that groups, to be effective, require some 
degree or organization. This organization is gained by division ot 
l. Willey, RoydeVerl, Guidance 1Jl Jgementary Education, Harper 
and Brothers, New York, 19521 p. 605. 
2. Cunningham, Ruth, .m?• cit., P• .352. 
t h e  w o r k  o f '  t h e  g r o u p  s o  t h a t  s p e c i f i e d  p e r s o n s  a r e  e x p e c t e d  t o  
p e r f o r m  c e r t a i n  f u n c t i o n s .  
V i t h  t h i s  o r g a n i z a t i o n ,  l i k e  b e i n g  p a r t  o f  a  t e a m ,  c o m e s  
s o l i d a r i t y .  T h e r e  i s  a  f e e l i n g  o f  b e l o n g i n g n e s s ,  a  s e n s e  o f  i n t e r -
d e p e n d e n c e ,  a n d  a  c o n s c i o u s n e s s  t h a t  e a c h  i s  c o n t r i b u . t i n g  s o m e t h i n g  
t o  t h e  c o m m . o n  g o a l .  T h e  l o y a l t y ,  t h e  t o g e t h e r n e s s  t h a t  i s  t h u s  
e s t a b l i s h e d  v a s  r e f ' e r r e d  t o  b y  N e w c o m . b l  a s  • c o h e s i o n  o r  g r o u p  
s o l l d a r i  t y .  •  
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W h e n  e h i l d r e n  a r e  b r o u g h t  t o g e t h e r  i n  g r o u p s  a t  s c h o o l ,  e x t e n s i v e  
i n t e r a c t i o n  t a k e s  p l a c e  a n d  a s  a  r e s u l t ,  i m p o r t a n t  s o c i a l  l e a r n i n g s  
o c c u r .  I t  i s  e s s e n t i a l  t h a t  t h e  t e a c h e r  b e  a . w a r e  o r  t h i s  g r o u p  
i n t e r a c t i o n ,  t h a t  s h e  s t u d y  t h e  g r o u p  f r o m  t h e  s t a n d p o i n t  o f  b o t h  
c a u s e  a n d  e t . f e e t ,  a n d  t h a t  s h e  b e  s e n s i t i v e  t o  t h e  i n f ' l u e n c e  t h e  
g r o u p  b a s  o n  t h e  d e v e l o p m e n t  o r  l a c k  o f  d e v e l o p m e n t  o f '  p a r t i c u l a r  
i n d i  v i . d u a l s .  T h i s  b e l o n g i n g n e s s  a n d  i t s  e f ' f ' e c t  u p o n  t h e  g r o u p  m e m b e r s  
i s  c l a r i f i e d  b y  t h e  . A m e r i c a n  C o u n c i l  o n  E d u c a t i o n . 2 :  
•  •  •  t h e  g r a d u a l  e m e r g e n c e  o f '  a  c h i l d  s o c i e t y  c a m e  (  s )  
a b o u t  w h e n e v e r  a  m m b e r  o f  c h i l d r e n  o f  s c h o o l  a g e  a r e  
b r o u g h t  t o g e t h e r  a n d  d o  t h i n g s  t o g e t h e r  t h r o u g h  a  c o n s i d e r -
a b l e  p e r i o d  o t  t i m e .  D a i l y  i n t e r a c t i o n  a m o n g  c l a s s m a t e s  
g r a d u a l l y  b u . i l d s  u p  a  s e r i e s  o f '  t e e l i n g s  t o w a r d  o n e  
1 .  N e w c o m b ,  T h e o d o r e ,  ! m •  c i t . ,  p p .  5 1 0 - 1 2 .  
2 .  A m e r i c a n  C o u n c i l  o n  E d u c a t i o n ,  H e 1 p i n g  T e a c h e r s  U n d e r s t g d  
C h i l d r e n ,  A m e r i c a n  C o u n c i l  o n  E d u c a t i o n ,  W a s h i n g t o n ,  D .  c . ,  
1 9 4 5 ,  P •  2 7 6 .  
another • • • relationships • • • that impl.1' dif'ferent roles 
f'or ditf'erent individuals in their group activities. The 
children come to see themselves and others as belonging to 
a group in terms of these r&les; they accord dif'f'erent 
status or prestige values to these various roles. 
The philosopb;,r of today•s school incorporates group membership 
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and participation together with respect f'or the individual as essential.a 
f'or education f'or dam.ocratic living. This phi1osopby bas been well 
stated b;y Harl Douglasl: 
At least f'our major bases need consideration in the 
f'ormulation of philosophy and objectives tor the development 
of' a better educational program in .American schools: 
1. The democratic way of' lif'e 
2. The school community 
3. The nature of' individual pupil.8 
4. The nature of' the educative process 
Education is a social process and takes much of' its 
direction tram the dominant social philosophy of' the group, 
including its oommonl;r accepted values. For us, therefore, 
the keynote is American Democrac:y. Few persons would 
cballenge the statement that the major purpose or education 
is to foster democracy as a way of' life. Our educational 
syst• reflects our society• s faith in education as a 
means or promoting democratic values. 
There are lll8l1Y statements of' democratic values to be 
round in educational literature. The two f'ollowi?Jg sean. 
to underlie all otherss 
First, democracy recognizes the importance and the 
dignity of the individual and utilizes his ill.provability 
as a means of social evolution and progress. 
Second, democrac:y places a premium upon reason as 
a means of individual and group decision and as a basis 
for action. 
Douglas, Harl R., Education f2I Life Ad.Justman!. New York: Ronald 
Press Co., 1950, p. 
T h i s  l e a v e s  n o  u n c e r t a i n t i e s  c o n c e r n i n g  t h e  r e s p o n s i b i l i t y  
o f  t h e  s c h o o l s  o f  . A m e r i c a  f o r  r a r t h e r i n g  d a m o c r a e y  t h r o u g h  t h e  
d e v e l o p m e n t  o f  t h e  i n d i v i d u a . 1  a n d  b y '  d e v e l o p i n g  c a n p e t e n c i e s  i n  
g r o u p  s k i l l s  s o  t h a t  c h i l d r e n  w i l l  b e  t r a i n e d  t h r o u g h  e x p e r i e n c e  
w  m e e t  a n d  s o l v e  t h e  p r o b l e m . a  o t  a  d e m o c r a c y .  A s  M i c b a e l i e l  h a s  
s t a t e d :  
T h e  s c h o o l s  o t  A m e r i c a  a r e  d e d i c a t e d  t o  t h e  p r e s e r v a t i o n  
a n d  e x t e n s i o n  o f  d e m o c r a t i c  i d e a 1 s  a n d  t o  t h e  d e w l o p m e n t  
O f  t h e  h i g h e s t  t y p e  O f  d U l O C r a t i c  b e h a v i o r  O D  t h e  p a r t  
o r  e a c h  c h i l d .  T l ! l e  p r e s e n t  e d u c a t i o n a l  s i t u a t i o n  p r e s e n t s ,  
w i t h o u t  d o u b t ,  t h e  g r e a t e s t  c h a l l e n g e  a n d  g r a v e s t  r e s p o n -
s i b i l i t y  e w r  f a c e d  b y  e d u c a t o r s  i n  A m e r i c a .  
S t a t e m e n t  . 2 l  P u r p o s e  
T h e  p r i m a r y  p u r p o s e  o f  t h i s  i n f o r m a l  e x p e r i m e n t  i n  g r o u p  w o r k  
l l  
w i t h  c h i l d r e n  i n  a  f o u r t h  g r a d e  c l a s s r o o m  i s  t w o - f o l d :  f i r s t ,  t o  
d e s c r i b e  a n d  a m p l i f ' y  t h e  u s e  o f  t h e  s m a l l  g r o u p  t e c b n i c  i n  a  c l a s s r o a a  
s i t u a t i o n ,  a n d  s e c o n d ,  t o  s h o w  w h a t  r e l a t i o n s h i p  t h e r e  m i q  b e  b e t w e e n  
t h e  u s e  o r  t h e  s m a l l  g r o u p  t e c h n i c  a n d  c h a n g e s  i n  g r o u p  b e l o n g i n g n e s s  
a n d  i n d i v i d u a l  b e h a v i o r .  
I t  i s  h o p e d  b y  t h e  w r i t e r  t h a t  a  s e c o n d a r y  e f f e c t  o f '  t h i s  
s t u d y  w i l l  b e  t h e  s t i m u l a t i o n  a n d  e n c o u r a g e m e n t  o r  o t h e r  t e a c h e r s  i n  
t h e  f ' i e l d  t o  e x p e r i m e n : t  w i t h  t h e  s m a l l  g r o u p  t e c b n i c .  I t  i s  t u r t h e r  
h o p e d  t h a t  t h i s  w o r k :  " J I B : 3 '  p o i n t  t h e  w a y  t o  m o r e  d e m o c r a t i c  a c t i o n  i n  
1 .  M i c h a e l i s ,  J o h n  u .  S o c i a l  S t u d i e s  f o r  C h i l d r e n  i n  £ .  D e m o c r a c y .  
N e w  Y o r k :  P r e n t i c e - H a l l ,  I n c .  1 9 5 0 ,  p .  
classrooms so that children todq can, through real experience, be 
better prepared to meet and solve tomorrow•s problems. 
Procedure 
12 
The informal. experiment conducted as the main part or this study, 
is not intended to bear an:r likeness to a controlled experiment where 
one Tariable at a time is tested, and all others are held constant. 
In an informal experiment 118.D;Y' variables are operating and as a result 
the findings show more of a trend than conclusive tacts or statements. 
At the expense of' more reliable results and more specific findings, 
the writer chose the informal experiment as the procedure f'or this 
stud7. The purpose in doing so was to keep the classroom. conditions 
as normal as possible so that other teachers might realize the 
functional. qualities of' the small group tecbnic and its praeticalit7 
f'or use as an everydq classroom procedure. 
Chapter Two will "review the thinking of' f'oremost educators and 
ps7cbologists on group work and its place in our educational s7stem. 
Chapter Three will deal with the informal experiment carried on in 
a fourth grade. Chapter Four will point out the conclusions am 
limitations of' this experiment. It will also list the implications 
f'or education. 
C h a p t e r  I I  
R E V I E W '  O F  R E L A T E D  I N F O R M A T I O N  
S m a l l  g r o u p s  c a m p o s e d  o f  s e v e r a l  o r  m o r e  i n d i v i d u a l s  a r e  e f f e c t i v e  
w o r k i n g  . f ' o r c e s  i n  & : J r . f  d e m o C : r ' a c y .  T h e  g r o u p  h a s  a  r e c o g n i z e d  p l a c e  i n  
t h e  s t r u c t u r e  o . f '  o u r  s o c i e t y .  I t  i s  b y  a c c e p t i n g  r o l e s  i n  t h e  s m a l l  
g r o u p  t h a t  t h e  i n d i v i d u a l  l e a r n s  b o t h  t h e  i m p o r t a n c e  a n d  t h e  f u n c t i o n  
o t  p a r t i c i p a t i o n  i n  d e m o c r a t i c  l i v i n g ,  u p o n  w h i c h  t h e  s u r v i v a l  o £  t h e  
A m e r i c a n  w a y  o f  l i f e  d e p e n d s .  M i c b a e l i s l  e m p h a s i z e d  t h i s  w h e n  h e  
s t a t e d :  
A m e r i c a n  s o c i e t y  a t  t h e  p r e s e n t  t i m e  ~ b e  c h a r a c t e r i z e d  
a s  a  d e m o c r a t i c ,  p o w e r - a g e  c u l t u r e .  T h e  s h i r t  f ' r o m  a n  
a g r i c u l t u r a l  e r a  t o  a n  e r a  o f  a t o m i c  p o w e r  b a s  b e e n  a e c o m . -
p a n i e d  b y  l l 1 8 l \ V '  c h a n g e s  i n  o u r  w q s  o r  l i v i n g .  T h e  h o p e  t o r  
p e a c e ,  p r o s p e r i t y  a n d  h a p p i n e s s  i n  t h e  m o d e r n  w o r l d  i s  t h a t  
J ' l l 8 l l  w i l l  b e  a b l e  a n d  w i l l i n g  t o  s o l v e  h i s  p r o b l a m a  a n d  m a k e  
n e c e s s a r y  c h a n g e s  t h r o u g h  t h e  u s e  o f '  r e a s o n  a n 4  d e m o c r a t i c  
a c t i o n .  I n  a  c o m . p l e x  c u l t u r e  : m a r k e d  b y  l i m i t e d  o p p o r t u n i t i e s  
t o r  l e a r n i n g  t h r o u g h  d i r e c t  e x p e r i e n c e s ,  . f ' o : m . a l  e d u c a t i o n  
m u s t  a s s u a e  a  b e a v . y  r e s p o n s i b i l i t y  t o r  d e v e l o p i n g  c a a . p e t e n c e  
i n  c r i t i c a l  t h i n k i n g  a n d  d a m o c r a t i c  p r o c e s s e s .  
F u r t h e r  c o r r o b o r a t i o n  o f  t h e  p r i a e  i m p o r t a n c e  o f '  g r o u p  t e c h n i q u e s  
i n  o u r  . A m e r i c a n  d e m o c r a t i c  f o r m .  o f  g o v e r m a e n t  a n d  t h e  n e e d  t o r  s c h o o l s  
t . o  b e  a w a r e  o r  t h e i r  r e s p o n s i b i l i t y  t o r  t h e  d e v e l o p m e n t  o r  i n d i v i d u a l s  
s k i l l r u l  i n  s u c h  t e c h n i q u e s ,  w a s  g i v e n  b y  S m i t t i 2  w h e n  h e  e x p r e s s e d  
h i s  v i e w s  t h u s l y :  
1 .  M i c h a e l i s ,  J o h n  u . ,  o p .  c i t . ,  p p .  4 8 - 4 9 .  
2 .  S m i t h ,  B .  O t b a n e l ,  " S q u a r i n g  t h e  C u r r i c u l u m  v i  t h  S o c i a l  R e a l i  t i e s , "  
E c i u c a t i o n a l  L e a d e r s h i 1 h  V o l .  I X ,  N o .  4 ,  J a n u a r y ,  1 9 5 2 ,  P •  2 1 7 .  
The specialized and interdependent character or society 
bas made man increasing~ dependent upon his f'ellov man. 
This meaDS that in the sphere of' social action, no matter 
bow small an operation the action calls tor, wbat au:qone 
can do depends in large degree upon what other persons will 
permit. This tact is indicated b;r the extent to which our 
society is organized into all sorts or groups, COJl'lllittees 
and conferences. Perhaps no people were eTer SG highly 
organized, in f'ree associations to be sure, as the people 
in the United States. These social tacts indicate the 
need tor appropriate social techniques b;r which groups of 
individuals can share freely with one another in the 
process of arriving at common policies, programs and 
decision •••• Everyone who has worked in cCllllllittees where 
important matters were at stake has noted the tensions of 
individuals, the extent or which seams to be related to 
the amount or involvement on the one band, and lack of 
facility in human-relations techniques, on the other. We 
have been slow to develop appropriate modes or social 
interaction. The school bas an important obligation to 
develop those wqs of social give and take :most cond.uciTe 
to the rational solution of problems in which numbers of 
individuals are and must be involved. 
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A major problan in a democracy, then, is that of creating citizens 
who will be able to meet and solve their problems through interaction 
with others and through group decision arrived at through group 
discussion, experimentation, and evaluation. Michaelisl acquainted 
us with the proportions or this task or thinking together when he 
admonisheds 
The job of thinking together is not an easy one. As 
our country has grown large in population, territory, and 
industry, it has broken through the politica1 and social 
patterns of an earlier day. • • • What is required, now, above all 
in the presence of international and economic a.narcb;y, are 
l. Michaelis, ~· cit., PP• 139-40. 
d e ' d c e s ,  o r g a n i z a t i o n s ,  p u r p o s e s ,  m e t h o d s ,  e x p e r i m e n t s ,  a n d  
c b a m l e l s  t h r o u g h  w h i c h  a  g r e a t  p e o p l e  c a n  r e a l i z e  i t s  
a s p i r a t i o n s  f ' o r  t r e e d o m .  T h a t  a s p i r a t i o n  f ' o r  t r e e d o m  : m q  
b e  d e f i n e d  a s  f ' r e e d o m  t o  g r o w ,  t o  d e v e l o p  t h e  f i n e s t  
c a p a b i l i t i e s  o f '  e a c h  p e r s o n ,  a n d  t . o  w e l c o m e  t h e  c o n t r i b u t i o n s  
o r  e v e : r : Y  h l D l 8 D  b e i l : i g  t o  t h e  s o c i a l  g o o d .  
A n d  i n J J D . e r i c a  w e  h a v e  s h o w n  a  g e n i u s  f o r  p u t t i n g  
p u r p o s e ,  f ' a i t h ,  a n d  d e v i c e s  t o  w o r k  a t  f a r m i n g ,  r e a r i n g  
s k y s c r a p e r s  • • •  a n d  m a k i n g  g a d g e t s  o n  f a c t o r , y  p r o d u c t i o n  
l i n e s .  I t  i 8  p a . s t  t i m e  f ' o r  u s  t o  p u t  o u r  b r i l l i a n t  
i n g e n u i t 7  a n d  o u r  g r e a t  r e s o u r c e s  t o  c o n q u e r i n g  t h e  o n e  
s i n g l e  l a r g e s t  o b s t a c l e  t o  o u r  g r e a t e r  l i r e  a n d  l i b e r t 7 - -
t h e  l a c k  o r  k n o w - h o w ;  t h a t  i s ,  t o  t h e  j o b  o f  d e v e l o p i n g  
p r o d u c t i o n  m e t h o d s  f o r  a c h i e v i n g  l a r g e  s c a l e  p a r t i c i p a t i o a .  
a n d  s o c i a l  a c h i e ' Y U 1 8 n t  f o r  a l l  o u r  p e o p l e .  
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T e a c h l l l g  p e r s o n s  t o  t h i n k  t o g e t h e r  a b o u t  a  c o m m o n  p r o b l e m  b a s  
b e c e e  a  n e a r - s c i e n c e  w i t h  e x p l o r a t i o n  o r  d y n a m i c s  a n d  t h e  d e v e l o p m e n t  
o t  s t e p s  i n  g r o u p  p r o c e s s .  G r o u n d e d  i n  t h e  b a s i c  n e e d s  o f  t h e  
i n d i r l d u a l  a n d  p a r a m o u n t  t o  t h e  s u r r l v a l  o f '  o u r  d e m o c r a t i c  f o r m  o r  
g o v e r n m e n t ,  g r o u p  p r o c e s s  b a s  b e c o m e  a n d  w i l l  c o n t i n u e  t o  b e  a n  
i n t e g r a l  p a r t  o f  t h e  e d u c a t i o n a l  c u r r i c u l • •  G o l d l  e x p r e s s e d  t h i s  
c o n v i n c i n g l y  i n  a n  a r t i c l e  f ' o r  e d u c a t i o n a l  a d m i n i s t r a t o r s :  
M o v e m e n t s  i n  e d u c a t i o n  h a v e  a  v q  o f '  c l . i J I P i n g  o v e r  
t h e  h o r i z o n ,  f o c u s i n g  a  b r i l l i a n t  l i g h t  f o r  a  t i m e  o n  a n  
a r e a  o r  n e e d ,  a n d  g r a d u a l l y  b e c o m i n g  a b s o r b e d .  i n  g e n e r a l  
e d u c a t i o n a l  t h e o r y  a n d  p r a c t i c e .  G r o u p  p r o c e s s  a s  a  
m o v e m e n t  h a s  r u n  s u c h  a  c o u r s e  i n  a  p e r i o d  b r i e f e r  t h a n  a  
d e c a d e .  W h a t  v a s  a  f e w  Y ' e a r s  a g o  a  n o v e l t 7  o r  e v e n  a  t a d  
h a s  f ' i n a l l 7  c e a s e d  t . o  b e  a  • m o v e m e n t •  a t  a l l .  I t  b a s  
b e c o m e  i n c r e a s i n g l y  a  w q  o f  w o r k i n g  i n  g r o u p  s i t u a t i o n s ,  
a n  i n s i g h t  i n t o  i n d i v i d u a l  b e h a v i o r  i n  g r o u p  s i t u a t i o n s ,  
a n d  a  u s e f ' t t l  s e t  o r  t e c h n i q u e s  f ' o r  p u t t i n g  i n s i g h t s  i n t o  
1 .  G o l d ,  M i l t o n ,  " G r o u p  P r o c e s s  a n d  t h e  C u r r i c u l u m , "  E d u c a t i o n a l .  
L e a d e r s h i p ,  V o l .  I X ,  N o .  4 ,  J a n u a r ; y ,  1 9 5 2 ,  P •  2 3 0 .  
practice. School people concerned with the improvement ot 
school progrmns have found a usetul tool in the group 
process concept. It bas helped to focus attention on 
group behavior as a fundamental factor in curriculum devel-
opment. It bas helped us to re-evaluate curriculum. 1 content,• 
so that as teachers we may give more direct attention to the 
individual tunctioning in a group. 
Group work enhances democratic tunctioning by recognizing the 
worth of indi vi.duals who contribute through group interaction. True 
democratic action results f'rom group decision based on group needs, 
goals, and evaluations. The individual is the important ingredient 
in any democracy. This has been observed by the writers ot "Toward 
Better Teaching" when they' said: 
To be an effective member of a democratic society 
the individual must be able to take an active part in 
the constant reformulation of social values, procedures, 
and organization. The vitality and success of the 
democratic wrq of life are dependent upon the extent to 
which every citizen assUlles responsibility for necessar;y 
individual and group action. The ability to function. 
etficiently' as a member of' a group is a skill which must 
be acquired. Renee the school, charged with education 
for citizenship, is an institution whose f'unctionmust 
include the development and refinement of the skills 
necessary within a democracy. 
The relation of the individual to the group and to democratic 
action is one of mutual dependence. The individual is an essential 
16 
power in a group and in a democracy, and likewise the group exerts an 
important influence upon the individual since certain or his basic 
1. Association for Supervision and OurricullDl Development, 11Toward 
Better Teaching," A· ~. Q. ll• Yearb9ok, Washington, D. c., 
1949, pp. 187-88. 
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n e e d s  c a n  b e s t  b e  m e t  t h r o u g h  b e l o n g i n g  t o  a n d  i n t e r a c t i n g  i n  g r o u p s .  
M o f f a t t  a n d  H o w e l l , l  T h o r p e , 2  a n d  L e e  a n d  L e e 3  s e e m  t o  h a . T e  t h i s  i n  
m i n d  w h e n  t h e y  s p e a k  o f  t h e  n e e d  f o r  t h e  c h i l d  t o  d e T e l o p  a  s e n s e  
o f  m u t u a l l  t y .  B e n n e  a n d  M u n t y a n 4  s t r e s s e d  t h e  r e c i p r o c a l  n a t u r e  o f  
t h e  i n d i v i d u a l  a n d  g r o u p  r e l a t i o n s h i p  w h e n  t h e y  v r o t e :  
I n d i v i d u a l s  h a T e  c e r t a i n  b a s i c  p s y c h o l o g i c a l  a n d  
b i o l o g i c a l  n e e d s ,  a n d  t h e i r  p u r p o s i v e  b e h a v i o r  i s  a i m e d  
a t  t h e  s a t i s f a c t i o n  o f  t h e s e  n e e d s .  B u t  t h e i r  s a t i s -
f a c t i o n  i s  p o s s i b l e  o n l y  t h r o u g h  p a r t i c i p a t i o n  i n  g r o u p  
l i t e  b y  m e a n s  o r  r o l e s  a s s o c i a t e d  w i t h  p o s i t i o n s  i n  
v a r i o u s  s o c i a l  s y s t e m s .  I n  t h i s  w q  a n  i n d i v i d u a l  
b e c o m e s  a  m e m b e r  o r  v a r i o u s  g r o u p s  a n d  o f  a  l a r g e r  
s o c i e t y  o f  w h i c h  t h e s e  a r e  a  p a r t .  T h u s  h e  s a t i s f i e s  b i s  
b i o l o g i c a l  n e e d s  a s  w e l l  a s  b i s  n e e d  f o r  s e c u r i t y ,  f o r  
b e l o n g i n g n e s s ,  f o r  r e c o g n i t i o n ,  a n d  f o r  r e s p o n s e  f ' r a m  
o t h e r s  • • • •  B u t  t o  p a r t i c i p a t e  s u c c e s s f u l l y  m e a n s  t h a t  o n e  
l e a r n s  t o  d e f i n e  t h e  s i t u a t i o n  a s  i t  i s  p e r c e i v e d  b , y  t h e  
g r o u p  f u n c t i o n i n g  i n  t h a t  s y s t e m  o r  i n  a  g i v e n  p o s i t i o n  
i n  t h e  s y s t e m  • • • •  T h u s ,  a n  i n d i v i d u a l ' s  k n o w l e d g e ,  
a t t i t u d e s ,  a n d  s k i l l s  a r e  t h e  p r o d u c t s  o r  i n t e r a c t i o n  i n  
e s t a b l i s h e d  w a y s  o r  g r o u p  l i f e .  
F u r t h e r  e v i d e n c e  o f  t h e  i n t e r d e p e n d e n c e  b e t w e e n  t h e  i n d i v i d u a l  
a n d  t h e  g r o u p  v a s  g i v e n  b y  L a P i e r e  a n d  F a r n s w o r t h . ;  
I t  i s  n o w  e v i d e n t ,  a l t h o u g h  l o n g  o v e r l o o k e d ,  t h a t  t h e r e  
c a n  b e  n o  g r o u p  l i f e  a p a r t  f r o m  t h e  i n d i v i d u a l  h u m a n  b e i n g s  
w h o s e  c a n i n g  t o g e t h e r  f o r m s  t h e  g r o u p .  I t  i s  a l s o  n o v  
l .  M o f f a t t ,  M a u r i c e  P .  a n d  H o w e l l ,  H a z e l  W . ,  E l e m e n t w  S o c i a l ;  S t u d i e ! ,  
I n s t r u c t i o ; g ,  N e w  Y o r k :  L o n g m a n s ,  G r e e n  a n d  C o . ,  1 9 5 2 ,  p .  4 7 .  
2 .  T h o r p e ,  L o u i s  P . ,  C h i l d  J ! @ x c h o l o a  ~ p e v e l o p m e n t .  N e w  Y o r k :  
T h e  R o n a l d  P r e s s ,  1 9 4 6 ,  p p .  1 9 0 - 9 2 .  
3 .  L e e ,  J .  M .  a n d  L e e ,  D .  M . ,  I . M  C h i l d  g  l i 3 : !  C u r r i c u l u m  ( S e c o n d  
E d i t i o n ) .  N e w  Y o r k :  A p p l e t o n - C e n t u r y - C r o f t s ,  1 9 5 0 ,  p p .  7 7 - 7 9 .  
4 .  B e n n e ,  K e n n e t h  D .  a n d  M u n t y a n ,  B o z i d a r ,  H u m a n  R e l a t i o n s  . ! !  
C u r r i c u 1 ¥  C h a n g e .  N e v  Y o r k :  D r y d e n  P r e s s ,  1 9 5 1 ,  P •  1 0 .  
5 .  L a P i e r e ,  R i c h a r d  T .  a n d  F a r n s w o r t h ,  P a u l  R . ,  2 1 ! •  ~., P •  7 .  
evident that there can be no individual bman being apart 
.f'rom the group in which and through which he lives. 
The development of the individual is an end-product or group 
work. The security fostered by the reeling of belonging and the 
satisfactions gained from participation in small groups enables 
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the individual to develop wholesome attitudes, effective social skills 
and emotional stability. These traits, in turn, increase his value 
to the group and prepare him to f'unction active~ in a democratic 
group. The school's responsibility for this de'VeleJmlSnt of the 
individual was considered imperative by the committee writing 
"Toward Better Teacbing"l when they so plainly stated: 
How to help young people of' todq fit into a strange, 
exc=i ting, constantly' changing world and bow to meet 
individual needs to achieve and to be wanted-in short, 
to feel seeure--is a basic problem for the present-day 
school. A sense of security is a .f'undamental need of 
eTery individual. MaxilRum growth can occur only if 
security is present. 
Today's children are faced with mental and social adjustments 
to a constantly' changing world. The young of today need skills in 
problem solving and the ability to :maintain emotional balance and 
mental health in a complex and shirting environment. Douglas2 
emphasized this when he wrote: 
I. .Association for Supervision and Curricu1um Dewlopnent, 21!• cit., 
P• 13 
2. Douglas, Harl R., 21!• ill•1 P• 6S. 
. A s  h e  g r o w s  e v e r y  i n d i v i d u a l  h a s  t o  a d j u s t  h i s  b e h a v i o r  
t o  t h e  d e m a n d s  o f  h i s  t i m e  a n d  p l a c e .  A d j u s t m e n t  b a s  b e c o m e  
a  k e y  c o n c e p t  i n  o u r  e d u c a t i o n a l  t h i n k i n g .  V e  c o n c e i v e  o r  
t h e  p e r s o n  a s  a n  a c t i v e ,  s t r i v i n g  o r g a n i s m .  w h i c h  s e e k s  i t s  
o w n  : m a i n t e n a n c e  a n d  s a t i s f a c t i o n  o r  b a s i c  u r g e s  a n d  n e e d s .  
W e  b e l i e w  t h a t  t h e  g r o w i n g  i n d i v i d u a l  n e e d s  t o  h a v e  
e x p e r i e n c e s  w h i c h  e m a b l e  h i m  t o  s o l v e  t h e  p r o b l s s  w h i c h  
a r i s e  a s  b e  g r o w s  i n  a b i l i t y  t o  h a n d l e  h i s  o w n  a d j u s t m e n t .  
C o o p e r a t i v e  l e a r n i n g  i s  a n  i n t e g r a l  p a . r t  o r  g r o u p  w o r k .  I t  i s  
t h e  c o m b i n e d  a c t i o n  o r  i n d i v i d u a l s  o r  g r o u p s  i n  r e a c h i n g  a  d e s i r e d  
g o a l .  T h r o u g h  w o r k i n g  t o g e t h e r ,  m u t u a l  r e s p e c t ,  c o n f i d e n c e  a n d  
U l l d e r s t a n d i n g  o r  g r o u p  g o a l s  i s  g a i n e d  w h i l e  c o m p e t i t i o n  a n d  r i Y a l r y  
a r e  l e s s e n e d .  • T o w a r d  B e t t e r  T e a c h i n g " l  b a s  d e f i n e d  c o o p e r a t i w  
l e a r n i n g  a s  " c o o p e r a t i v e  g o a l  s e t t i n g ,  c o o p e r a t i v e  p l a n n i n g  o r  
e x p e r i e n c e s ,  a n d  c o o p e r a t i v e  e v a l u a t i o n  o f  p r o g r e s s  t o w a r d  g o a l s . •  
E i g h t  b a s i c  c o n c e p t s  o r  c o o p e r a t i v e  l e a r n i n g  a r e  r e c o g n i z e d  b ; y  t h e s e  
w r i t e r s : 2  
l .  C o o p e r a t i v e  l e a r n i n g  b e g i n s  w i t h  e s t a b l i s h i n g  r a p p o r t .  
2 .  C o o p e r a t i v e  l e a r n i n g  g i v e s  p u p i l s  e x p e r i e n c e  i n  s e t t i n g  
u p  g o a l s  t o g e t h e r .  
3 .  C o o p e r a t i v e  l e a r n i n g  p r o v i d e s  a n  o p p o r t u n i t y  f o r  p u p i l s  
t o  p l a n  a : m . d  d e v e l o p  e x p e r i e n c e s  t o  a c h i e v e  t h e i r  
o b j e c t i v e s .  
4 .  C o o p e r a t i v e  · l e a r n i n g  e n c o u r a g e s  a l l  c o n c e r n e d  t o  m a k e  
g r o u p  d e c i s i o n  a n d  a s s u m e  r e s p o n s i b i l i t y  f o r  t h o s e  
D e c i s i o n s .  
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l .  . A s s o c i a t i o n  f o r  S u p e r v i s i o n  a n d  C u r r i c u l u m  D e v e l o : p a e n t ,  . Q R •  c i t . ,  
P •  5 1 .  
2 .  ~., P •  5 1 .  
5. Cooperative learning provides for a division or respon-
sibility among individuals and groups. 
6. Cooperative learning gives pupils an opportunity to 
gather and distribute materials. 
7. Cooperative learning extends beyond the classroom. 
8. Cooperative learning provides for group eTal.uation of 
progress toward goals. 
Cooperation among the members of groups is an important element 
in u.;y society which bas democratic aillls. "Group Planning in 
F.ducation•l bas listed seven principles of group work which describe 
some basic activities necessary for successtul group work and also 
are an indication of the extent to which this work is going on. The 
principles were: 
1. The goals must be such that group activity will expedite 
their attaimnent. • • • 
2. Vork is undertaken that is relevant to the goals the 
group wants to achieve. • • • 
3. Activities in cooperative group work are in sequence: 
(a) clarification of goals or purposes, (b) considera-
tion of means for the attainment of these goals, 
(c) action in terms of the means decided upon, and 
(d) appraisal. or evaluation of consequences •••• 
4. There is a .tree interplq of minds during all stages 
of the cooperative activity. • • • 
5. A consensus or opinion is striven for. • • • 
1. Association .for Supervision and Curriculum Developnent, Grgup 
flanning .!!! Ed.ucation. Washington, D. C.: National Education 
Association, 1945, PP• 130-37. 
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6 .  C o o p e r a t i v e  p r o j e c t s  t e n d  t o  g r o w  o u t  o r  a n  e x i s t i n g  
g r o u p  s t r u c t u r e .  •  •  •  
7 .  S p e c i f i c  c o o p e r a t i v e  w o r k  p r o j e c t s  u s u a l l , . .  l e a d  t o  
o t h e r  p r o j e c t s  • • • •  
2 1  
T h e  g r o u p  p l a y ' s  a n  i m p o r t a n t  r o l e  i n  e f f e c t i n g  a n y  c h a n g e  a m o n g  
i t s  m e m b e r s h i p .  I t  i s  b y  i d e n t i f i c a t i o n  w i t h  t h e  g r o u p  t h a t  t h e  
i n d i v i d u a l  c o m e s  t o  w a n t  w h a t  t h e  g r o u p  w a n t s ;  t o  h a v e  c o m m o n  a i : m s  
a n d  e x p e r i e n c - s  w i t h  t h e  · o t h e r  g r o u p  m e m b e r s .  L e w i n !  s a i d  i n  r e l a t i o n  
t o  t h i s :  
A  c h a n g e  i n  a c t i o n - i d e o l o g y ,  a  r e a l  a c c e p t a n c e  o f  a  
c h a n g e d  s e t  o t  v a l u e s ,  a  c h a n g e  i n  t b e  p e r c e i v e d  s o c i a l  
w o r l d - a l l  t h r e e  a r e  b u t  d i t f ' e r e n t  e x p r e s s i o n s  o f  t h e  s a m e  
p r o c e s s  • • • •  ( A D ; r  c h a n g e  i n v o l v e s ,  : f i r s t )  l o y a l t y  t o  t h e  
o l d  a n d  h o s t i l i t T  t o  t h e  n e w  v a l u e s  a n d  s e c o n d ,  r e - e d u c a t i o n  
a n d  . f r e e d o m  o r  a c c e p t a n c e .  •  •  . A c c e p t a n c e  o r  t h e  n e w  s e t  o t  
v a l u e s  a n d  b e l i e f s  c a n n o t  u s u a l l y  b e  b r o u g h t  a b o u t  i t e m  b y  
i t e m  • • • •  T h e  i n d i v i d u a l  a c c e p t s  t h e  n e w  S T S t e m  o r  v a l u e s  
a n d  b e l i e f s  b y - a c c e p t i n g  b e l o n g i n g n e s s  t o  a  g r o u p .  
N e w e o m b , 2  H a r t l e , . . , 3  a n d  B e n n e 4  a l l  a g r e e  w i t h  L e w i n 5  t h a t  t h e  
g r o u p  i s  a n  i m p o r t a n t  i n f l u e n c e  u p o n  t h e  i n d i v i d u a l  a n d  t h a t  c h a n g e s  
1 .  L e w i n ,  K u r t ,  " C o n d u c t ,  K n o w l e d g e ,  a n d  A c c e p t a n c e  o r  N e w  V a l u e s , "  
I l l !  J o u r n a l  s t  S q c i a l  I s s u e s ,  1 : 3 : 5 6 - 6 4 ,  b g u s t ,  1 9 4 5 .  
A l s o  i n  B e n n e ,  2 1 2 •  c i t . ,  P •  2 4 - 3 3 .  
2 .  N e w c o m b ,  T h e o d o r e  M .  a n d  H a r t l e y ,  E u g e n e  L . ,  R e a d i n g s  , ! ! !  S o c i a l  
P s : y c h o l o q .  N e w  Y o r k :  H e J l l " Y '  H o l t  &  Co~, 1 9 4 7 ,  P P •  3 4 0 - 4 4 .  
3 .  I b i d . ,  P P •  3 4 0 - 4 4 .  
4 .  B e n n e ,  K e n n e t h  D . ,  ! m •  m . ,  p p .  3 4 0 - 4 4 .  
5 .  L e w i n ,  K u r t ,  
0
G r o u p  D e c i s i o n  a n d  S o c i a l  C h a n g e , "  R e & d i n g  i n  S o c i N :  
P s : y c h 9 l o g z .  N e w  Y o r k :  H e n e y  H o l t  &  C o . ,  1 9 4 7 ,  p p .  3 4 0 - 4 4 .  
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are best ef'f'ected through groups since group standards are levels of' 
conduct f'or the indi'Viduals who belong to the group. Their thinking 
is described by Lewin: 
Changing group relations ••• means changing the level at 
which these multitude or events proceed. In other words 
the 11level1 or consumption of' :friendliness ••• is to be 
characterized as the aspect of an on-going process ••• 
The study or the eondi tions or social change begins properly' 
with an BJJal.ysis or the conditions f'or 11no change, 11 that is 
f'or the state or equilibrium. • .A social change is comparable 
to a change in the velocity or direction or a river (which 
nows with a given velocity or in a given direction during 
a certain time interval) ••• The strength or f'orees which tend 
to lower that standard or social. lif'e should be equal and 
opposite to the strength of' forces which tend to raise its 
level. The resultant of' forces on the line or equilibrium 
should therefore be zero. • .Since we have to as8lllll8 that 
the strength or social rorces alwqs shows variations, a 
quasi-stationary equilibrium presupposes that the forces 
against raising the standard increase with the amount of' 
raising and that the forces against lovering increase (or 
remain constant) with the amount or lovering ••• It is 
possible to change the strength or the opposing forces 
without cbailging the level or social conduct. In this case 
the tension (degree or conflict) increases ••• (There are) 
two basic methods of' changing conduct. • • by adding forces 
in the desired direction, or by diminishing opposing forces. 
Lewin l further expands his theory or social change as it affects 
groups when he writes or social habits and group standards: 
Many social habits are anchored in the relation between the 
individual and certain group ataniards. An individual mA1' 
dif'f er in his personal level or conduct. • .rrc:m the level 
which represents group standards ••• by a certain amount. If' 
the indi'Vid\18.l should t17 to diverge too much f'rcm group 
standards, he would find himself' in increasing difficulties. 
l. Levin, 5m• ill•i P• 343, in Readings l!:!m Socinl Ps:ycbelegx by 
Newcomb and Hartley. 
H e  w o u l d  b e  r i d i c u l e d ,  t r e a t e d  s e v e r e l y  a n d  . f i n a l l y  o u s t e d  
. f r o m  t h e  g r o u p .  M o s t  i n d i v i d u a l s ,  t h e r e . f o r e ,  s t q  p r e t t y  
c l o s e  t o  t h e  s t a n d a r d s  o f  t h e  g r o u p  t h e y  b e l o n g  t o  o r  w i s h  
t o  b e l o n g  t o .  I n  o t h e r  w o r d s ,  t h e  g r o u p  l e v e l  i t s e l f  
a c q u i r e s  v a l u e .  I t  b e c o m e s  a  p o s i t i v e  v a l a n c ,  c o r r e s p o n d i n g  
t o  a  c e n t r a l  f o r c e  f i e l d  w i t h  t h e  • • •  ( f o r c e s )  k e e p i n g  
t h e  i n d i v i d u a l  i n  l i n e  w i t h  t h e  s t a n d a r d s  o r  t h e  g r o u p  • • •  
C h a n g i n g  i s  a  t h r e e - s t e p  p r o c e d u r e :  u n f r e e z i n g ,  m o v i n g ,  a n d  
. f r e e z i n g  o r  a  l e v e l .  
A  c h a n g e  i n  t h e  i n d i v i d u a l  i s  g r e a t l y  d e p e n d e n t  u p o n  t h a t  
i n d i v i d u a l ' s  e v a l u a t i o n  o r  t h e  g r o u p  s t a n d a r d  o r  n o r m  i n  r e l a t i o n  t o  
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h i s  o w n  b e h a v i o r .  L e w i n  l  p o i n t e d  t h i s  o u t  w h e n  h e  d i s c u s s e d  p r i n c i p l e s  
o f  r e - e d u c a t i o n :  
( S i n c e )  t h e  r e s i s t a n c e  t o  c h a n g e  d e p e n d s  p a r t l y  o n  t h e  
v a l u e  w h i c h  t h e  g r o u p  s t a n d a r d  b a s  f o r  t h e  i n d i v i d u a l ,  t h e  
r e s i s t a n c e  t o  c b a n g e  s h o u l d  d i m i n i s h  t h e  s t r e n g t h  o f  t h e  
v a l u e  o f  t h e  g r o u p  s t a n d a r d  o r  c h a n g e s  t h e  l e w l  p e r c e i v e d  
' b 1 "  t h e  i n d i v i d u a l  a s  h a v i n g  s o c i a l  v a l u e .  T h i s  s e c o n d  p o i n t  
i s  o n e  o f  t h e  r e a s o n s  f o r  t h e  e f f e c t i v e n e s s  o r  " g r o u p  c a r r i e d "  
c h a n g e s  r e s u l t i n g  . f ' r o m  p r o c e d u r e s  w h i c h  a p p r o a c h  t h e  i n d i v i d u a l s  a s  
p a r t  o f  f a c e - t O - l a c e  g r o u p s  • • •  i t  i s  u s u a l l y  e a s i e r  t o  c h a n g e  
i n d i v i d u a l s  f o r m e d  i n t o  a  g r o u p  t h a n  t o  c h a n g e  a n y  o n e  o r  
t h e m  s e p a r a t e l y .  
T h e  r e s p o n s i b i l i t y  o r  t h e  s c h o o l s  o f '  o u r  c o u n t r y  t o  e n c o u r a g e  
d e m o c r a t i c  p r o c e d u r e s  a n d  t o  t e a c h  t h e  s k i l l s  f o r  s u c c e s s t u l .  
p a r t i c i p a t i o n  i n  g r o u p s  i s  r e c o g n i z e d  1 1 1 '  e d u c a t i o n a l .  l e a d e r s  a n d  b y  
c u r r i c u l u m  m a k e r s .  S o c i a l  s t u d i e s  a u t h o r i t i e s ,  t o o ,  p o i n t  t o  g r o u p  
p r o c e s s  a s  t h e  s k i l l  w h i c h  c a n  b e s t  h e l p  t o  b r i n g  o u r  n a t i o n ' s  p e o p l e  
i n t o  a n  a c t i v e  p a r t  i n  a  w o r k i n g  d a n o c r a c y .  T h e  s c h o o l ' s  r e s p o n s i -
b i l i t y  w a s  m a d e  c l e a r  ' b 1 "  t h e  c o m m i t t e e  o f  t h e  A s s o c i a t i o n  f o r  
1 .  L e v i n ,  o p .  c i t . ,  p p .  2 2 9 - 3 7 .  n P r i n c i p l e s  o f  R e - e d u c a t i o n . "  
Supervision and Curricu.lum DeveloJ»Untl who wrote •Toward Better 
Teaching. n In this they- stated: 
Historicall7, the American people have had faith in 
education as a means or more nearly realizing democratic 
values. In a daaocraey two things are prized: The 
uniqueness or the individual ••• and the group means 
or rostering that uniqueness and of' providing an optimum 
development f'or an. Because there has been faith that 
the individual is worth improving and contidence that 
:man is impro"Yable, a basic consideration in the whole 
educative process in a dem.ocra.ey is the individual a.Di 
his role in the group. • .Persons holding daaocratic 'Values 
should covet for each individual the conditions or nurturing 
and learning that will help him to utilize the potential 
that is so of'tien undeveloped and, therefore, wasted ••• 
Persons holding democratic values shouJ.d also desire 
abundant opportunities f'or pupils in schools to experience 
the satisfactions coming f'rom high-level cooperation and to 
exercise self-direction in both individual and group 
enterprises. 
Douglas 2 emphasized the same points to indicate the responsi-
bility- or the school for teaching group skills and techniques to 
children in todq's schools. 
Douglas3 also pointed to the dangers of lack of' experience in 
group work. 
Today's citizen functions frequently in cOJ1111ittees, 
not only to report achievements, bat also to study- and solve 
common problems. To prepare citizens tor group processes by 
means of higbly individualistic school experiences is to 
1. A. s. c. D. ';Coward Better Teaching, p. 2. 
2. Douglas, Harl, ~· cit., P• 87. 
3. ~., p. 87. 
c r e a t e  i n a b i l i t y ,  c o n t u s i o n ,  a n d  p e r s o n a l  f r u s t r a t i o n .  B o y s  
a n d  g i r l s  n e e d  t o  e x p e r i e n c e  m e t h o d s  o f  c o o p e r a t i v e  s t u d y  i n  
c l a s s r o o m  a s  v e l l  a s  t h r o u g h o u t  t h e  e x t r a . . . c u r r i c u l a r  p r o g r a m  
o r  t h e  s c h o o l .  R e s o u r c e s  o r  m e m b e r s h i p  a n d  l e a d e r s h i p  i n  
g r o u p  p r o c e s s e s  s h o u l d  b e  a n  i n t e g r a l  p a r t  o f  e v e r y  p u p i l ' s  
g r o w t h .  T h e  d i v i s i o n  o f  p r o b l e m s  i n t o  t h e i r  m a n i p u l a t i v e  
p a r t s ,  t h e  c a r r y i n g  o u t  o r  i n d i v i d u a l  r e s p o n s i b i p . t , '  t o  t h e  
r e s t  o f  t h e  g r o u p ,  c o n s t r u c t i v e  p a t t e r n s  o f  c r i t i c i S l l  a n d  
s u g g e s t i o n ,  c o o p e r a t i o n  i n  r e p o r t i n g  t o  o t h e r s  t h e  r e s u l t s  o f  
i n q u i r y - t h e s e  a r e  s u g g e s t i v e  o f  t h e  s k i l l s  v h i c h  m o d e r n  
m e t h o d s  o f  i n s t r u c t i o n  s h o u l d  c r e a t e .  
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T h e  t e a c h e r  b a s  a  d i s t i n c t i v e  r o l e  i n  l e a d i n g  a n d  g u i d i n g  c h i l d r e n  
t o  a n  u n d e r s t a n d i n g  o f '  g r o u p  p r o c e s s e s  a n d  i n  p r o v i d i n g  r e a l  e x p e r i e n c e s  
t h e r e i n .  E v e r y  a u t h o r i t y  w h o s e  w o r k  w a s  e x a m i n e d  b y "  t h i s  w r i t e r ,  
s u b s t a n t i a t e d  t h i s  v i e w p o i n t .  T h e  c c m m i  t t e e  o f  t h e  A s s o c i a t i o n  f o r  
S u p e r v i s i o n  a n d  C u r r i c u l u m  D e v e l o p m e n t , l  a m o n g  o t h e r  C < I D l l ' l e n t s ,  s a i d :  
R e c o g n i t i o n  o r  s o c i a l  a c t i o n  a s  a n  a s p e c t  o f  b e t t e r  
t e a c h i n g  r e q u i r e s  a n  e x t e n s i o n  o r  l e a r n i n g  b e y o n d  b e c o m i n g  
i n f o r m e d  o r  e v e n  c o n c e r n e d  a b o u t  a  g i v e n  s o c i a l  p r o b l e m .  
C h i l d r e n  a n d  y o u t h  m u s t  e x p e r i e n c e  t h e  m e a n i n g  o f  " d o "  
d e m o c r a c y ;  t h e y  m u s t  a s s u m e  i m p o r t a n t  r e s p o n s i b i l i t i e s ;  
t h e y  m u s t  e o n t ; r i b l l t e  t o  a n  u n d e r s t a n d i n g  a n d  s o l u t i o n  o r  
p r o b l e m s  o r  l i v i n g .  
W r i g h t s t o n e 2  v r o t e  i n  d e t a i l  o f  t h e  t e a c h e r • s  p l a c e  i n  p r o v i d i n g  
a  p r o p e r  c l i m a t e  f o r  d e m o c r a t i c  e x p e r i e n c e s  w i t h i n  t h e  c l a s s r o o m :  
T h e  t e a c h e r  h a s  a n  o p p o r t u n i t y  t o  organi~ h e r  c l a s s r o o m  
a n d  t e a c h i n g  m e t h o d s  i n  s u c h  a  v q  a s  t o  p r o v i d e  c o n d i  U o n s  
a n d  e x p e r i e n c e s  w h i c h  w i l l  f o s t e r  h e a l t b f t l l ,  p e r s o n a l ,  a n d  
g r o u p  g r o w t h ,  o r  m o r a l e ,  f o r  p u p i l s .  T h e  t e a c h e r ' s  c o n t a c t  
w i t h  t h e  c h i l d r e n  i s  c o n t i n u o u s  a n d  i n t i m a t e .  T h e  t e a c h e r ' s  
1 .  A .  s .  c .  D .  Y e a r b o o k ,  " T o w a r d  B e t t e r  T e a c h i n g , "  . 2 1 2 •  c i t . ,  p .  1 8 8 .  
2 .  W r i g h t s t o n e ,  J .  W a y n e ,  " M e a s u r i n g  t h e  S o c i a l  C l i m a t e  o f  t h e  
C l a s s r o o m , "  , I o w : : m A  2 !  1 4 u c a t i o g a l  R e s e a r c h ,  J a n u a r y ,  1 9 5 1 .  
personal attitudes influence the emotional tone or social 
cliJJlate or the classroom; her personal adaptability determines 
the relationships between herself and her pupils and indirectly 
the relationship among pupils themselves. 
The teacher can help children achieve adjustment in her 
guidance of classroom activities. The teacher, for example, 
can define the role structure or pupils and groups through 
which each can make a significant contribution and attain 
group recognition. The teacher can evaluate, and improve 
26 
the pattern, degree, and quality or social interaction by defining 
the role structure or the class and conmunieating plans, 
orders, and suggestions. The emotion of a warm and sympathetic 
teacher translates itself into a f'rien~ spontaneous emotion 
of a pupil group. Thus pupil-teacher social distance will 
reveal the degree or warmth and insight. 
Michaelisl discussed promising trends in the social studies 
atter a review of many newer courses or study', interviews with 
supervisors, directors of curriculum, and outstanding teachers ot 
social studies. The current trends and emphases, in part, were as 
follows: 
Cooperation, acceptance of responsibility, open-mindedness, 
and concern for others are being stressed in ~ experiences 
at all levels. Attention is·beizlg focused upon cooperative 
group action in the child's relationships with others in 
home, school, and comunity. Va,s in which paople in the 
communit7, the state, the nation, and other lands work 
together demooratical.17 to meet their comnon needs are like-
wise being emphasized. • .Basic needs of children are 
considered in grouping and in planning and guiding learning 
experience. Group processes and group structure are studied 
along with individual needs. 
1. Michaelis, 212• cit., pp. 24-25. 
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1 1
T h e  s c b o o i  b a s  a n  i m p o r t a n t  o b l i g a t i o n  t o  d e v e l o p  t h o s e  w a y s  o f  
s o c i a l  g i v e  a n d  t a k e  m o s t  c o n d u c i f t  t o  r a t i o n a l  s o l u t i o n  o r  p r o b l e m s  
i n  w h i c h  n u m b e r s  o t  i n d i v i d u a l s  a r e  a n d  m u s t  b e  i n v o l v e d ,  n  a c c o r d i n g  
t o  S m i t h l  w h o  h a s  m a d e  a  s t u d y  o r  s o c i a l  s k i l l s  n e e d e d  b y  c h i l d r e n .  
O t h e r  e d u c a t o r s 2  h e r e  s u m m a r i z e d  t h e  r e s p o n s i b i l i t y  o f  e d u c a t i o n  f o r  
g i v i n g  e x p e r i e n c e  i n  s o c i a l  a c t i o n  i n  t h e  f o l l o w i n g  m a n n e r :  
I r  t h e  s c h o o l  i s  t o  b e  a n  e f t e c t i v e  s o c i a l  i n s t i t u t i o n ,  
i t  m u s t  a f f o r d  c h i l d r e n  a n d  y o u t h  e x p e r i e n c e s  i n  s o c i a l .  
a c t i o n .  W i l . l i n g n e s s  t o  m a k e  c h o i c e s  o f  a c t i o n  i n  t h e  l i g h t  
o f  t h e  w e l t a r e  o r  s o c i e t y  a s  a  w h o l e  m u s t  b e  f o s t e r e d  a s  
a n  i n t e g r a l  p . s p e c t  o r  t h e  p r o g r a m  o f  t h e  s c h o o l .  D e v e l o p -
m e n t  o r  t h i s  a t t i t u d e  a n d  i n c l i n a t i o n  m u s t  b e g i n  w i t h  
t h e  f i r s t  c o n t a c t s  o r  t h e  c h i l d  w i t h  t h e  s c h o o l  a n d  m u s t  
c o n t i n u e  t h r o u g h o u t  h i s  t o t a l  s c h o o l  c a r e e r .  
N e w e r  t r e n d s  i n  t h e  s o c i a l  s t u d i e s  c u r r i c u l u m  a n d  s t u d i e s  o r  
t h e  p s ; r c h o l o g i c a l .  n e e d s  o r  c h i l d r e n  p o i n t  t o  g r o u p  i n t e r a c t i o n  a s  
a  p o s i t i v e  f o r c e  i n  r o s t e r i n g  d e m o c r a t i c  a c t i o n  a n d  t o  m e m b e r s h i p  
i n  s m a l l  g r o u p s  a s  a  m e a n s  o r  d e v e l o p i n g  i n d i v i d u a l .  b e l o n g i n g n e s s .  
T h e r e  i s  m u c h  e v i d e n c e  t o  s u b s t a n t i a t e  t h e s e  f i n d i n g s  a n d  h i g h l i g h t  
g r o u p  p r o c e s s  a s  a  n e e d e d  • t o o l "  f o r  p e o p l e  l i v i n g  i n  a  d e m o c r a c ; r  
a n d  a l . s o  a s  a  p o s i t i v e  f a c t o r  i n  p e r s o n a l  d e v e l o p m e n t .  O n e  g r o u p  
o r  authoritie~stated: 
1 .  S m i t h ,  O t b a n e l ,  . 2 1 2 •  c i t . ,  P •  2 1 7 .  
2 .  A .  S .  c .  D .  Y e a r b o o k ,  T o w a r d  B e t t e r  T e a c h i n g ,  . 2 2 •  c i t . ,  p .  1 8 8  •  
. 3 .  I b i d . ,  p .  2 0 .  
Every situation or daily living in which other persons 
are concerned involves some kind or social participation. 
Social skills are as important to success in life as the 
•tool" skills. Teachers can do much to observe and help 
:m.eet needs in this area. Helping students participate in 
group activities ot school 11.fe can become the means whereby 
individuals work out their social relationships and learn how 
to get along with people so that they ma:r experience security 
as valued and accepted members or society. 
Brownl indicated the place of group work in the school when she 
wrote: 
The :m.odern teacher constantly uses group work in her 
teaching because she believes that children learn to work 
with others only if they have repeated experiences in 
practical situations. Probably the one concept that bas 
been given the most •pbasis as a result ot the researches 
in group dynamics is that in addition to group experiences 
people need to develop an awareness of the process by 
which groups work toward objectives. 
Brown2 further expands her belie!' in the importance of group work 
as she explains its place in the elementary school: 
The teacher in the elementary school who realizes the 
need and tries to find better WB1'8 to help her children 
work successfully together in committees, is working with 
group process. When the teacher accepts the responsibility 
tor helping her students become aware of process--self'-
consciously aware of bow the group is .tunctioning and of the 
part each child plqs-she is taking a bold and important 
step toward building a stronger democracy. 
1. Brown, Ida Stewart, "How We Act in Groups,• Childhood Education, 
December, 1950, pp. 156-59. 
2. 19!9:., P• 159. 
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T h e  A s s o c i a t i o n  f ' o r  S u p e r v i s i o n  a n d  C u r r i c u l u m .  D e v e l o p m e n t l  i n  
t h e i r  1 9 5 0  ; r e a r b o o k  o n  F o s t e r i n g  M e n t a l  H e a l t h  i d !  Q ! t  S c h o o l s  g a v e  
c o n s i d e r a b l e  a t t e n t i o n  t o  g r o u p  w o r k  a s  i t  i s  b e i n g  i n t r o d u c e d  i n t o  
o u r  s c h o o l s :  
T h e  s t u d ; r  o t  g r o u p  p r o c e s s e s  w i t h i n  t h e  c l a s s r o o m  
i s  a t t r a c t i n g  t h e  i n t e r e s t  o r  t e a c h e r s ,  s c h o o l  a d m i n i s t r a -
t o r s ,  m e n t a l  h 1 g i e n i s t s  a n d  r e s e a r c h  w o r k e r s .  F o r  s o m e  
i t  o t f ' e r s  a  n e w  w a ; r  o f  u n d e r s t a n d i n g  p u p i l s .  F o r  o t h e r s ,  
i t  s u g g e s t s  a  S ( l ) l l l e w b a t  d i f ' f ' e r e n t  v a y  o r  d o i n g  t h i n g s  i n  
t h e  e l a s s r o o m  • • •  T h e  m e n t a l  e y g i e n i s t ,  w h o  i s  c o n c e r n e d  
w i t h  c o n s t r u c t i v e  a n d  s a t i s f y i n g  s o c i a l  r e l a t i o n s  i n  t h e  
e a r l y '  ; r e a r s  o f '  l i f ' e ,  l o o k s  h o p e f u . l . l y '  t o  t h e  s c h o o l  w h e r e  
t h e  c h i l d  b a s  h i s  f ' i r s t o r g a : n i z e d  a n d  e . x t r a - f ' a m i l ; r  g r o u p  
e x p e r i e n c e s .  T o  t h e  r e s e a r c h  w o r k e r ,  i n t e r - p e r s o n a l  
r e l a t i o n s  a m o n g  p u p i l s  a n d  t e a c h e r s  p r e s e n t  a  . f i e l d  w i t h  
J D 8 l l Y '  u n s o l v e d  p r o b l e m s ,  p r o b l e m s  s u b s u m e d  u n d e r  t h e  s i n g l e  
q u e s t i o n :  V b a t  a r e  t h e  e f f e c t s  o f '  t h e s e  r e l a t i o n s h i p s  
u p o n  l e a r n i n g  a n d  d e v e l o p m e n t ?  
C u n n i n g b a m , 2  w h o  b a s  d o n e  o u t s t a n d i n g  r e s e a r c h  i n  t h e  f i e l d  o f '  
g r o u p  w o r k  w i t h  e l e m e n t a r y  s c h o o l  c h i l d r e n ,  s u g g e s t s  t h a t  g r o u p s  a s  
w e l l  a s  i n d i v i d u a l s  h a v e  n e e d s .  " W h e n  t h e s e  n e e d s  a r e  n o t  m e t , "  
s h e  s a y s ,  " t h e r e  i s  . f r u s t r a t i o n  a n d  m a l a d j u s t m e n t . •  T e a c h e r s ,  
C U n n i n g b a m  f ' e e l s ,  s h o u l d  b e  a w a r e  o f  g r o u p  n e e d s  a n d  b e  a b l e  t o  
" i n t e r p r e t  s y m p t o m a t i c  b e h a v i o r  o f '  g r o u p s . "  S h e  p o i n t s  t o  t h e  n e e d  
t o r  t u r t h e r  r e s e a r c h  i n  t h i s  f i e l d  c o n c e r n i n g  t h e  r e l a t i o n  o f '  g r o u j >  
s t r u c t u r e  t o  t h e  i n t e r a c t i o n  p a t t e r n ,  t h e  r e l a t i o n  o f '  s k i l l s  t o  t h e  
i n t e r a c t i o n  p a t t e r n ,  a n d  o f  i n t e r g r o u p  s t r u c t u r e .  
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1 .  A .  S .  C .  D .  Y e a r b o o k ,  F o s t e r i n g  M e n t a l  H e a l t h  i n  O u r  S c h o o l s ,  g ; e .  c i t .  
2 .  C u n n i n g h a m ,  R u t h ,  . m ? •  c i t . ,  P •  6 0 .  
Jersild,l referring to the impact or grouping on the child, 
explained its increasing importance as the child advances in )"ears 
during the elementary school period. In these )"ears Jersild felt the 
child's lire with his peers to be or crucial concern. 
There are a number of tecbnics for working with, and studying 
children in groups. or these, the small group, the co:mn.ittee, the 
"buzz" group, and beginning skills in group process :mq be best 
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suited to the elementar)" school-age child. Each is different trc:n. tbs 
other and offers variet)" and choice to add interest to the program and 
to meet differing needs and purposes. 
CunningbaJR2 has clarified the classroom group situation and 
cballenges teachers as follows: 
Ve cannot expect learning in group living unless we 
provide opportunity' for group experience. The f'act that 
twent)"-tive to tort)" pupils are in one room is no guarantee 
that there is group experience. There must be interaction--
in the rorm or planning, discussion, and f'riend:q- exchange-
ir group living is to be learned ••• Within the school 
program or the usual school there are many opportunities tor 
learning group values if' we but provide them. Of' major 
importance is the degree or opportunit)" offered to individuals 
for making choices in a variety" or situations •••• A teacher 
must be prepared to provide a range of experience in keeping 
with the needs or the group and the skills or himself and 
the group. 
The small group or committee is composed of two or more individuals 
who meet together tor a canmon purpose or to solve a eamo.on problem. 
l. Jersild, Arthur T., Child Develoment J!:!S the Qurrieul.., Bureau 
ot Publications, Columbia Universit)", Nev York, 1946, p~ 152. 
2. Cunningham., .!m• cit• , P• 260. 
T h e  s m a l l  g r o u p  o r  c o m m i t t e e  ~ b e  h e l d  i n t a c t  f o r  a  s h o r t  w h i l e  o r  
i t  m a y  f ' u n c t i o n  o v e r  a n  e x t e n d e d  p e r i o d  o f  t i m e .  T h e r e  i s  e v i d e n c e  
w h i c h  p o i n t s  t o  t h e  v a l u e  i n d i v i d u a l  m e m b e r s  o f  t h e  s m a l l  g r o u p  o r  
c o m m i t t e e  g a i n  f r o m  t h e  p r o c e s s  o f  i n t e r a c t i o n  a n d  t h e  f e e l i n g  o f  
b e l o n g i n g n e s s  w h i c h  r e s u l t s  f r a n  s h o u l d e r  t o  s h o u l d e r  p a r t i c i p a t i o n  
w i t h  t e l l o w  w o r k e r s  t o w a r d  a  c o m m o n  g o a l .  I t  i s  l o g i c a l ,  t h e n ,  t o  
r e a s o n  f u r t h e r  t h a t  t h e  c o D D D . i t t e e  o r  s m a l l  g r o u p  w h i c h  1 U n c t i o n s  
t h r o u g h  a n  e x t e n d e d  p e r i o d  o r  t i m e  m a y  h o l d  m o r e  l a s t i n g  v a l u e s  f o r  
i t s  g r o u p  m e m b e r s .  T h e  i n h e r e n t  v a l u e s  o f '  m e m b e r s h i p  i n  a  g r o u p  i s  
s t r o n g l y  s u g g e s t e d  i n  " F o s t e r i n g  M e n t a l  H e a l t h  i n  O u r  S c h o o l s " ! :  
• • •  t h e r e  i s  b a s i c  a g r e e m e n t  t h a t  a  g r o u p  i s  m o r e  
t h a n  a n  a s s e m b l y  o f '  i n d i v i d u a l s  • • •  I n  a  d e v e l o p i n g  g r o u p  
t h e r e  a r e  s l o w l y  c h a n g i n g  n e t w o r k s  o f  r e l a t i o n s h i p s  a m o n g  
t h e  m e m b e r s ;  t h e r e  a r e  m o r e s  o r  c u s t o m s  t h a t  g r o w  u p  a s  
t h e  n e e d s  o f  t h e  g r o u p  a n d  i t s  m e m b e r s  b e c o m e  a p p a r e n t ;  
a n d  t h e r e  i s  a  h i s t o r y  o f '  d e v e l o p m e n t a l  p h a s e s  t h r o u g h  
w h i c h  t h e  g r o u p  p r o c e e d s .  
M i c h a e l l s 2  l D 8 l V '  t i m e s  r e f e r r e d  t o  t h e  v a l u e s  o f '  g r o u p s  a n d  g r o u p  
w o r k .  W h e n  h e  s p o k e  o f  . f u n c t i o n a l  g r o u p i n g  h e  s a i d :  
G r o u p s  o f  v a r i o u s  t y p e s  a n d  s i z e s  a r e  u s e d  i n  t h e  
s o c i a l  s t u d i e s  d e p e n d i n g  u p o n  t h e  p r o b l e m .  t o  b e  s o l v e d ,  
a v a i l a b l e  s p a c e ,  e q u i p m e n t  a n d  m a t e r i a l s ,  a n d  n e e d s  
d e v e l o p e d  i n  p l a n n i n g .  i l l  m e m b e r s  o r  t h e  g r o u p  s h o u l d  
w o r k  t o g e t h e r  d u r i n g  s u c h  e x p e r i e n c e s  a s  p l a n n i n g ,  t a k i n g  
e x c u r s i o n s ,  u s i n g  a u d i o - v i s u a l  m a t e r i a l s ,  s h a r i n g  r e p o r t s  
a n d  e v a l u a t i o n .  
1 .  A .  s .  c .  D .  F o s t e r i n g  M e n t a l  H e a l t h  i n  O u r  S c h o o l s ,  . 2 2 •  £ E ! . ,  
p p .  2 8 6 - 8 7 .  
2 .  M i c h a e l i s ,  S ! •  £ E ! . ,  p .  1 8 0 .  
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The "buzz" group stimulates wide participation in the discussion 
or group problems. It is a simple technic by which the larger. group 
is sub-divided into small groups or f'rCD tour to eight members. The 
"buzz" group considers a problem pertinent to the larger group and 
after discussion and deliberation, report back to the larger group tor 
consideration. 
Stiles and Dorseyl defined the •buzz• group in similar terms and 
also suggested the main activity or such groups would be that of 
•identi.f'ying critical issues" rather than that or •rinding critical 
answers. 11 
Group Process has been spoken of as the skills which operate when 
a group or people work together on a problem which the group is 
interested in solving.2 It has been considered by Stiles and Dorsey.3 
to be the force or power that underlies group productivity. Group 
process f'Urthers the understanding or the forces at work in a group. 
It makes the group members more aware or their problans and at the 
same time the group process technique develops competency in problem 
solving. 
1. Stiles, Lindley J. and Dorsey, Mattie F., Democratic Teaching in 
Secop.darY Schools. Nev York: J. B. Lippincott Co., 1940, p. 395. 
2. Thelen, Herbert A., "Engineering Research in Curriculum. Building, 11 
Jourp,J ~ Education&L Research, 4l:S, p. 579-96. 
3. Stiles and Dorsey, .!m• cit., p. 310. 
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G r o u p  d y n a m i c s  h a s  b e e n  r e f e r r e d  t o  b y  K r e t c h  a n d  C r u t e h f i e l d l  
a s  a d j u s t i v e  c h a n g e s  w h i c h  o c c u r  i n  t h e  g r o u p  s t r u c t u r e  a s  a  w h o l e  a s  
t h e  r e s u l t  o f  c h a n g e s  i n  s : n y  p a r t  o f  t h e  g r o u p .  
T r a c k e r  a n d  T r e c k e r 2  s u m m a r i z e d  t h e i r  f e e l i n g s  a b o u t  t h e  w o r t h  
o f  s m a l l  g r o u p s  w h e n  t h e y  e m p h a t i c a l l y  w r o t e :  
- V e  b e l i e v e  t h a t  s m a l l  g r o u p s  a r e  i m p o r t a n t  t o  p e o p l e ,  t o  
t h e  c o m m u n i t y ,  a n d  t o  t h e  w o r l d .  P e o p l e  e v e r y w h e r e  
n e e d  s a t i s f ' y i n g  g r o u p  e x p e r i e n c e .  T h e y  c a n n o t  s u r v i v e  
w i t h o u t  i t .  
- W e  b e l i e v e  t h a t  g r o u p s  a r e  d i f f e r e n t  a n d  t h a t  t h e y  m u s t  
b e  u n d e r s t o o d  i n  t h e i r  d i f f e r e n c e s .  P r i m a r y  d i f f e r e n c e s  
r e s i d e  i n  t h e  u s e  t h a t  m e m b e r s  m a k e  o f  t h e  g r o u p  a n d  i n  
t h e  s t a g e  o f  d e v e l o p m e n t  o f  t h e  g r o u p .  
- W e  b e l i e v e  t h a t  a l l  t h e  p r i o r  g r o u p  e x p e r i e n c e  o r  t h e  
i n d i v i d u a l .  w i l l  i n f l u e n c e  t h e  w a : y  h e  w i l l  a d j u s t  a n d  
u s e  t h e  s m a l l  g r o u p  t o  m e e t  h i s  o w n  n e e d s .  
- W e  b e l i e v e  t h a t  t h e  w a r m ,  p e r s o n a l ,  s a t i s f y i n g  h u m a n  
r e l a t i o n s h i p s  t h a t  d e v e l o p  w h e n  p e o p l e  b e c o m e  a  p a r t  
o f  a  g r o u p  h a v e  t h e  p o w e r  t o  i n f l u e n c e ,  e v e n  c h a n g e  
t h e m .  
- W e  b e l i e v e  t h a t  i n d i v i d u a l s  g r o w  a n d  c h a n g e  i n  t h e  g e n e r a J .  
d i r e c t i o n  o f  t h e  g r o u p  w h i c h  i s  m o s t  i n t i m a t e  a n d  v i t a J .  
t o  t h e m .  S m a l l  g r o u p s  a J . w q s  m e e t  h u m a n  n e e d s  f ' o r  c o m -
p a n i o n s h i p ,  r e s p o n s i b i l i t y ,  r e c o g n i t i o n ,  a n d  a  s e n s e  
o f  w o r t h .  
A m o n g  t o o l s  h e l p f u l  i n  a n a l y s i s  o f '  g r o u p  s t r u c t u r e  a n d  t h e  
i n t e r r e l a t i o n s h i p s  o r  g r o u p  m e m b e r s ,  a r e  t h e  s o c i o m e t r i c  c h a r t  a n d  t h e  
c l a s s r o o m  s o c i a l  d i s t a n c e  s c a l e .  
3 3  
1 .  K r e t c h ,  D a v i d ,  a n d  C r u t c h f i e l d ,  R i c h a r d s . ,  T h e o a  ~ ~oblems 
~Social P s y c h o l o g y .  N e w  Y o r k :  M c G r a w  H i l l  B o o k  C o . ,  I n c . ,  1 9 4 8 ,  
P P •  3 9 4 - 9 6 .  
2 .  T r e c k e r ,  H a r l e i g h  B .  a n d  T r a c k e r ,  A u d r e y  R . ,  H o w  T o  W o r k  w i t h  G r o u p s .  
N e w  Y o r k :  V a n a n • s  P r e s s ,  1 9 5 2 ,  p p .  1 5 5 - 5 6 .  
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Sociometric study is a technique .for working with groups, 
according to Jennings,! Stiles and Dorse,2 and others. This stud1' 
enables the teacher to determine .friendships within the larger group 
and to f'orm some conclusion as to their relative strengths. Sub-groups 
within the larger group mq become apparent, as will 11stars" who are 
very popular persons and "isolates" who are those not chosen by class-
mates. It is considered an advantage to the teacher to know the 
structure and inner-workings or her group. Cunningbam.3 bas made these 
statements following wide use and study of' the sociometric teehnic: 
Classroom groups have f'orm and structure which~ be 
recognized through observation or by the ue of' socianetric 
techniques. The degree of' organization in these groups 
varies considerably 8.Ild tends, according to our observation, 
to be most manif'est in older groups of' girls. In any group 
there are some children better accepted than others, but in 
no group that we observed was a:rry child totall7 rejected 
by everyone else. The degree to which the child accepts 
others in the group varies as widel7 as does the acceptance 
ot him, but the two f'actors are not in relation. That is, 
a child who is well accepted miff¥ accept either maIG'" or 
few. The same is true of children who are less well 
accepted. 
Cunning~ found little significant correlation ot acceptance 
with factors such as chronological age, intelligence quotient, or socio-
economic status. However, 11eorrelations or aecept8.Ilee with factors 
1. Jennings, Rel.en Hall, Iaadership and Isolation, Nev Yorki Longmans 
Green & Co., 1943 
2. St.iles and Dorsq, _sm. cit., p. 251 
.3. Cunningham, 2R• cit., P• 20.3. 
4. Cunningham., 2R• cit., p. 204. 
s t a t e d  a s  i m p o r t a n t  b y  b o y s  a n d  g i r l s  w e r e  s t a t i s t i c a l l y  s i g n i f i c a n t . •  
T h e  r e l a t i o n  o f  s t r u c t u r e  o f '  t h e  g r o u p  t o  i n t e r a c t i o n  p a t t e r n  
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n e e d s  f u r t h e r  s t u d y  a n d  r e s e a r c h ,  C u n n i n g h a m  c o n c l u d e d ,  s i n c e  t h e r e  
w a s  n o  r e a l  e v i d e n c e  t o  s u p p o r t  h e r  " c l u e s . "  C u n n i n g b a m l  e x p l a i n e d  i n  
r e l a t i o n  t o  t h i s :  
S t u d i e s  o f  i n t e r g r o u p  s t r u c t u r e  o p e n  a n  a v e n u e  t o  
f u r t h e r  r e s e a r c h .  I t  s e e m s  t h a t  a m o n g  g r o u p s  w h i c h  v a r r  
w i d e : Q '  i n  m a t u r i t y ,  i n t e r - g r o u p  s e l e c t i o n  i s  m a d e  i n  t e r m s  
o f  a d m i r a t i o n  f ' o r  g r e a t e r  m a t u r i t y ,  t u n e d  t o  a n  a s p i r a t i o n  
l e v e l  w h i c h  i s  c o n c e r n e d  w i t h  t h e  n e x t  " h i g h e r "  l e v e l  ( i n  
a g e  a n d  g r a d e ) .  T h e  w e i g h t  g i v e n  t o  " k n o r i n g  p e o p l e "  i n  
t h e  s e l e c t i o n  o r  o t h e r  g r o u p s  m a y  h o l d  i m p l i c a t i o n s  r o r  
w i d e r  i n t e r - g r o u p  e x p e r i e n c e s  f o r  g r o u p s  b o t h  w i t h i n  t h e  
s c h o o l  a n d  i n  t h e  w i d e r  s o c i e t y .  
T e a c h e r s  m a y  b e  s u r p r i s e d  t o  d i s c o v e r  h o v  o f t e n  t h e y  
a r e  m i s t a k e n  a b o u t  t h e  a c c e p t a n c e  p a t t e r n s  o f  g r o u p s  w i t h  
w h i c h  t h e y  d e a l ,  a t  l e a s t  u n t i l  t h e y  a r e  w e l l  a c q u a i n t e d  
w i t h  t h e  g r o u p s .  T h e  e v i d e n c e s  o t  m i s j u d g m e n t  g i v e  e m p h a s i s  
t o  t h e  d e s i r a b 1 l i t y  o f  u s i n g  c e r t a i n  s o c i o m e t r i c  t e c h n i q u e s  
a s  s h o r t - c u t s  t o  g r e a t e r  u n d e r s t s n d i n g  o f  g r o u p s .  
M o s t  i m p o r t a n t ,  p e r h a p s ,  a r e  t h e  i m p l i c a t i o n s  f o r  
g r o u p  m a n a g e m e n t  t o  b e  f ' o w d  i n  a  s t u d y  o f '  g r o u p  s t r u c t u r e .  
I t  i s  p o s s i b l e  t h a t  t h e  t e a c h e r  w h o  i s  u n a w a r e  o f '  s u b - g r o u p s ,  
i s o l a t e s ,  s t a r s ,  o r  p a l - p a t t e r n s  m a y  h a v e  g r e a t  d i f f i c u 1 t y  
i n  r e n d e r i n g  l e a d e r s h i p  t o  h i s  g r o u p .  C o n v e r s e : Q " ,  t h e  
t e a c h e r  w h o  u n d e r s t a n d s  t h e  g r o u p  s t r u c t u r e  m q  b e  i n  a  
p o s i t i o n  n o t  o n l . ¥  t o  l e a d  t h e  g r o u p  m o r e  e f ' f e c t i v e l J r  i n  
g e n e r a l  l e a r n i n g  e x p e r i e n c e s  b u t  a l s o  t o  h e l p  t h e  g r o u p  
a c h i e v e  b e t t e r  g r o u p  l i v i n g .  T h e  r e l a t i o n  o f '  t e a c h e r  u n d e r -
s t a n d i n g  o f '  s u c h  m a t t e r s  t o  g r o u p  m a n a g e m e n t  i s  d e s e r v i n g  o r  
m u c h  f u r t h e r  r e s e a r c h .  
T h e  S o c i a l  D i s t a n c e  S c a l e  i s  a  m e t h o d  o r  m e a s u r i n g  t h e  w a r m t h  
a n d  f r i e n d l i n e s s  o r  t h e  g r o u p  t o w a r d  a n  i n d i v i d u a l  p u p i l  a n d  a t  t h e  
1 .  I b i d . ,  P •  2 0 4 .  
same time measuring the varmth or the individual for members or the 
entire group. Cunningbaml bas been the main researcher in this area. 
In tact, it was she and her co-workers at the Horace Mann Lincoln 
School or Experimentation who devised this measure. Cunningham 
refers to it as one ot the most revealing devices used (by them). She 
saids 
Results or the use or this instrument gave us insight 
into the wide range or acceptance the group extends to 
individual members as well as the range or acceptance 
individuals reel tor the group. 
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The investigation and experimentation by' Schwarct2 although his 
study was not conclusive, definitely indicated that the :maey" phases of 
group dynamics and group analysis bad a place in the classroom and that 
there was some evidence to indicate that classroom teaching became 
more effective when such techniques were used. 
Although further reaearch is needed in the entire area or group 
work, the accumulated evidence, to date, clear:cy- signifies that 
democratic behavior in groups is the keynote to effective training for 
successful adult life in a democracy. 
Reconsidering the literat'11'9 which is related to this thesis it 
appears that theory in the social sciences and particularly in 
contemporary education, indicates a trend toward greater emphasis on 
group development in the classroom. Generalities about the desirability 
1. Cunningham, 5m. ei t. , pp. 401-02. 
2. Schwarck, c. Bruce, j, ~ gl Group ~cp .I! .1 CJ&ssr00m Process. 
Master's Thesis, Central Washington College of Education, August, 
1951. 
o f  i m p r o v i n g  g r o u p  p r o c e s s e s  o u t n u m b e r  w r i t i n g s  a b o u t  t h e  s p e c i f i c s  
o r  h o w  g r o u p  d e v e l o p m e n t  c a n  b e  a p p l i e d  t o  t h e  c l a s s r o a m .  T h e r e  a r e  
f e w  s t u d i e s  o r  s t a t e m e n t s  a b o u t  t h e  a c t u a l  o u t c o m e  o r  g r o u p  t e c h n i c s  
i n  t h e  c l a s s r o o m .  
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I t  i s  t h e  i n t e n t  o r  t h i s  t h e s i s  t o  t u r t h e r  t h e  s p e c i f i c  i n f o r m a t i o n  
o n  h o w  g r o u p  d e v e l o p n e n t  c a n  b e  a p p l i e d  i n  t h e  c l a s s r o a m  a n d  t o  g i v e  
i n d i c a t i o n s  a b o u t  p u p i l  m o d i f i c a t i o n  a p p a r e n t l y '  r e s u l t i n g  f r o m  t h e  
u s e  o r  s m a l l  g r o u p  t e c h n i c s .  
Chapter III 
In the preceding chapters the philosop!v' ot the small group 
tecbnie bas been i'1lly amplified. The function ot small groups as 
democratic practices in modern schools has been described. A sum-
marization or the thinking or prominent educators and psychologists 
bas likewise been stated. The purpose or this study and a brief 
outline of procedure bas been stated. This chapter will deal with 
the experiment as it evolved during the nine months or this st1ld;r 
in a fourth grade classroom. 
The chapter is divided into five sections: 
A. A Description ot the Experiment 
B. The Fourth Grade at the Beginning ot the Year 
c. The Small Group Tecbnic: What the Groups Did 
D. Study and Analysis or the Group during the Year 
E. The Fourth Grade at the End or the Year 
3 9  
J . .  D E S C R I P T I O N  O F  T H E  D P E R I M E N T  
T h e  p u r p o s e  o r  t h e  i n f o r m a l  e x p e r i m e n t  d e s c r i b e d  i n  t h i s  t h e s i s  
w a s  t o  r e v e a l  t o  w h a t  e x t e n t  o r  d e g r e e  t h e  e m o t i o n a l  p r o b l e m s  o f '  
c h i l d r e n  w i t h i n  t h e  g r o u p  m i g h t  b e  l e s s e n e d  o r  i m p r o v e d  b y  p a r t i c i p a t i o n  
i n  s m a l l  g r o u p  a c t i v i t i e s .  I t  w a s  a l s o  h o p e d  t h a t  a n  i n d i r e c t  r e s u l t  
o t  t h i s  e x p e r i m e n t  m i g h t  b e  t h e  i n t r o d u c t i o n  b y  o t h e r  t e a c h e r s  o f '  g r o u p  
w o r k  p r o c e d u r e s  i n  t h e i r  o w n  c l a s s r o c a s .  
T h i s . e x p e r i m e n t  w a s  i n i t i a t e d  w h e n  t h e  t e a c h e r  r e a l i z e d  t h a t  
a m o n g  f o u r t h  g r a d e  p u p i l s  i n  h e r  c l a s s r o o m  a t  t h e  C o l l e g e  E l e m e n t 8 1 ' 7  
S c h o o l  t h e r e  w a s  a . r e a l  n e e d  t o r  a s s i s t a n c e  w i t h  a n . o t i o n a l  a n d  p e r s o n -
a l i t y  p r o b l e m s .  I t  a l s o  s e e m e d  a p p a r e n t ,  a s  i s  c o m m . o n l y '  t r u e  w i t h  
n i n e - y e a r - o l d  c h i l d r e n ,  t h a t  g r o u p  c o h e s i v e n e s s  b a d  n o t  b e e n  e s t a b l i s h e d .  
I t  v a s  a l s o  o b s e r v e d  t h a t  g r o u p  n o r m s  
1  
b , r  w h i c h  t h e  c h i l d r e n  c o u l d  
m e a s u r e  t h e i r  b e h a v i o r ,  w e r e  t o r  t h e  m o s t  p a r t  n o t  w e l l  d e f t  l o p e d .  
T h e  c h i l d r e n  s t u d i e d  i n  t h i s  i n t o r m a l  e x p e r i m e n t  w e r e  i n  t h e  
f o u r t h  g r a d e  o f  t h e  C o l l e g e  E l E 1 1 1 e n t 8 . 1 ' 7  S c h o o l  a t  C e n t r a l  V a s  h i n g t o n  
C o l l e g e  o f '  J ' A u c a t i o n ,  B l l . e n s b u : r g ,  W a s h i n g t o n ,  d u r i n g  t h e  s c h o o l  y e a r  
o f  1 9 5 1 - 5 2 . l  
T h i r t y - o n e  c h i l d r e n  c o m p r i s e d  t h i s  g r o u p  a t  t h e  b e g i n n i n g  o r  t h e  
y e a r .  O n e  m e m b e r ,  a  b o y ,  w a s  a d d e d  t o  t h e  g r o u p  i n  N o v e m b e r ,  1 9 5 1 ,  a n d  
t w o  m e m b e r s ,  g i r l s ,  t r a n s f e r r e d  t o  o t h e r  s c h o o l s  b e f o r e  t h e  e x p e r i m e n t  
w a s  e n d e d  a t  t h e  c l o s e  o r  t h e  s c h o o l  y e a r .  
l .  S u b s t i t u t e  l 3 8 D l & S  h a v e  b e e n  a s s i g n e d  t h e s e  p u p i l s .  T h e i r  r e a l  n a m e s  
a r e  o n  f ' i l e  i n  t h e  o f f i c e  o f  t h e  C o l l e g e  E l e m e n t a r y  S c h o o l .  
The teacher•s study and a.nalJ"sis of the group and of the problems 
within the group was the first step in setting up this experiment. 
In conjUJ'lction with this study, came the preparation for and 
launching of group work by use or the small group teelmic. This small 
group teehnic is described in detail in Part C of this chapter. A 
sociogram based on committee choices was made and used as a basis for 
setting up the small groups. Activities in which the six small groups 
would participate were then outlined, and the small groups began to 
function as a part or the classroom method and procedure. 
It was planned to use the following devices to note or measure the 
changes in the emotional and personality make up of the group members: 
identification sheets, sociograms, classroom social distance scales, 
social analysis of the classroom classification sheets, and 
personality tests. 
Mental ages of the pupils were based on a variety of tests which 
bad been administered at varying times in the school careers of the 
pupils. It was decided that a follow-up test of mental ability would 
give supporting inf'ormation concerning this fourth grade group. This 
test, since its main value was to confirm or point up differences in 
previous measures bas been recorded in Table III for convenient 
comparison vi th Table II. 
The small group tecbnic referred to in this study consisted or 
dividing the larger group into smaller working units by pupil choice. 
By planning and working together in these small groups or six or seven 
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p u p i l s ,  a  m a x i m u m  o r  p a r t i c i p a t i o n  c o u l d  b e  g a i n e d ,  g r o u p  n o r m s  c o u l d  
b e  e s t a b l i s h e d ,  f r i e n d s h i p s  c o u l d  b e  f o r m e d  o r  s t r e n g t h e n e d ,  a n d  g r o u p  
b e l o n g i n g n e s s  m i g h t  b e  a c h i e v e d .  T h e  m e m b e r s h i p s  o f  t h e  s m a l l  g r o u p s  
r e m a i n e d  c o n s t a n t  f o r  a  t h r e e - m o n t h  p e r i o d  w h i l e  t h e  a c t i v i t i e s  v a r i e d .  
E a c h  s h i f t  o f  g r o u p  m e m b e r s  w a s  m a d e  b y  p u p i l  c h o i c e  o n  a  s o c i o g r a m  
o f  c o m m i t t e e  c h o i c e s  t o g e t h e r  w i t h  t h e  t e a c h e r • s  o b s e r v a t i o n  a n d  
j u d g m e n t  o f  p u p i l  r e l a t i o n s h i p s .  T h e  a i m  i n  s h i f t i n g  t h e  s m a l l  g r o u p  
m e m b e r s h i p  w a s  t o  o b t a i n  g o o d  w o r k i n g  r e l a t i o n s  f o r  a l l  p u p i l s .  
I t s  v a l u e  w a s  a l s o  t o  f u r t h e r  t h e  a d j u s t m e n t  o f  i n d i v i d u a l s  w i t h  
s p e c i a l  p r o b l e m s  b y  t h e i r  s t r a t e g i c  p l a c e m e n t  i n  t h e  s m a l l  g r o u p .  
I t  w a s  f e l t  t h a t  a  m i l l e u - t y p e  t h e r a p y  w a s  g a i n e d  f o r  a l l  f r o m  a c t i v e  
m e m b e r s h i p  i n  a  s m a l l  i ' U n c t i o n i n g  g r o u p  a n d  t h a t  f u r t h e r  b e n e f i t s  
m i g h t  b e  d e r i v e d  f r o m  d e s i g n e d  p l a c e m e n t  w i t h i n  a  g r o u p .  
T h e  f i r s t  s m a : l l .  g r o u p s  w e r e  s e t  u p  i n  S e p t e m b e r ,  1 9 5 1 ,  o n  t h e  
b a s i s  o f  a  s o e i o g r a m  o f  c o m m i t t e e  c h o i c e s  a f t e r  t h e  t e a c h e r  h a d  
i d e n t i f i e d  t h e  t h e n - p r e s e n t  p r o b l e m s  o f  t h e  g r o u p  o n  a n  i d e n t i f i c a t i o n  
s h e e t  d e v i s e d  b y  C u n n i n g b a m . l  T h e s e  s m a l l  g r o u p s  t h e n  s e r v e d  a s  
p e r m a n e n t - t y p e  c o m m i t t e e s  a n d  w i l l  b e  r e f e r r e d  t o  a s  e i t h e r  s m a l l  
g r o u p s  o r  c o m m i t t e e s  t h r o u g h o u t  t h i s  s t u d y .  
T h e  f i r s t  s h i f t  i n  c o m m i t t e e  g r o u p  m e m b e r s  w a s  m a d e  i n  D e c e m b e r ,  
1 9 5 1 ,  a s  a  r e s u l t  o f  a  s e c o n d  c o m m i t t e e  c h o i c e  s o c i o g r a m .  A t  t h i s  t i m e  
a  s o c i a l  d i s t a n c e  s c a l e  f o r  t h e  e n t i r e  c l a s s  w a s  c h a r t e d .  I d e n t i f i c a -
t i o n  s h e e t s  w e r e  f i l l e d  o u t  b y  t h r e e  t e a c h e r s ,  t h e  r o a m  s u p e r v i s o r  a . I d .  
1 .  C u n n i n g h a m ,  ~· i l l • ,  p p .  4 0 3 - 4 0 6 .  
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t w o  s t u d e n t  t e a c h e r s  w h o  w o r k e d  i n d e p e n d e n t l y  o f  e a c h  o t h e r .  T h e s e  
p o i n t e d  t o  t h e  t y p e s  o r  p r o b l e m s  p e r s i s t i n g  i n  t h e  g r o u p .  I n  a d d i t i o n ,  
a  C a l i f o r n i a  T e s t  o r  P e r s o n a l i .  t ; y  w a s  a d m i n i s t e r e d  a n d  a  S o c i a l  A n a l y s i s  
o r  t h e  C l a s s r o a m  c l a s s i f i c a t i o n  s h e e t  w a s  f i l l e d  o u t  b y  e a c h  c h i l d  a n d  
t h e  t e a c h e r s .  
T h e  s e c o n d  s h i f t  i n  t h e  s m a l l  g r o u p s  w a s  e f f e c t e d  i n  M a r c h  w h e n  
t h e  i d e n t i f i c a t i o n  s h e e t s  w e r e  u s e d  a g a i n  t o  c l a s s i f ; y  e x i s t i n g  p r o b l e m s .  
T h e  s o c i o g r a m s  o r  c o m m i t t e e - w o r k  c h o i c e s  a n d  t h e  s o c i a l  d i s t a n c e  s c a l e s  
w e r e  u s e d  t o  d e n o t e  c h a n g e s  w i t h i n  t h e  g r o u p .  
N o  t n r t h e r  s h i r t  w a s  m a d e  i n  s m a l l  g r o u p  m e m b e r s h i p  b i t  a t  t h e  
c l o s e  o f  t h e  t e r m  s e v e r a l  m e a s u r e s  w e r e  u s e d  t o  e v a l u a t e  g r o u p  m e m b e r s ,  
t h e i r  p r o b l e m s ,  a n d  t h e i r  d e v e l o p m e n t .  A  f u r t h e r  u s e  o r  t h e s e  m e a s u r e s  
w a s  t o  d e t e r m i n e  c h a n g e s  w i t h i n  t h e  g r o u p s ,  a n d  t o  e s t i m a t e  t h e  a m o u n t  
o r  o v e r - a l l  g r o u p  b e l o n g i n g n e s s .  T h e  m e a s u r e s  u s e d  w e r e  a s  f o l l o w s :  
i d e n t i f i c a t i o n  s h e e t  b y  t h r e e  t e a c h e r s ,  s o e i o g r a m s  o r  C O D 1 1 1 1 i t t e e  c h o i c e s ,  
s o c i o g r a m s  o f  t h r e e  b e s t  f r i e n d s ,  c l a s s r o o m  s o c i a l  d i s t a n c e  s c a J . e ,  
s o c i a l  a n a l y s i s  o f  t h e  c l a s s r o o m . ,  p e r s o n a l i t ; y  t e s t .  
A  v e r y  s i m p l e  s u b j e c t i v e  e v a l u a t i o n  o f  t h e  s m a l l  g r o u p  w o r k  w a s  
m a d e  b y  t h e  p u p i l s  a n d  h a s  b e e n  i n c l u d e d  i n  t h i s  s t u d y '  p u r e : c y - f o r  i t s  
i n t e r e s t  v a l u e .  
T h i s  i n f o r m a l  e x p e r i m e n t  a s  i t  t o o k  p l a c e  i n  t h e  f o u r t h  g r a d e  
c l a s s r o o m  a t  t h e  C o l l e g e  E l e m e n t a r y  S c h o o l  i s  . f u l l y  e x p l a i n e d  i n  t h e  
. f o l l o w i n g  p a g e s  o f  t h i s  c h a p t e r .  
B .  T H E  F O U R T H  G R A D E  A T  T H E  B E G I N N I N G  O F  T H E  Y E A R  
A  S e p t e m b e r  v i e w  o r  t h e  f o u r t h  g r a d e  w i t h  w h i c h  t h e  i n f o r m a l  
e x p e r i m e n t  d e s c r i b e d  i n  t h i s  s t u d y  w a s  c o n c e r n e d  s e e m e d  a  n o r m a l  a n d  
e s s e n t i a l  p a r t  o r  e a r i , .  p l a n n i n g .  T h e  t e a c h e r  b a d  m a d e  a  c a r e t u l  
s t u d y  o f  t h e  c l a s s  m e m b e r s  a n d  t h e i r  t h e n - p r e s e n t  p r o b l e m s .  T h i s  
i n c l u d e d  o b s e r v a t i o n ;  a  r e c o r d  o r  h e i g h t ,  w e i g h t ,  a g e  a n d  a b i l i t y ;  
a n d  a  p e r u s a l  o r  c o m m e n t a r y  n o t e s  m a d e  b . r  p a s t  t e a c h e r s  o f  t h i s  g r o u p  
a s  r e c o r d e d  i n  t h e  c u m u l a t i v e  r e c o r d  f i l e .  
T h e  t e a c h e r ' s  s t u d y  p o i n t e d  t o  t w e l v e  c h i l d r e n  w h o s e  p r o b l e m s  
a p p e a r e d  t o  b e  m o s t  c r i t i c a l  s i n c e  t h e i r  p r o b l e m s  s e e m e d  t o  r e s u l t  
4 . 3  
i n  p e r s o n a l  m a l a d j u s t m e n t ,  l o w e r e d  a c h i e v e m e n t ,  a n d  i n  d e c r e a s e d  t o t a l  
g r o u p  s o l i d a r i t y .  
P r o b l e m s  o f  t w e l v e  a d d i t i o n a l  c h i l d r e n ,  t h o u g h  l e s s  s e v e r e ,  w e r e  
o f  s u c h  i n t e n s i t y  a s  t o  r e d u c e  t h e  e f f i c i e n c y  o r  t h e s e  m e m b e r s  b e l o w  
t h e i r  i n d i v i d u a l  p o t e n t i a l s  a n d  t o  m a k e  g r o u p  c o h e s i o n  d i f f i c u l t .  
I t  w a s  d e c i d e d  b y  t h e  t e a c h e r  a n d  t h e  w r i t e r  o r  t h i s  s t u d y  t o  
c o n c e n t r a t e  a n a l y t i c a l  w o r k  u p o n  t h e  t w e l v e *  m o s t  c r i t i c a l  c h i l d r e n  
a n d  t o  a t t e m p t  t o  e v o l v e  b y  i n d i r e c t  m e a n s  d e s i r a b l e  c h a n g e s  i n  
a t t i t u d e s  a n d  b e h a v i o r  p a t t e r n s  o f  o t h e r  g r o u p  m e m b e r s .  I t  w a s  f e l t  
t h a t  t h e  t e c b n i c s  u s e d  t o  i n i t i a t e  c h a n g e  i n  t h o s e  o f  t h e  g r o u p  h a v i n g  
*  T w o  o f  t h e s e  c h i l d r e n  t r a n s f e r r e d  t o  o u t - o f - t o w n  s c h o o l s  b e f o r e  
t h e  c l o s e  o f  t h e  t e r m  a n d  t h e  c o n c l u s i o n  o r  t h i s  s t u d y .  
more severe problems could, at the same time, bring about some degree 
or improvement for other members or the group. ill were members or 
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the larger group and, as such, were all inter-related and inter-dependent. 
by individual change would have an effect upon the group and any group 
change must also affect individuals within the group. 
The following evidence available to the teacher in September 
assisted her in forming ~otheses about the members or the fourth 
grade group under study. 
1. Group Membership 
This fourth grade class was composed of eighteen girls and thirteen 
boys who came m.ainl1 from the lower-middle and upper-middle class homes. 
This comprised a fairly average group but it should be noted that 
closer examination revealed that fifteen members, or approximately half' 
the group, came from homes where parents held professional or adminis-
trative positions in the comm.unity. 
or this group or 31 children, five attended nursery school 
together. Nine children, including four of those who were in nursery, 
were in the morning kindergarten group. In first grade the nine from 
the morning kindergarten were joined by four f'rom the afternoon 
kindergarten group and three children new to the school, Leo, Mary, 
and Jill. By the end of the second grade year, five more children bad 
joined this group: Joe, #Dan, Jean, #Rudy, and Jeff'. In the third 
grade four more transfer pupils were entered: Mike, l/BDger, Rae, and 
#Nona. It was at this time, also, that IHugh joined this group, by 
l  
I  
, I  
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r e t e n t i o n .  A t  t h e  b e g i n n i n g  o r  t h e  f o u r t h  g r a d e ,  t h e  y e a r  m d e r  s t u d y ' ,  
f o u r  n e w  p u p i l s  a r r i v e d :  T e d ,  R h o d a ,  # P a u l a ,  a n d  # V i o l r : . y .  I n  N o v e m b e r  
t h i s  c l a s s  w a s  t o  h a v e  a n  a d d i t i o n a l  m e m b e r ,  E d d i e ,  w h o  b a d  b e e n  
a c c e l e r a t e d  f r o m  t h i r d  g r a d e .  
T o  s u m m a r i z e ,  t h e  g r o u p  m e m b e r s h i p  w a s  c o m p r i s e d  o f  e i g h t e e n  g i r l s  
a n d  t h i r t e e n  b o y s .  N i n e  m e m b e r s ,  o r  t w e n t y - n i n e  p e r  c e n t  o f  t h e  t o t a l  
g r o u p ,  s t a r t e d  t o g e t h e r  i n  k i n d e r g a r t e n .  I n  f i r s t  g r a d e ,  s e v e n  p u p i l s ,  
o r  t w e n t y - t h r e e  p e r  c e n t  j o i n e d  t h e  o r i g i n a l  n i n e .  S i x t e e n  p e r  c e n t ,  
o r  f i v e  m 8 l l l b e r s  w e r e  a d d e d  t o  t h e  g r o u p  i n  s e c o n d  g r a d e  a n d  t h e  s a m e  
p e r  c e n t  w e r e  a g a i n  n e w  m e m b e r s  i n  t h i r d  g r a d e .  I n  f o u r t h  g r a d e ,  f i v e  
m e m b e r s ,  o r  s i x t e e n  p e r  c e n t  o r  t h e  t o t a l  g r o u p ,  w e r e  n e w  t r a n s f e r s  
i n t o  t h e  c l a s s .  I n  b r i e f ' ,  e a c h  y e a r ,  f r o m  s i x t e e n  t o  t w e n t y - n i n e  
p e r  c e n t  o r  t h e  g r o u p  m e m b e r s h i p  w a s  n e w .  T h i s  r e q u i r e d  c o n s t a n t  
a d j u s t m e n t  b ; r  b o t h  o l d  a n d  n e w  m e m b e r s  o r  t h e  g r o u p .  I t  a l s o  m e a n t  
t h a t  e a c h  y e a r  n e w  g r o u p  n o r m s  o r  b e h a v i o r  a n d  p a t t e r n s  o f '  a c t i o n  
m u s t  b e  r e e s t a b l i s h e d  a n d  r e v i s e d .  S u c h  s h i f ' t s  i n  g r o u p  m e m b e r s h i p  
m u s t  h a v e  h a d  s o m e  r e l a t i o n s h i p  t o  t h e  a m o u n t  o r  t o t a l - g r o u p  i n s e c u r i t y .  
T h e  t o t a l  c l a s s  : m e m b e r s h i p  i s  g i v e n  i n  T a b l e  I .  
2 .  Q h r o n o l o g i c a 1  M l !  
T h e  c h r o n o l o g i c a l  a g e s  o f '  t h i s  f o u r t h  g r a d e  g r o u p  r a n g e d  f r o m  e i g h t  
y e a r s ,  e l e v e n  m o n t h s  t o  t e n  y e a r s ,  t o u r  m o n t h s .  T h i s  g a v e  a  r a n g e  o r  
o n e  y e a : r ,  f i v e  m o n t h s .  T h e  S e p t e m b e r  m e d i a n  a g e  f o r  t h i s  g r o u p  1 f t µ J  
n i n e  y e a r s ,  f o u r  a n d  o n e - h a l t  m o n t h s .  T h e  m e a n  a g e  w a s  n i n e  y e a r s ,  
r i v e  a n d  o n e - h a l f '  m o n t h s .  T a b l e  I I ,  C h r o n o l o g i c a l  a n d  M e n t a l  A g e s  o f  
t h e  F o u r t h  G r a d e ,  g i v e s  t h i s  i n f o r m a t i o n  i n  a  d e t a i l e d  f o r m .  
Table I 
CLASS M!MBERSHIP 
Girls Boys 
I Berna I Dan 
Cat~ I Demy 
Cella (f Don 
II Gay Eddie 
Jan Fred 
Jean II Hugh 
Jill Jeff 
Lois Joe 
Mary Leo 
#Mae Mike 
I Nona ll Roger 
I Paula I Ru~ 
Rae Ted 
Rill.a Wayne 
Rhoda 
Sara 
I Vicky' 
II Children selected for special study will be designated by this 
SJmbol throughout this study. 
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3 .  A b i l i t y  R a n g e  ~ G r o u p  M e m b e r s h i p  
A b i l i t y  t e s t s  b a d  b e e n  g i v e n  t h i s  g r o u p  i n  t h e  s p r i n g  o r  t h e i r  
k i n d e r g a r t e n  y e a r  o r  i n  S e p t e m b e r  o r  t h e i r  f i r s t  g r a d e  y e a r .  S o m e  
t r a n s f ' e r  p u p i l s  h a d  n o  r e c o r d  o f '  a b i l i t y  t e s t s .  A  r e v  c h i l d r e n  b a d  
b e e n  g i v e n  t h e  R e v i s e d  S t a n f o r d  B i n e t  T e s t  o r  I n t e l l i g e n c e . l  T h i s  
t e s t  h a d  b e e n  g i v e n  t o  t r a n s f e r  p u p i l s  w h o  p r e s e n t e d  p r o b l e m s  t o  t h e  
t e a c h e r  o r  t o  c h i l d r e n  f o r  w h o m  t e a c h e r s  h a d  d e s i r e d  a n  a d d i t i o n a l  
t e s t  t o  s u p p l e m e n t  t h e  i n f o r m a t i o n  g a i n e d  f r o m  a n  e a r l i e r  t e s t  o r  
m e n t a l  a b i l i t y .  T a b l e  I I  g i v e s  c h r o n o l o g i c a l  a n d  m e n t a l  a g e s  t o r  
t h i s  f ' o u r t h  g r a d e  g r o u p .  T a b l e  I I I  g i v e s  t h e  s u p p l e m e n t a l  i n f o r m a t i o n  
o b t a i n e d  f ' r Q l l l  t h e  C a l i f ' o r n i a  T e s t  o f  M e n t a l  M a t u r i t y  a d m i n i s t e r e d  i n  
J a n u a r y ,  1 9 5 2 .  
O n  t h i s  g r o u p  t e s t  o f '  m e n t a l  a b i l i t y  w h i c h  c a n  o n : c y - g i v e  a n  
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i n d i c a t i o n  o r  g e n e r a l  a b i l i t y ,  t w o  c h i l d r e n  h a v e  g a i n e d  a  v e r y  s u p e r i o r  
r a t i n g .  S i x t e e n  h a v e  i n t e l l i g e n c e  q u o t i e n t s  i n  t h e  s u p e r i o r  r a n g e .  
T h e  a v e r a g e  a  b i l l  t y  g r o u p  i n c l u d e s  e i g h t  a n d  t h r e e  h a v e  p l a c e s  i n  t h e  
l o w  a v e r a g e  g r o u p ,  a l t h o u g h  a t  t h e  u p p e r  e x t r e m e  o f  t h i s  g r o u p ,  
R o g e r  w a s  u n a b l e  t o  p e r f o r m .  o n  a  g r o u p  m e a s u r e  a s  b e  w a s  a  n o n - r e a d e r .  
S o  r a r  a s  g e n e r a l  a b i l i t y  w a s  c o n c e r n e d ,  t h i s  g r o u p  w a s  s l i g h t l y  
a b o v e  a v e r a g e ,  w i t h  a  m e a n  f ' o r  t h e  g r o u p  o f  1 1 4 .  T h i s  i s  c l o s e l y  i n  
l i n e  w i t h  t h e  a b i l i t y  r e c o r d s  a l r e a d y  o n  f i l e  i n  t h e  s c h o o l ,  a l t h o u g h  
t h e y  w e r e  . f r o m  s e v e r a l  s o u r c e s  a n d  w e r e  a d m i n i s t e r e d  i n  d i f ' f ' e r e n t  y e a r s .  
1 .  S t a n f o r d  R e v i s i o n  o f '  t h e  B i n e t  S i m o n  I n t e l l i g e n c e  S c a l e .  
S a n  F r a n c i s c o ,  C a l i f ' o r n i a :  H o u g h t o n  M i f f l i n  C o . ,  1 9 3 6 .  
Table II 
CHRONOLOGICAL AND MENTAL AGES OF THE FOURTH GRADE 
September Kindergarten 
Name Chronological Intelligence or First Grade * 
j&e Quotients Q. '· M1 A1 I aq S-ll 137 K 5-8 7.9 
Sara 9-0 125 K 5-9 7.2 
II Wayne 9-0 122 K 5-8 6.ll 
Leo 9-1 111 1 6-1 6.9 
Rae 9-1 131 Tr3 8-8 11.4 (Binet) 
Joe 9-2 135 1 6-2 8.4 
II Nona 9-2 104 Tr3 8-8 9.0 (Binet) 
I Berna 9-2 ll5 K 5-ll 6.10 
Jeff 9-2 142 Tr2 S-8 12.4 (Binet) 
I Vicky 9-3 • • • Tr4 ••• . .. 
Mike 9-3 130 Tr3 S-9 ll.4 (Binet) 
Molly 9-3 ... Tr2 ••• . .. 
Mary 9-4 Trl ••• . .. 
Ted 9-5 ••• Tr4 ••• . .. 
Jan 9-5 134 K 6-1 8.2 
Lois 9-5 124 K 6-2 7.8 
I Denny 9-5 ••• Tr ••• • •• 
Don 9-8 125 K 6-4 7.ll 
Jean 9-8 103 Tr!3 7;.,.5 7.8 (Binet) 
# Dan 9-8 120 Tr2 9-2 ll.O (Binet) 
Jill 9-8 106 K 6-5 6.10 
Cathy 9-8 132 K 6-5 8.6 
Fred 9-9 138 K 6-5 8.10 
#~Paula 9-9 ••• Tr4 ••• • •• 
Rilla 9-9 123 K 6-6 s.o 
I Rudy 9-ll 101 Tr2 5-ll 6.o 
Celia 10-0 ll6 1 6-9 7.10 
Rhoda 10-2 ••• Tr4 ••• • •• 
#Mae 10-2 90 K 6-5 5.9 
I Hugh 10-3 100 1 6-10 6.lO(Binet) 
I Roger lo-4 91 Tr3 S-3 7.6 (Calif.) 
Range 8-ll to lo-4 90-142 (Different dates of testing 
Median 9-4.5 122 and different ages make 
Mean 9-5.45 118.82 calculations invalid) 
Letters refer to year test was given: K for kindergarten, F for First 
grade, and Trl for Transferred in First grade, etc. Intelligence 
quotients were determined from tests recorded above. 
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T a b l e  I I I  
C A L I F O R N I A  T E S T  O F  M E N T A L  M A T U R I T Y - J . A . N U J . R Y  1 0 ,  1 9 5 2  
I n t e l l i g e n c e  Q u o t i e n t s  
N a m e  
C .  A .  M .  A .  
T o t a l  
L a n g .  N o n - L a n g .  
*  E d d i e  
9 - 2  
1 4 . 9  
1 6 1  
1 6 3  1 5 8  
F r e d  
1 0 - 4  
1 5 . 1  
1 4 6  
w .  
1 5 0  
I  G a y  
9 - 6  
1 2 . 7  
1 3 2  1 1 9  
1 5 4  
C a t e y  
1 0 - 3  1 2 . 1 0  
1 2 5  
1 2 3  
1 2 8  
M i k e  
9 - 9  
1 2 . 2  1 2 5  1 2 6  
1 1 9  
C e l l a  
1 0 - 6  
1 2 . l l  
1 2 3  
1 1 6  
1 3 4  
R a e  
9 - S  
l l . l l  
1 2 3  
1 2 5  1 2 0  
R i l l . a  
1 0 - 4  
1 2 . 9  1 2 3  
1 2 1  l l 8  
I  V i e . k y '  
9 - 8  
l l . 8  1 2 1  
1 2 3  
1 1 6  
I  D e n n y  
1 0 - 0  
1 2 . 1  1 2 1  1 2 2  1 1 8  
I  D a n  
1 0 - 2  
1 2 . 3  
1 2 0  
1 1 2  
1 3 5  
J o e  
9 - 8  
1 1 . 5  
1 1 8  
1 1 3  
1 2 6  
S a r a  
9 - 6  
1 1 . 1  
l l 7  l l l  
1 2 6  
J e f f  
9 - 8  
1 1 . 1  
l l 5  l l l  1 0 9  
M o l l y  
9 - 1 0  
1 1 . 3  
1 1 4  
1 0 5  
1 3 4  
D o n  1 0 - 3  l l . 8  
1 1 4  
1 1 2  1 1 5  
I  B e r n a  
9 - 8  
1 0 . l l  
1 1 3  
1 1 7  
1 0 4  
I  M a r y  
9 - 1 0  1 0 . 9  1 0 9  1 0 9  
1 0 9  
L o i s  
9 - 1 1  1 0 . 9  
1 0 8  1 1 0  
1 0 4  
J a n  
9 - l l  
1 0 . 6  1 0 6  1 0 1  1 1 5  
I I  W a y n e  
9 - 7  
9 . 6  
9 9  
8 3  
1 1 7  
L e o  
9 - 8  
9 . 6  
9 8  9 3  
1 0 5  
J e a n  
1 0 - 2  
9 . 9  
9 6  
9 0  
1 0 3  
J i l l  
1 0 - 2  
9 . 7  
9 4  
1 0 6  S 2  
T e d  
9 - 1 1  
9 . 4  9 4  
1 0 1  
8 7  
I  R u d y  
1 0 - 5  
9 . 3  
8 9  
8 2  
1 0 3  
I  H u g h  1 0 - 9  
9 . 7  S 9  
9 8  
8 0  
# M a e  
9 - 1 1  
8 . 9  
S S  
9 1  
8 7  
R o g e r  
• • •  
• • •  
• • •  •  • •  
•  • •  
P a u l a  
T r a n s f e r r e d  
N o n a  
T r a n s f e r r e d  
5 0  
T a b l e  I V  
H E I G H T  A N D  W E I G i r r  O F  T H E  F O U R T H  G R A D E  
G I B I 8  
H E I G H T  W E I G H T  
B O Y S  
H E I G H T  W E I G H T  
P a u l a  
5 8  
7 4  
F r e d  
5 8  8 8  
L o i s  
5 8  7 8  
R o g e r  
5 8  7 6  
Cat~ 
5 7  
8 0  H u g h  
5 7  8 8  
J e a n  
5 6  
7 9  
R u d y  
5 6 !  
7 8  
K a r y  
5 6  
9 9  
D a n  
5 6  
7 6  
R h o d a  5 5  
7 0  E d d i e  
5 5 t  
9 5  
,  
J a n  5 5  
7 0  W a y n e  
5 5  
s o  
M a e  
5 1 *  
7 8  
D e n n y  
5 5  
6 7  
B e r n a  
5 4  
7 2  D o n  
5 4  
6 7  
R i l l . a  
5 3  
6 5  
J e f f  
5 2  
7 8  
C e l i a  
5 3  
5 6  
M i k e  
5 l t  
6 5  
R a e  
5 3  
6 3  
T e d  5 1  6 5  
S a r a  5 2  
7 4  
L e o  
5 0  
6 3  
M o l l y  
5 2  
6 1  
J o e  
5 0  5 9  
G~ 
5 l t  
5 9  
J i l l  
5 l t  
5 7  
N o n a  5 1  
6 2  
V i c k y  
5 1  5 8  
4 .  h i g h t  ! ! ! !  W e i g h t  
S e p t e a a b e r  h e i g h t s  a n d  w e i g b : l i s  o f  t h e  c l a s s  : m e m b e r s h i p  w e r e  
t a b a l a t e d  s i n c e  i t  v a s  f e l t  s u c h  i n f ' o r m a t i o n  a d d e d  t o  t h e  g e n e r a l  
v i e w  o f  t h e  g r o u p  a n d  s i n c e  t h e  p r o b l a n s  o f  t h r e e  c h i l d r e n ,  M a e ,  
M & l ' J  a n d  E d d i e * ,  m i g h t  b e  i n t e r - r e l a t e d  w i t h  e x t r e m e s  i n  h e i g h t  
o r  w e i g h t .  T a b l e  I V ,  H E I G R r  A N D  ' l l E I G H T  O F  T H E  F O O R T H  G R A D E ,  l i s t s  
t h e  h e i g h t s  a n d  w e i g h t s  o f  t h e  c l a s s  m a m b e r s h i p .  
5 .  T e a q b e r  ~ y g  • p • l n i s  
T h e  t e a c h e r  u s e d  a n  i d e n t i f i c a t i o n - t y p e  s h e e t l  o n  w h i c h  s h e  
r e c o r d e d  t h e  n a m e s - o f  i n d i v i d u a l s  w h o s e  b e b a v i o r  s e a m e d  t o  f i t  
t h e  s p e c i a l  c a t e g o r i e s  l i s t e d .  T a b l e  V  i s  a  s u m a r r  f o l ' l l l  o f  t h e  
i d e n t i f i c a t i o n  s h e e t .  I t e m s  h a v e  b e e n  c o n d e n s e d  t o  b e t t e r  f i t  
t h e  n e e d s  o f  t h i s  s t u d : : y .  T h e  p o s i t i v e  t : : r p e  c a t e g o r i e s  w h i c h  
i n c l u d e d  t h e  1 1 1 1 . j o r i t : : y  o f  t h e  c l a s s  g r o u p  b a v e  n o t  b e e n  i n c l u d e d  
i n  t h i s  t a b l e .  
*  E d d i e  J  o i m d  t h e  g r o u p  i D  . . . , _ b e r .  
l .  M o d i f i d a t i o n  o f  C v n n i n g b a m • s  I d e n t i f i c a t i o n  S h e e t .  
C u n n i n g h a m ,  . ! ! l ! •  . ! < l l · ,  P P •  ~17. 
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Tabla V 
GBOUP &NAT.JSIS BY TIACBD. - SEPT!MBER 
lfJMES OF PUPILS 
Oftrt behavior-unable to #Vickr IV&TAe #Dan 
conf'ol"lll-attention seeldl:ig- Leo #Den:rrr #Gay 
diaruptive behavior #Nona Jan #liugh 
Rhoda 
VitbdraWll bebavior-s111"- #Pallla Ted #Berna 
timid-selt-collllcious- ~e Sara Don 
unable to contribute Lois Jetr #Roger 
Rejection b7 group-not #BODA #Gq §Mae 
accepted in group activities- #Paula Rhoda #Hugh 
hostility shown them f&>ger #Wayne #Denny 
Mary Joe 
Disinterest in group activities- #Gq Leo #IfA,ger 
avoids part.icipat.ion-iapervious #Vick7 Fred IRu47 
t.o group stimlllat.ion #Kae Joe 
Constant need tor adult. attention Mary #Hons. MoU.,. 
or approval-owrdependent upon Catey #Wa1l18 Sara 
adults MoU.,. #Denny #Hugh 
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Further atuq was made b,y the teacher when ahe carei'Ull.7 e:xaDlined. 
the cumulative records tor the children in the tC!>u:rth grade group. 
Hov theae children had reacted to, and had been perceived by', other 
teacher11 aeemed wortl17 ot notice. The teacher vu aware or the 
\Ull'eliabilit7 or such aubjective reports but in apite or this drawback, 
it aemed desirable to stud:y the commenta made by' other teachers 
concerni.Jlg theae children. It was felt that tb.e relationahip or these 
children to other teachera, and the latter•a resulting opiniona or 
thelll, :might give sC111e indication or the con11i11tenc7 or their problems, 
and in SOllLe degree, their exten11ivene11s. When a child's probla vas 
apparent a11 earl;r as kindergarten or f':!.rst grade, it vaa evident 
that it va11 or long duration. Likewiae, a probl.1111 observed by' ever;v 
teacher and or sufficient proportion to be CQllllllented upon many timell 
in reports :might be considered relativel;r intense. 
All comments pertaining to behavior or per11onallt7 traits vere 
asaembled tram the children•a cumulative reports and grouped under 
tvo headings, poaitive cClllll19nt11 and negative comnents. Remarks which 
vere to a conaiderable degree 117JIOJl1lllOUll were recorded under one 
caption. One purpose or this grouping vas to determine to what 
extent the cmmnenta had been deacriptive or a vell organized group 
membership vi1'h individual membera in general cCilntoning to group 
standards or norms. A second purpose vas to knov to what extent 
the group lacked solidarity and was characterised by maey- individuals 
vbo deviated from group norms so much that little cohesion vas present. 
Tables VI and VII show the total favorable and unfavorable 
coJlllllents for tbs fourth grade class. 
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C o m m e n t  
T a b l e  V I  
T O T A L  F A V O R A B L ' &  . & . N D  U N F A V O R A B L E  C C H m N T S  
P O O I T I V E  C C M ! E N T S  
N U l l l b e r  
T i m e s  
U 1  
W e U  l i k e d  b ; r  c h i l d r e n  a n d  a d u l t s  
W e l l  a c c e p t e d  i n  g r o u p .  •  •  •  •  •  
•  •  •  •  
•  •  •  •  •  •  •  2 1  
P a r t i c i p a t e s  a c t i v e l ; r  i n  g r o u p  a c t i T i t i e s  
W o r k s  w e l l  i n  g r o u p  
I s  m a k i n g  g o o d  a d j u s t m e n t  t o  g r o u p  •  •  •  •  
L e a d e r s h i p  q u a l i t i e s - a n  o r g a n i z e r  
•  •  •  
C o o p e r a t e s  • • • • • •  
.  .  .  
•  •  •  •  
• • •  
•  •  •  2 0  
•  •  •  •  
•  •  1 4  
•  •  •  •  
H a p p y ;  w e l l  a d j u s t e d ;  s w e e t  •  •  
•  1 3  
8  
•  •  •  •  •  •  •  •  •  •  •  •  
B e g i n n i n g  t o  p a r t i c i p a t e  i n  g r o u p  a c t i v i t i e s  
•  •  •  •  •  
A c c e p t s  a u t h o r i t y  w e l l .  •  •  •  •  •  •  •  •  •  •  •  
•  •  •  •  •  
• •  •  •  •  •  •  
G r o w t h  i n  a b i l i t y  t o  p l a y  w i t h  c h i l d r e n  •  
P l a y s  f l ' e e l ; r  w i t h  o t h e r  c h i l d r e n  •  •  
•  •  •  •  •  •  •  •  •  
7  
4  
2  
!  
T o t a l  p o s i t i v e  C < l l l l l l l e n t s  
• •  
•  •  •  •  •  •  •  9 0  
5 5  
T a b l . e  V I I  
T O T . I . I .  l l ' A V O R . A . B L I  A N D  U N F A V O R A B L I  C 0 1 M E N ' l S  
N E G A T I V E  C < J . ! M E N ' l . ' S  
~nt 
N u m b e r  T i m e s  U s e d ,  
S~, i n s e c u r e ,  w i t h d r a w n ,  o v e r s u l : m i s s i v e  
•  •  •  
•  •  •  •  
• • •  
6 9  
N e r v o u s  s y m p t o m s  •  •  •  •  
•  •  •  •  •  •  •  •  •  •  •  
•  •  
•  •  •  
•  •  
4 D  
D o e s  n o t  a p p l . J "  h i m s e l f '  •  
•  •  •  •  •  •  •  
•  •  
•  •  
•  •  •  •  •  •  •  
2 6  
A t t e n t i o n  s e e k i n g ,  n e e d  f o r  r e c o g n i t i o n  a n d  a p p r o v a l  •  ,  
•  •  
2 l  
l e e d a  c l o s e  s u p e r v i s i o n  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  l 8  
O v e r - a g g r e s s i v e ,  o v e r - a s s e r t i v e  ,  ,  •  •  •  ,  ,  ,  •  •  ,  •  •  ,  1 3  
E a s i l . J "  d i s t r a c t e d  
•  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  • •  
1 2  
P r e f e r s  t o  w o r k  a l o n e  
•  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  
1 1  
I n c l i n e d  t o  p l q  w i t h  o n e  o r  t w o  • •  
•  •  •  •  
• •  •  • •  
•  •  •  
1 0  
N e e d s  c o n t a c t  w i t h  c h i l d r e n  o w  a g e  
•  •  •  •  •  •  •  •  •  •  •  •  
l O  
I m m a t u r e  i n  s o c i a l .  d e v e l o p m . e n t  •  
•  •  •  •  •  •  
• •  •  •  •  •  
•  •  
6  
I n c l i n e d  t o  d o m i n a t e  c h i l d r e n  o r  g r o u p  •  •  ,  ,  
•  •  •  •  •  
•  •  
5  
R e s i s t s  a u t h o r i t y .  .  .  .  •  .  .  .  .  .  •  •  •  •  .  
•  •  •  •  •  •  
4  
H o t  c o o p e r a t i v e ,  t r o u b l e m a k e r  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  4  
N o t  w e l l  a c c e p t e d  b y  g r o u p  •  •  •  
•  •  •  •  
•  •  •  
•  •  •  •  
•  •  •  
4  
D o e s n ' t  c a r e  f o r  o t h e r  c h i l d r e n  
•  •  •  •  •  •  •  •  •  •  •  •  •  •  
4  
E a s i l . J "  h u r t ,  s e n s i t i v e  •  
•  •  •  •  •  
•  •  •  •  •  
•  •  •  •  •  •  
•  •  
3  
D o e s  n o t  s e e k  w o r t h w h i l e  t h i n g s  t o  d o  ,  •  ,  ,  •  •  •  •  •  ,  •  3  
C o m p l a c e n t  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  
•  •  •  •  • • •  
•  •  
3  
I n c o n s i d e r a t e · o f  o t h e r s  i n  g r o u p  
•  •  •  
•  •  •  •  •  
•  •  
•  •  •  •  2  
5 6  
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The large majority o:f negatiw or UD:favorable canments suggested 
lack o:f group cohesiveness and pointed tovard a DUIJlber o:f individuals 
with probl... Further ana:cysis vas made to detel"llline which 
individuals received the negative comments, and i:f the unf'avorable 
comment• grouped around a :fev individuals. Table VIII lists the 
individuals vbo received thS majority of UD:fa'VOrable cOlllDl8llts and 
also indicates the DUlllber of favorable comments earned by the 
sa.e group. 
Table VIII shoved that or the 90 :favorable camments, 30 vere 
earned by the sp11cial gro'ap under study. This meant tb&t thirty-nine 
per cent or the children earned o~ thirty-three per cent ot the 
favorable cOJ1111ents. In contrast to this, the same thirty-nine per 
cent or the children had earned sixty per cent of the unfavorable 
cOllllllents, or 162 of the 268 unfavorable COllDl8nts recorded. This 
table can give o~ a general trend, hovever, since mar.i;r children 
entered in ftl'ious years and had twer reports. There were no 
reports available tor 4 children. 
5 8  
T a b l e  V I I I  
G R O U P  M l ! M B E l l S  R I S P O R S I B L E  l ! O R  F J . V C J R . l . B U J  
. u m  l l l i F J . V C J ! I B J J l  C O I M E N ' l . ' S  
T O T A L *  
F a v o r a b l e  N o .  r e p o r t s  U n f a v o r a b l e  
H e m e  N p b e r  
a n i J 1 N e  
N p •  N m b e r  
J a n  
1 3  
1 2  # G q  
3 8  
# B e r n a  
6  
1 2  
# D e m v  3 3  
# H u g h  
6  
1 2  
I V & T A e  
2 2  
S a r a  
6  
1 2  # B e r n a  l 8  
Mo~ 
5  
9  
J a n  1 7  
C a t b ; y  5  1 2  F r e d  
1 6  
# G q  
4  
1 2  # H u g h  1 5  
# R u d : r  
4  
T r 2  
9  
S a r a  
1 5  
J i l l  
4  
E  
9  
M a r y  1 2  
J e a n  
3  
T r 3  
3  
I M a e  
1 2  
C e l i a  
3  
E l  
9  
D o n  
9  
# D e n e y  
3  
1 2  
C a t h y  
9  
J e f f  
3  
T r 2  6  
# V i c k y  8  
R a e  
3  
T r 3  
3  
# R u d y  
6  
L o i s  
3  
1 2  
L o i s  
6  
F r e d  
3  
1 2  L e o  6  
M a r y  
3  
J I :  l  
9  
# N o n a  
5  
# R o g e r  2  T r 3  2  J o e  
5  
R i l l a  
2  
1 2  # D a n .  
4  
D o n  
2  
1 2  
Mo~ 
4  
# D a n  
2  T r 2  6  J i l l  
3  
I M a e  
2  
1 2  
# R o g e r  l  
L e o  l  E l  
9  
R i l l a  l  
M i k e  l  T r 3  
l  
J e a n  l  
# N o n a  
l  T r 3  
3  
B a e  
l  
# V i c k y  
0  
T r 4  
0  C e l i a  
0  
# W q n e  
0  
1 2  
T e d  
0  
# P a ' l i a  
0  
T r 4  
0  R h o d a  
0  
T e d  
0  
T r 4  
0  
# P a u l a  
0  
R h o d a  0  T r 4  0  
J e f f  0  
J o e  0  
T r 2  
4  
M i k e  0  
T o t a l  
9 0  
T r  T r a m l f e r  
2 6 8  
E  
E n t e r e d  
S p e c i a l  G r o u p  3 0  
1 6 2  
* C Q J l l l l l e n t s  a s s E l l l b l e d  f l ' O l l l  t e a c h e r s •  r e p o r t s  i n  c l l l l l U l a t i w  r e c o r d s .  
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A f'urther breakdown of the positive and negative -ents was 
made in order to determine which children Wllre responsible for 
various types of oo1111118nts. Table IX lists those children responsible 
for positive cC1D111ents and Table I gives this inf'o:nnation concerning 
the negative camnents. Two positive comments which Wllre predom-
inantly given to children in the special group were "beginning to 
participate in group activities• and •pJ..a;rs freel;y with other 
children.• .Negative comments earned b;r pupils in the special group 
were 11sey, insecure, withdrawn, over-sul:missive,a •does not appl;y 
hilllself, 11 •needs close supervision," •easil;y distrai:ted,• "prefers 
to work alone,• •needs contact with children own 11119,• •illlrnature 
in social development,• •not well accepted by group,• and •doesn't 
care for other children.• 
This fourth grade group, at the beginning of the year, seemed 
to have a number of individuals who were having problems and who 
would present problems to the teacher. It was decided to select 
twelve of tbase beys and girls for special st~ and assistance. 
On Table I of the total class membership these children were 
denoted by a special symbol (JI) and will be so designated on all 
tables throughout this stud;y". 
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T a b l e  I I  
G R O U P  M ! M B E B S  R E C E I V I N G  F A V O R A B L E  C < H m m ' S  
C Q 1 1 1 1 1 1 8 n t s  i n  b t l e f  f o r . m .  
T o t a l  
C h i l d r e n  R e c e i v i n g  
T i m e s  C m n m e n t s  w i t h  n 1 1 m b e r  
M I S •  
li§te~ . ( t r  ! ! & I !  
l e a c h  
V e i l  l i k e d  b y  c h i l d r e n  a n d  
2 l  
J u  
3  # B e r n a  
L e o  
a d u 1 t s - b r  p e e r s  
J e a n  2  # H u g h  
J e f f  
C e l i a  2  R a e b e l  
L o i s  
# G a y  
2  R i l l &  
S a r a  
# D e n : l f 1 '  2  # R o g e r  Mo~ 
P a r t i c i p a t e s  a c t i v e l y  i n  
2 0  J a n  
4  
l e a c h  
g r o u p  a c t i v i t i e s - w o r k s  
I R u i J . 7  
3  
J e a n  
J e f f  
v e i l  i n  g r o u p  
C a t b ; f  2  M o l l y  
M a r y  
S a r a  
2  L o i s  # D e ' f l 1 q  
F r e d  
2  
R a e  
L e a d e r s h i p  q u a l i t i e s - l 4  
J a n  
4  
l e a c h  
a n  o r g a n i z e r  
J i l l  4  D o n  
# D a n  
# H u g h  
l  L o i s  
M a r y  
C a t b ; y  
C o o p e r a t e s  
1 3  
l e a c h  
M o l l y  D o n  # H u g h  
F r e d  
I M a e  
# G a y  
S a r a  
# R u a ,  
C a t b ; y  
R i l l a  
# B e r n a  
C e l l a  
R a e  
H a p p y - v e i l  a d j u s t e d  
8  
M o l l y  2  l e a c h  
# H u g h  
2  J e f f  
J a n  
S a r a  
# B e r n a  
B e g i n n i n g  t o  p a r t i c i p a t e  
7  # B e r n a  2  
l e a c h  
i n  g r o u p  a c t i v i t i e s  
I R o g e r  
# G a y  
M a r y  
# M u  
M i k e  
A c c e p t s  a u t h o r i t y  
4  
l e a c h  
# H u g h  # B e r n a  
J a n  
C a t h y  
G r o w t h  i n  u i l l t y  t o  p l a y  
2  
# D a n  
l  
S a r a  
l  
w i t h  o t h e r  c h i l d r e n  
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Table X 
GROUP M»!BERS RECEIVING UNFAVORABIE COMMENTS 
Camments in brief form Total Children Reoei v:l.ng 
Tillles comments with 
Made number listed for each 
Sey, insecure, withdrawn, 69 #Berna 15 Fred 4 #Jan l 
owr-subnissive #Gay 8 #Demq 3 #Roger l 
I/Mae 8 Cathy 3 I/Dan l 
#Wayne 6 #Vicq 3 Don 1 
Sara 6 Lois 2 Celia 1 
#R1:1gh 2 Mo~l 
Nervous symptoms, tenseness 40 #Denny 10 Don 2 Sara l 
#Gay 7 fWayne 2 Rae l 
Fred 6 Catey 2 Mary 1 
Jan 5 {/Nona 2 Dan l 
Does not app~ !Um.self 26 #Denny 6 #Nona 3 Fred 2 
#Gay 5 #Hugh 2 {/Vicq 1 
Sara 4 (fgu 2 I/Dan l 
Attention seeki?Jg, need for 2l Macy 5 l each 
recognition, approval. #Denny 4 #Hugh #Ruey 
Molly 2 Fred #Gay 
Jan 2 llWa:rne Sara 
Cathy Joe 
Needs close supervision l8 #Wayne 5 Sara 2 #BerDIJ. l 
#Gay 4 Fred l Jan l 
I/Denny 2 Leo l #Hugh l 
Over-aggressive Macy 5 Jill l #Dan l 
Over-assertive Jan 2 Lois l 
Catey 2 Rilla l 
6 2  
T a b l e  X  
( C o n t i n u e d )  
C o m m e n t s  T o t a l  C h i l d r e n  R e c e i v i n g  
N u m b e r  
C o m m e n t s  
1  e a c h  
E a s i l y  d i s t r a c t e d  1 2  l / W s : y n e  
. 3  
J a n  
# H u g h  
# D e n n y  2  
# G a y  
J i l l  
# R u d y  1  
# M M  
M a r y  
P r e ! ' e r s  t o  w o r k  a l o n e  1 0  
l / G q  5  
/ { D o n  
# B e r n a  
I / D e n n y  2  
# M M  
C a t e y  
I n c l i n e d  t o  p l q  v i  t h  o n e  1 0  L o i s  
. 3  
1  e a c h  
o r  t w o  o n l y  
J a n  2  
# H u g h  
I / D e n n y  
F r e d  
1  I / V i c k y  
l l I W D . y  
N e e d s  c o n t a c t  w i t h  c h i l d r e n  
1 0  1  e a c h  
o w n  a g e  
D o n  # H u g h  I / V i c k y  
L e o  
~ 
# B e r n a  
# G q  S a r a  
I / D e n n y  
M o l l y  
I m m a t u r i t y  i n  s o c i a l  6  
# W a y n e  
4  
I / D e n n y  1  # G a y  
1  
d e v e l o p m e n t  
I n c l i n e d  t o  d a m i n a t e  c h i l d r e n  5  J a n  2  
D o n  
J o e  
J i l l  
R e s i s t a n t  t o  A u t h o r i t y  
4  
D o n  
F r e d  # H u g h  
L e o  
N o t  c o o p e r a t i v e ,  t r o u b l e m a k e r  
4  
# L e o  # H u g h  
I / D e n n y  
# V i c k y  
N o t  w e l l  a c c e p t e d  
4  
I / D o n  
2  
# H u g h  
1  # V i c k y  1  
D o e s n ' t  c a r e  ! ' o r  o t h e r  c h i l d r e n  4  
# G a y  
4  
E a s i l y  h u r t ,  s e n s i t i v e  
. 3  
# G s : : r  
1  
J a n  1  
I / R u d y  
1  
D o e s  n o t  s e e k  w o r t h w h i l e  
. 3  
L e o  2  # H u g h  
1  
t h i n g s  t o  d o  
C o m p l a c e n t  
. 3  
# H u g h  
l  
J e a n  l  # R u d y  l  
I n c o n s i d e r a t e  o ! '  o t h e r s  
2  # H u g h  1  l / W a . y r i e  1  
The teacher, during the first few weeka of school, made the 
following observations a.bout the twelve children iu the classrocn. 
group who seemed most in need of planned assistance. 
Jayna was a. fa.ir:Q' tall, slel!d.er boy who had just had his ninth 
birthde,y. Wqne seamed extrame:Q' insecure. He seldom talked, he 
never participated in group discussions. Re seElll8d complete:Q' 
disinterested in B.'lf1' class work. The quality of his work was very 
poor, he seldCllll completed a. paper. Re la.ck.91! concentration and it 
seeaed his entire energy output was spent on attention-getting 
devices. W81Jie 8lld De:rmy made a pair that was difficult to deal with. 
Throughout the dq at frequent intervals, they made grinlaces at each 
other 8lld giggled 8lld giggled. Their next move was to make •eyes• 
a.t a. new girl, Vicq, who enjoyed the attention !ran these boys. 
Much note writing was done by this trio. The messages consisted or a. 
picture of a girl with big eyes 8lld long lashes with a. caption such 
a.s •I love you,• or "Do you love me?• Wa:ynets Detroit Beg:lnn:lng 
First Grade Test of Intelligence indicated be had above average 
ability but he was fumctioning well below the average of the group. 
Dspmy, about nine 8lld a half years old, was a. f'rail locking 
youngster though he had aeldom misaed 8J11' school because of illness. 
Re preferred quiet activitiea 8lld did not enter actiTe play. He 
liked to work alone. Denny was fearful of getting burt. His interest 
included electricity, conatruction, and space ships. He did hia 
6 4  
w r i t t e n  w o r k  w i t h  c a r e f ' l 1 1  p r e a i s i o n  b u t  w a s  i n a t t e n t i n  d u r i n g  s h a r i n g  
a n d  d i s c u s s i o n  t i m e s .  H i e  g r e a t  n e e d  f o r  a t t e n t i o n  r e s u l t e d  i n  h i s  
t e e m i n g  u p  with~. T h e  g r i l l l a c i n g  a n d  g i g g l i n g  b a d  b e e n  g o i n g  
o n  f o r  s e v e r a l  y e a r s ,  a c c o r d i n g  t o  t h e  r e c o r d s ,  s o  t b a t  e v a r y  t i : l l l e  
e i t h e r  b o y  l o o k e d  a t  t h e  o t h e r  t h e  t w o  w o u l d  b e g i n  m • k h i g  f a c e s  
a n d  g i g g l i n g .  A t  t h e  b e g i n n i n g  o f  t h e  y u a r ,  t h i s  b r o u g h t  g i g g l e s  
o r  l a u g h t e r  f ' r o l l l  o n e  o r  m o r e  1 1 1 8 1 1 1 b e r s  o f  t h e  g r o u p .  O t h e r s  e x p r e s s e d  
d i s g u s t  w i t h  s u c h  a c t i o n s .  D e ' 1 1 1 ' 1 7  s e e m e d  v e r y  f e a r f ' l 1 J . ,  t i m i d  a n d  
i n s e c u r e .  H e  f r e q u e n t f y  t u r n e d  p a l e ,  p e r s p i r e d  a b o u t  h i s  m o u t h ,  
f o r e h e a d . ,  a n d  h a n d s .  H e  f e l t  n a u s e a t e d  f o l l o w i n g  m i n o r  i n c i d e n t s .  
H e  r e l i e d  o n  o t h e r s  f o r  d i r e c t i o n s  a n d  h e s i t a t e d  t o  t r y  ~bing n e w .  
D e n n ; r ,  a l t h o u g h  a n  i n t e l l i g e n t  b o y ,  w a s  s u t f i c i e n t f y  l a c k i n g  i n  
s e c u r i t y  8 J l d  i n d e p e n d e n c e  t o  1 ' 1 l n c t i o n  a s  a  w e l l - r o u n d e d  l l l . e l l l b e r  o f  t h e  
g r o u p .  H e  b a d  l l l 1 U S u a l  t a l e n t  i n  a r t  a n d  t h o u g h  b e  b e l l  t t l e d  h i s  w o r k ,  
h e  w a s  f o n d  o f  t h e  p r a i s e  e : r l e n d e d  h i m  f o r  h i s  c r e a t i v e  p r o d u c t i o n s .  
n m  e n t e r e d  f o u r t h  g r a d e  f r G l l l l  a n o t h e r  s c h o o l  a n d  n o  p a s t  
h i s t o r y  w a s  a v a i l a b l e  f o r  h e r .  I t  w a s  i m p o s s i b l e  t o  k n o w  b o w  m u c h  
o f  h e r  d i f f i c u l t y  s t e 1 1 1 1 1 e d  f l ' O l l 1  e m o t i o n a l  p r o b l e m s  o f  l o n g  s t a n d i n g  
a n d  b o w  m u c h  m i g h t  b e  a c c o u n t e d  f o r  b , r  a n  e f f o r t  t o  m a k e  a d j u s t m e n t  
t o  a  n e w  g r o u p .  V i c q  w a s  a  S l l l a l l ,  r o u n d - f a c e d ,  c u r f y  h a i r e d  g i r l  
w i t h  p r e t t y  e y u a  a n d  l o n g  l a s h e s  w h i c h  s h e  u s e d  t o  a d v a n t a g e .  S h e  
p l a 1 ' e d  u p  t o  V q n e  a n d  D e l U ! Y ,  w h o  s e e m e d  e a g e r  t o  g a i n  a d d i t i o n a l  
a t t e n t i o n  i n  t h i s  w~. 
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V i c l c y ' ,  n i n e  y e a r s  a n d  t w o  1 1 t O n t b s  o l d ,  f ' e l t  s h e  b a d  a  f ' l a i r  f ' o r  
a r t ,  r e m a r k i n g  t h a t  a h e  • v u  g o i n g  t o  b e  a n  a r t i a t •  e n d  a p e n t  a r q  
t : l m e  l a f ' t  O T e r  f ' r a l l l  " m a k i n g  e y e s •  a t  t h e  b o : y s ,  i n  d r a w i n g  g i r l s .  
H e r  p i c t u r e s  w e r e  a l l  s i m i l a r .  T h e 7  w e r e  o f '  r a t h e r  1 1 1 a . t u r e  l o o k i n g  
g i r l a  w i t h  f ' e n c y  l o n g  d r e a s e s ,  V f 1 e y  e v : l . d e n t  b u s t a ,  u n u s u a l  c o i f ' f ' u r e s ,  
p r m i u e n t  s h a p e d  h i p a  a n d  l a r g e  8 : J ' 8 S  v i  t h  v e r y  l o n g  l a s h e s .  N e v e r  
d i d  V i c l c y '  j o i n  i n  t h e  w o r k  a t  h a n d  a n d  h e r  p a p e r  w a s  n e T e r  t o  b e  
f ' o u n d  w h e n  i t  w a s  t i m e  t o  c h e c k  i t  o r  t u r n  i t  i n .  H e r  w o r k  w a a  e i t h e r  
i n c a m p l a t e  o r  1 U 1 1 . t t a p t e d .  S h e  r e q u i r e d  c o n s t a n t  s u p e r v i s i o n  t o  
a c c C l l l l p l i s h  & D T t h i n g .  S h e  m u s t  h a v e  b e e n  a  v e r y  s e n s i t i v e ,  a f ' r a i d  
c h i l d  b u t  s h e  p a s s e d  i t  o f ' f '  w i t h  a  d o n ' t - c a r e ,  d i s d a i n f ' u l  a t t i t u d e  
w h i c h  d i d  n o t  b r i n g  h e r  m u c h  s y m p a t b T  o r  f ' r i e n d l i n e s s  f ' r O l l l  t h e  g r o u p .  
H e r  o n e  i n t e r e s t  o t h e r  t h a n  h e r  d r a w i n g  o f '  f ' i g u r e s ,  s e e m e d  t o  b e  
r e a d i n g .  S h e  r e a d  r a p i d l ; J '  a n d  f'luent~ a n d  h e r  c o m p r e h e n s i o n  w a s  
a c c u r a t e  w h e n  s h e  g a v e  i t  h e r  a t t e n t i o n .  H e r  r e a d i n g  : m a . d e  t h e  t e a c h e r  
f ' e e l  s h e  h a d  h i g h  a b i l i t , .  w h i c h  s h e  w a s  u n a b l e  t o  u s e  b e c a u s e  o f '  
E 1 J 1 1 0 t i o u a l  p r o b l e m s  w h i c h  h i n t e d  a t  b e i n g  o f '  l o n g  d u r a t i o n .  
~. t h e  7 0 u m g e s t  i n  t h e  g r o u p ,  w a a  a  s h o r t ,  s l i g h t  c h i l d  w h o  
f ' o u l l d .  i t  d i f ' f ' i c u l t  t o  s i t  s t i l l .  S h e  s a t  o n  o n e  l e g ,  r e s t . a d  o n  b o t h  
l c n e e s  w : f .  t h  h e r  . f e e t  s t u c k  o u t  b e . h i n d  t h r o u g h  t h e  o p e n  s p a c e  i n  t h e  
c h a i r  b a c k .  T h e  n m  J l l i J J u t e  v o u l d  f ' i . D d  h e r  v i t h  e l b o w  p r o p p e d  o n  
h e r  t a b l e ,  o n e  f o o t  o v e r  t h e  b a c l c  o f  t h e  c h a i r  a I J d  t h e  o t h e r  o n e  o n  
t h e  c h a i r  s e a t .  W h e n  ~ w a s n ' t  c h a n g i n g  h e r  p o s i t i o n ,  s h e  w a a  
r e a d i n g .  S h e  p a i d  l i t t l e  a t t e n t i o n  t o  t h e  a c t i v i t i e s  o f '  t h e  c l a s s ,  a a  
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tbough she were holding herself al.Gor i'rClll the group. 
She seemed hostile toward lD8J'q girls in the group and paid little 
attention to the boys, except Leo, vbo alwqs stood up ror her. 
Girls avoided her and ope?Lcy' spoke contam.ptuowily or bar. 
Gay"'s ability, accerding to the Detroit Beginning First Grade 
Intelligence test, wu nry superior, but her pert'omance, except 
in resiling, vu barely anrage, and 110JUtillles poorer than average. 
Dia, three months older than the group median or nine years, 
five months, wu spanaodic in errort and attention. He showed 
ability to do good thinking and problem solving when interested. 
He seemed very self-conscious and drew attention to hiJDBelf by 
clowning actione and sqing things in a runny wq and then stopping 
and looking to see what effect it had had on the group. He seemed 
eager to do wll in his vork, yet wa11 unsure or himBelf. He 
frequently asked !'or reassurance as to his method or attack or 
progress. He had a defeatist attitnde toward his arithmetic and 
ot'ten did not try to camplete his paper, or would lose it. 
He vas an alert boy, active and aggressi'ftl on the plqground but 
one who al~ had to win or alibi the loss. His dissatisfaction was 
apparent vhene'ftlr he vu on a losing side and he ope?Lcy' expressed his 
reeling that he wanted alw~ to win. 
Dan had been disappointed when it wa11 necessary for his family 
to move from their former location. His adjustment to the new 
school when be entered in second grade, was a difficult one. He 
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s e e m e d  a  c a p a b l e ,  l i k a b l e  b o y  w h o  n e e d e d  h e l p .  
B e m ,  w h o  v a s  n i n e  y e a r s  a n d  t w  m o n t h . I I  o l d ,  w a s  a  t a l l ,  s l e n d e r ,  
f a i r - h a i r e d  y o U J 1 8 S t e r  w i t h  l a r g e  b l u e  e y e s .  S h e  w a s  e x t r e m e l y  q u i e t  
a n d  s e l d o m .  s a i d  a  w o r d  t h r o u g h o u t  t h e  d q  e i t h e r  t o  t h e  g n > u p  o r  t o  
a n ; r o n e  s i t t i n g  n e a r  h e r .  S h e  n e w r  p a r t i c i p a t e d  i n  g r o u p  d i s c u s s i o n  
b u t  w a s  e a g e r  t o  h e l p  w i t h  U T  r o c m  d u t y .  S h e  s e e m e d  . t r i g b t e n e d ;  
a f ' r a 1 d  o f '  h e r  p e e r s  a n d  o f '  a d u l t s .  S h e  v a s  a f r a i d  t o  t r y  & J l 1 " t b i n g  
s h e  l l i g b t  n o t  b e  s u r e  o r .  B e r n a  r e a d  o r a l l y  w i t h  s u c h  r a p i d i t y  t h a t  
o n e  w o r d  c o u l d  n o t  b e  d i s t i n g u i s h e d  f r o m  a n o t h e r .  S h e  w a s  v e r y  
c o n s c i e n t i o u s  a b o u t  a l l  h e r  v o r i t  a n d  d i d  w e l l  i n  8 l J : 1 '  w r i t t e n  r e s p o n s e s .  
S h e  s e e m e d  t o  b e  a l o n e  o d  d i d  n o t  m i x  w e l l  w i t h  o t h e r s  i n  t h e  g r o u p .  
S h e  w a s  a  v e r y  l i k a b l e  c h i l d  b a t  w i t h  s t r o n g  w i t h d r a w a l  t e n d e n c i e s .  
S h e  w a s  s c r u p u l o u s l y  c l e a n  a n d  n e a t  a b o u t  h e r  p e r s o n  a n d  h e r  w o r k .  
I *  v a s  a  g o o d - s i z e d  b o y ,  r a t h e r  t a l l  a m  s l e n d e r  w h e n  
c m n p a r e d  t o  t h e  g r o u p  b u t  w h e n  i t  v a s  l e a r n e d  t h a t  b e  v a s  o n e  o f  t h e  
o l d e r  c h i l d r e n  i n  t h e  g r o u p ,  b i s  h e i g h t  d i d  n o t  s e e m  a t  a l l  e x t r e m e .  
R u d y  b a d  b a d  a  y e a r  o f  J u n i o r  P r i l l l a r y ,  s i n c e  b e  h a d  e n t e r e d  s c h o o l  
a t  f i v e  y e a r s  w i t h  a  S e p t e m b e r  b i r t h d a y ,  a n d  s e e m e d  i J m n a t u r e  a n d  
u n r e a d y  ! o r  f i r s t  g r a d e  w o r k .  H e  t r a n s f e r r e d  t o  t h e  C o l l e g e  
E l e m e n t a r y  S c h o o l  i n  b i s  s e c o n d  g r a d e  y e a r .  R u d y  s h o v e d  n o  i n i t i a t i v e  
o r  s p o n t a n e i t y .  H e  o p e n f y  o b j e c t e d  t o  a t t e n d i n g  s c h o o l ,  s a y i n g  b e  
" b a t e d  i t , •  t h a t  " m ; r  b r o t h e r  c a n • t  r e a d  a n d  I  c a n • t  e i t b e r .
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H e  
s e e m e d  p o p u l a r  w i t h  s e v e r a l  b o y s  a n d  t h e  t e a c h e r  f e l t  b e  c o u l d  e a s i l y  
possibly make a satisfactory sdjuatment to the group if he could 
find a real interest and counteract his attitude of defeat with 
a few successes which might give him confidence, reassurance and 
some belief in his personal worth. 
Tbere seemed to be no overt dislike for the teacher so some 
hope was held for helping this yollllgSter. ~was frequent~ tm 
instigator of aome little disturbance in the ro011 and passed 
everything off with a shrug of the shoulders. He was a boy of few 
words. The teacher, in these first weeks, was unable to identify 
8If1' point of interest which might stimlllate him w br."ing recognition 
to hill. He spent much tillle in drawing pictures on tablet paper, 
most of which were of fighter planes and rocket ships. 
HY, aged ten years and two months, was ext~ quiet and 
retiring. She said nothing aloud. Wilen a'IJY' attention was given 
her, she nushed noticeably and seemed very enibarrassed. She was 
almost over~ conforming to classroan regulations. She gave the 
iJDpression of being sluggish in response and slew to comprehend. 
Her test record indicated low average ability. She worked with tbs 
lower fif'th of the class in all areas. 
In games, she seemed very awlcward. It should be noted here, that 
she was one of the heaviest girls and was of the short, ro~-po~ 
type. 
M a e  s e l . d Q m  i n i t i a t e d  8 J I Y '  c o n t a c t s  w i t h  o t h e r  c h i l d r e n .  A  f e w  
t i m e s  s h e  w a s  o n  t h e  f r i n g e  o f  a  g r o u p  o f  c h i l d r e n  t a l k i n g  t o g e t h e r  
b e f o r e  s c h o o l .  S h e  p r e f e r r e d  t o  s i t  o n  t h e  s t e p s  a : a d  w a t c h  g a m e s  
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a n d  s e l d a .  v o l u n t a r i l y  j o i n e d  a  g r o u p  a t  p l ! q .  M o r e  o f t e n  s h e  
e n t e r e d  s Q l l l e  f o r a  o f  p a r a l l e l  p l ! q .  T h e  c h i l d r e n  s e a m e d  t o  a c c e p t  
h e r  n o n - p a r t i c i p a t i o n  a n d  s e m e d  t o  h o l d .  n o  i l l  f e e l i n g s  t o w a r d  h e r .  
T h e 7  n e i t h e r  a ' Y O i d e d  h e r  n o r  w e l c o m e d  h e r  i n t o  t h e i r  a c t i v i t i e s .  
M a e • s  g r e a t e s t  n e e d  s e a m e d  t o  b e  i n  t h e  a r e a  o f  p e r s o n a l  d e v e l o p m e n t .  
S h e  n e e d e d  t o  b a i l d  s e l f - c o n f i d e n c e  a n d  m o r e  s e l f - a s s u r a n c e .  
l J ! i l l ,  t h e  l a r g e s t  b o y - i n  t h e  g r o u p ,  h a d  g o o d  p b ; y s i c a l  d e v e l o p -
m e n t  a n d  s p l e n d i d  l l l l l l c u l a r  c o o r d i n a t i o n .  H e  w a s  n e x t  t o  t h e  o l d e s t  
c h i l d  i n  t h e  g r o u p  a n d  h a d  j u s t  r e p e a t e d  t h e  t h i r d  g r a d e .  A l t h o u g h  
t w o  B i n e t  t e s t s ,  o n e  a c l l a i n i s ' t e r e d  b y  a  t r a i n e d  t e s t e r  a n d  t h e  o t h e r  
b y  a  s t u d e n t  t e s t e r ,  i n d i c a t e d  b i s  a b i l i t 7  t o  b e  a v e r a g e ,  h e  w a s  
r e a d i n g  o n  a  l o w  f i r s t  g r a d e  l e v e l .  H e  w a s  e a g e r  t o  p a r t i c i p a t e  
i n  c l a s s  d i s c u s s i o n s .  H i s  c o n t r i b u t i o n s  n e a r l y  el~ i n c l u d e d  s o m e  
i l l u s t r a t i o n  f l ' a l l  h i s  f a m i l y  h i s t o r . r  a n d  s o m e t i m e s  w a s  s o  l e n g t J : r . y  
a s  t o  b e  t i r e s a n e  t o  t h e  g r o u p .  H e  w a s  v e r , r  a p t  t o  ' t r e a k  i n t o  S 0 1 1 1 e  
o n e  e l s e ' s  c o n v e r s a t i o n  a n d  t e n d e d  t o  m o n o p o l i z e  d i s c u s s i o n s .  A t  t h e  
b e g i n n i n g  o f  t h e  y e a r  t h e  p u p i l s  w e r e  o p e n l y  d e r i s i v e  o f  h i s  
c o n t r i b u t i o n s  a n d  s e e m e d  t o  b e  h o s t i l e  t o w a r d  h i J n .  
H u g h  w a n t e d  t o  p l e a s e ,  w a n t e d  a c c e p t a n c e  a n d  t r i e d  h a r d  t o  g a i n  
f r i e n d s .  O n e  o f  t h e s e  e a r l y  d q s  h e  s a i d  t o  t h e  t e a c h e r , " I ' m  s u r e  
g l a d  , . o u  l l k e  m e .  L a s t  y e a r  t h e  t e a c h e r  n e v e r  l l k e d  m e  h a r d l y  s . - t a l l .  
I never did learn nothing either. I sure can't read much. I sure 
do like school this year. 11 
This oena1 nJ.T sounded like a boy" in need of help. He bad a 
good attitude toward school and toward his OWD. problem. He was 
fairl.T successful. in arithmetic, and was willing tG contribute, and 
was especiall:, good in g81118s. He bad S<llllfl tangible points upon 
which to capitalize in helping him. 
Paule was an extreme:cy- shy, timid girl. She W8l3 one of the 
taller girls in the class and was nine years and nine months old. 
She bad jlll!lt entered this school and bad attended ~ different 
ones in her three years in school. Paula never contributed volun-
taril.T and wheJl urged to do so she seemed very self-conscious, 
70 
looked embarrassed and uaual:cy- just gave a negative shske of ber 
head. On the whole, her work was good. She needed some help in 
arithmetic Int was good in reading. Her lack of contributions seemed 
to be her weakest point. 
Paula was a very neat, clean, pleasant girl who should be 
desirable as a friend, if she could become less withdrawing. During 
pJ.a;rti:me, Paula wished to stay in the room but when urged to go out, 
she sat on the steps or on a piece of p~ound equipaent and did 
not participate in a:q play. She appeared to be very much alone, very 
insecure and forlorn. Here was a girl who gave definite indication 
ot need. 
J a l ! I  h a d  e n t e r e d  t h e  C o l l e g e  E J . e m e n t a l ' y '  S c h o o l  d u r b g  t h e  
t h i r d  g r a d e  y e a r  a a d  i t  a p p e a r e d  f r Q D l  t h e  r e c o r d s  t h a t  s h e  h a d  m a d e  
a  v e e y  p o o r  a d j u s t m e n t  t o  t h e  g r o u p .  I l o n a  w a s  o n e  o r  t h e  y o u n g e r  
p u p i l s  i n  t h e  g r o u p  a a d  w a s  1 1 1 1 1 8 l l e r  t b a n  m o s t  o r  t h e  g i r l s .  S h e  
s e e m e d  v e e y  i l l l l l a t u r e  i n  b o t h  a c t i o X l l l  a n d  t h i n k i n g .  S h e  h a d  l i t t l e  
i n t e r e s t  i n  t h e  g r o u p  a c t i v i t i e s  o r  s t u d i e s .  I l o n a  v i s i t e d  a  g r e a t  
d e a l  w i t h  h e r  n e i g h b o r s  a a d  s p e n t  m u c h  t i m e  d r a w i n g  p i c t u r e s  o r  
m a k i n g  p a p e r  d o l l s .  S h e  t r i e d  t o  g a i n  a t t 8 J l t i o n  t o  h e r s e l f  i n  m a D T  
w q s .  S h e  d i d  a n n o y i n g  o r  d i s t u r b i n g  t h i n g s  s u c h  a s  repeat~ 
d r o p p b g  h e r  p e n c i l  o r  b o o k .  S h e  a g g r e s s i v e l y  e n t e r e d  a  g r o u p  o r  
t r i e D d s  a a d  t r i e d  t o  j o i n  i n  t h e i r  a c t i v i t y  b a . t  n e a r l y  a l w a p  w a s  
o s t r a c i s e d  f r o 1 l l  t h e  c i r c l e .  S h e  s m i l e d  a n d  s i m p e r e d ;  s h e  a c t e d  
n o n c h a l a n t  a n d  d i s d a i n f u l ;  s h e  s t o m e d  a a d  s t a m p e d ;  s h e  p o u t e d  a n d  
w e p t ;  b u t  e l l  w e r e  v a i n  a t t e m p t s  t o  f ' i n d  a c c e p t a n c e .  H e r  w o r k  w a s  
i n  t h e  l o w e s t  f i f ' t h  o r  t h e  g r o u p  a n d  s h e  s e l d o m  m a d e  c o n t r i b u t i o n s  
t o  d i s c u s s i o n s .  I n s t e a d ,  s h e  s e e m e d  e i t h e r  t o  d r e 1 1 1 1 1  o r  p~ w i t h  
s o m e t h i n g  a t  h e r  t a b l e .  
7 1  
! W m  b a d  e n t e r e d  t h i s  g r o u p  d u r i n g  t h e  t h i r d  g r a d e  y e a r ,  H e  
w a s  t h e  o l d e s t  b o y  i n  t h e  c l a s s  a n d  h a d  r e p e a t e d  t b e  f i r s t  g r a d e .  H e  
w a s  t a l l  a n d  s l e n d e r ,  H i s  s e r i o u s  s p e e c h  d i s o r d e r  v a s  a t  f i r s t  n o t  
n o t i c e a b l e  a s  h e  d i d  n o t  s p e s k  u n l e s s  i t  s e e m e d  i m p e r a t i v e .  T v o  
b o y e  h e l p e d  h i m  o u t  a n d  c o u l d  u s u a . l . l y  i n t e r p r e t  f o r  h i m  w h e n  n e c e s s a r y .  
T h e  r e c o r d s  t h a t  c a m e  f l ' O l l l  h i s  p r e v i o u s  s c h o o l  i n d i c a t e d  a v e r a g e  
a b i l i t y ,  w t  R o g e r  w a s  l U l a b l e  t o  f ' t m c t i o n  n e a r  t h i s  l e v e l  o r  a b i l i t y .  
I ~ 
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He was almost a non-reader. His n1:1111.ber concepts were confined to 
adding together nuabers in the lower decade by- ue or sticks or 
beans and counting objects to nine. His language development was 
handicapped by' his speech disorder. In addition to these inadequacies, 
one S)'lllptom or a serious emotional problam was present in his 
enuresis. This al.so made it dirticult for him to !'illd heart,y 
acceptance in the greup, as he f'requentl,y was Ullpleasantl,y odorous. 
Roger was a quiet be;r who had accepted his role or 110n-participator. 
He seamed ver;r 111Uch in need or help • 
... detailed description and anal,ysis or tbe !'ourth grade at the 
beginning or the year bas been given. The next section will explain 
the small group tecbnic and relste the various things done by' the 
small group members. 
c .  T H E  S M A L L  G R O l J P  ' l ' E C H I I C s  W H A T  T H E  G R O U P S  D m  
I n  a  d a o c r a c 7 ,  a s  b a s  b e e n  s t a t e d  p r e v i o u s q  i n  t h i s  t h e s i s ,  
c i t i z e n  m e m b e r s  p a r t i c i p a t e  a n d  m a k e  t h e i r  a t t i t u d e s ,  o p i n i o n s ,  
d e s i r e s  a n d .  a c t i o n s  f e l t  t h r o u g h  f t l ' i o u s  m u . J . l  g r e u p e ,  s u c h  a s  t h e  
s e l " l i c e  c l u b ,  t h e  c h u r c h ,  t b e  P .  T  •  . l .  o r  t h e  c e a d t t e e .  I n  a  
d e m o c r a t i c  c l a s s r - t h e  s 1 1 1 1 e  p r o c e s s  i s  a t  w o r k .  
I n  t h i s  st~, t h e  l a r g e  g r o u p  w a s  c o m p r i s e d .  o r  t h e  c l a s s  
l l ! U b e r s h i p  o r  t h e  f o u r t h  g r U . e .  T h e  C O l l l l l i t t e e  W U  a  l l l l l & l . l  g r o u p  
w i t h  s o m e  p e r m a n e n c y  w h i c h  f o s t e r e d  b e t t e r  g r o u p  r e l a t i o n s  a n d  
a l l o w e d  t i a e  t ' o r  g r o u p  n o r u  t o  b e  e s t a b l i s h e d  w h i c h  c o u l d  a t ' f ' e c t  
t h e  b e h a v i o r  o t '  - b e r s  w i t h i n  t h e  g r o u p .  T h e  b u s  g r o u p  o t '  t w o  o r  
m o r e  p u p i l s  s e n e d  a  t w o - t ' o l d  p u r p o s e  o t '  e n c o u r a g i n g  f ' l 1 l l  p a r t i c i p a -
t i o n  b , r  e v e r ,  1 1 1 1 1 R b e r  a n d  h a v i n g  a v a i l a b l e  a  r e a d y  i n s t r u m e n t  t o r  
q u i c k  d i s c u s s i o n  o r  p r o b l e m s .  
1 3  
T h e  g r o u p s  i n  t h e  e x p e r h l e n t  d e s c r i b e d  i n  s e c t i o n  B ,  C h a p t e r  I I I  
o r  t h i s  t h e s i s  w i t h  t h e  t 1 P e s  o r  a c t i v i t i e s  d o n e  b , r  t h e s e  s m a l l  
g r o u p s  w e r e  a s  t ' o l l o w s a  
l .  T h e  C l a s s  G r o ' l l p  o f  T h i r t 7 . . Q n e  C h i l d r e n  
a .  S e t  u p  u d  d e f i n e d  t h a  p r o b l a u  
b .  D i s c u s s e d  g e n e r a l  a s p e c t s  o r  a  p r e b l a a  
c .  L i s t e n e d  t o  a n  e T a J : u . t e d  r e p o r t s  r r .  l ! l l l l l l l l  g r o u p s  
d .  L i s t e n e d  t o  r e p o r t s  f ' r O l l l  b u z z  g r o u p s  
e .  S ' I U l l l l l & l " i u d  r e p o r t s  r : r a a  a l l  s m a l l  g r o u p s  a n d .  
l : l l z z  g r o u p s  
t ' .  P l a n n e d  h r t h e r  a c t i o n  n e e d e d  b , r  t h e  g r o u p  
2. The Small Group or Cammi ttee ot Six or Seven Members • 
a. Served as a special research caamdttee 
b, Vere a1111igned regular oammi ttee duties 
(l) Sale ot lunch tickets 
(2) Roa care 
(3) Social studies and film previews 
(4) Library (care or books and book shelves) 
(5) Bulletin board and displq 
The most important rmi.ction of' the small groups was the 
perf'oma.nce of' their regular duty assignments, 
The COlllllittee work was rotated so that every two weeks at the 
beginning of' tbs term, and later, every week,l each COllllllittee had 
a cba:nge in duties. The philosophy back of' this COlllllittee work 
arrangement was si mi 1 ar to the idea in the ever popular camping 
song, 8The More We Work Together• which ends with 11The more we work 
together the happier we'll be,• It was f'elt that the more children 
joined together in the same small groups f'or some type ot purposef'Ul 
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work, tbe better they would come to know each other. New friendships 
could be f'ormed and old ones made stronger. Children might become 
aware oi' group norms and gain a f'eeling of' group belongingness, 1ll 
Gf' these were needed by certain mambers oi' the group and all were 
prominent objectives of' the group work scheme. 
l. Af'ter a trial period it was f'ound that the two-week period of' 
duty worked a hardship upon those who ca:me at 8:30 to sell 
lunch tickets and upon those who gave up much oi' their noon 
hour to clean the lunch room tables. It was decided that the 
one-week period would be more satisf'actory. 
T h e  s a m e  s i x  o o m a i t t e e s  p a r t i c i p a t e d  a s  1 1 1 1 1 8 . l l  g r o u p s  i a  1 1 1 8 . D Y  
o t h e r  a o t i i r i t i e s .  S o m e  o r  t h e s e  i l l o l u d e d :  
P l a n n i n g  J . e t i v i t i e s :  
l .  P l a n n e d  a  c o u r s e  o r  a c t i o n :  
a .  ! o r  s o c i a l  s t u d i e s  a n d  s c i e n c e  s t l l i V  
b .  ! o r  t h e  H a l l o w e e n  p a r t y  
c .  ! o r  t h e  R e d  C r o s s  o v e r s e a s  b o x e s  
d .  r o r  a  T h a n k s g i v i n g  l u n c h e o n  ! o r  p a r e n t s  a n d  i ' r i e n d s  
e .  ! o r  e n t e r t a i n m e n t  ! o r  1 1 1 0 t h e r s  a n d  g u e s t s  a f t e r  t h e  
T h a n k s g i v i n g  l u n c h e o n  
r .  r o r  a  s c h o o l .  assct111~ 
g .  ! o r  s e t t i n g  u p  a  f o o d  e x p e r i m e n t  u i n g  w h i t e  r a t s  
h .  r o r  a  d c t l l l O n s t r a t i o n  o r  t h e  r a t  e x p e r i m e n t  a t  
t h e  W a s h i n g t o n  D a i r y m e n ' s  A s s o c i a t i o n  m e e t i n g  
i .  r o r  s e l l i n g  l u n o b r o o a  t i c k e t s  
j .  ! e r  d e o o r a t i n g  t h e  l u n c b r Q O l l l .  t a b l e s  
k .  ! e r  r o a m .  p a r t i c i p a t i o n  i n  t h e  F e s t i v a l  o r  N a t i o n s ,  
a n  a l l - s c h o o l  a n d  P .  T .  A .  p r o j e c t  
l .  ! o r  t h e  V a l e n t i n e ' s  p a r t y  
m .  ! o r  c u l m i n a t i n g  o r  S ! l l l l l l & l ' i z i n g  s o c i a l  s t u d . i e s  
a n d  s c i e n c e  u n i t s  
n .  r o r  s t u d y  o r  a  u n i t  o r  w o r k  
o .  ! o r  a  s p r i n g  p l q - d a y  
p .  r o r  a  s i m p l e  e n d - o r - y e a r  p i c n i c  i n  c i t y  p a r k  
q .  ! o r  p a r t i c i p a t i o n  o n  P .  T .  A .  p a n e l  o n  " M o n e y  
i n  ; y o u r  J e a n s . •  
2 .  P r o b l e m - S o l v i n g  A c t i v i t i e s :  
T h e  ! o l l o v i D g  p r o b l . s n s  w e r e  a t t a c k e d  b y  t h e  g r o u p s  
a n d  s a m e  a c t i o n  t a k e n  o n  e a c h :  
a .  H o w  c a n  w e  c h e c k  a n d  b a l a n c e  t h e  l u n c h r o o m  
t i c l c e t  s t a n d ?  
b .  H o w  c a n  w e  h e l p  c h i l d r e n  t o  b e t t e r  e n j o y  t h e  
t h e  l u n c h r o o m  r o o d s ?  
c .  V b a t  m a d e  o u r  p u m p k i n s  s p o i l  s o  s o o n ?  
d .  H o w  c a n  o u r  r o C l l l l  m a k e  m o n e y  a t  t h e  : F e s t i v a l  o r  
N a t i o J J S ?  
e .  H o w  c a n  w e  b e  o r  s e r v i c e  t o  o u r  o o n m u n i t y ?  
r .  V b a t  c a n  w e  d o  ! o r  t b s  J u n i o r  R e d  C r o s s ?  
7 5  
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Tile main features of the small group tecbnic might be summarized 
as follovs1 The small group or committee was stable in membership 
for a period or three months. Each comittee had a definite vork 
assigment for vhich its members wre responsible for one veek. 
The cammittees also fUnctioned as discussion groups to plan or suggest 
solutions to a problem. f'acing the large classroom group. In these 
cases, the Committee plans or suggestions for problan. solutions vere 
shared with the entire group, after which the plans or suggestions 
f'rolll the six comittees vere reconsidered. .l final plan or solution 
vas then made by the entire group if' consensus of opinion seemed :near. 
If' fllrther discussion vas needed, the alternate plans or suggestions 
were taken back to the small group f'or further discussion, for 
f'urther f'act finding, or f'or revised solutions to pro bl.ems. 
This type or committee vork might be illustrated by the followi:ng 
excerpt f'rom the notes of' a studeirt. observer, recorded on Mq 5, 19521 
•I watched Mike's committee at work. Mike told them 
vbat th91 vere to decide. J'irst, the7 discussed vho vas 
going to work in the store for the COllling veek. Second, 
tl1e7 discussed themes that the7 could use for l'W1Ch room 
table decorations. These were as follovs: 
ml!! forces l2.!!.'rs miniature men with guns, tanks, 
~ns and flage, battle ships, airplanes, forts. 
"This COllllllittee didn't even consider S1rF of' the other 
themes that vere suggested by other committees. They' 
seemed to go all out f'or Army" Dq. • 
When all committees had reported, the f'ollowing suggestions were 
up for consideration by the classroom group: 
Ee!. die • s cammi t tees Armed Forces Dq, SW11111er .lcti v.I. ties, 
,. __ .,3 __ i --
Oa.t~•s C O l l l l l i t t e e a  F l o w e r s ,  H o a p i t & l  D a ; r  
J e r r • s  C O l l l l l i t t e e 1  A r m e d  F o r c e s  D a ; r ,  n o r e n c e  N i g h t i n g a l e ,  
$ t 1 1 1 D n 8 r  1 . c t i v i t i e s  
J e a . n • s  c G 1 1 1 1 1 1 1 i t t e e 1  G a m e s  a n d  A c t i v i t i e s  
J a . n • s  c c m m i t t e e :  G a r d e n i n g ,  S p o r t s ,  S w i l l l m i n g  P o o l  
M i k e •  s  C O l l l l l l i t t e e :  A r m e d  F o r c e s  D a ; r  
7 7  
1 . f ' t e r  r e e o n s i d e r a . t i o n ,  t h e  g r o u p  d e c i d e d  t h & t  s e v e r a l  s u g g e s t i o l l l l  
w o u l d  b e  v e e y  d i f f i c u l t  t o  C s : J : T T  o u t  i n  d e c o r a . t i n g  t h e  t & b l e s .  T h r e e  
o r  t h e  s i x  g r o u p a  w e r e  a m . p h & t i c a . n ,  i n  r a . v o r  o r  t h e  A r m e d  F o r c e s  D a ; r  
t h a m e .  T h e  o t h e r  C O I D l l l i t t e e s  c o u l d  s e e  t h i s  a . s  a n  i n t e r e s t i n g  p o s s i -
b i l i t y ,  e s p e c 1 & 1 1 1  s i n c e  t h e  f l a g s  a n d  s o l d i e r s  w e r e  a . v & i l & b l e  i n  t h e  
c l a s s r o o m  c o l l e c t i o n  o r  d e c o r a . t i v e  1 1 1 a t e r i a l s .  S e v a r & J .  c h i l d r e n  
v o l u n t e e r e d  t o  b r i n g  t h e  n e e d e d  g u n s ,  p l & n e s ,  t ! I I l k s ,  e t c .  S o o n  a l l  
C O l l l l l i t t e e s  h a d  r e p o r t e d  w i l l i n g n e s s  a n d  e a g e r n e s s  t o  u s e  t h e  A l ' m e d  
F o r c e s  ~ t h l l l l l 8  f o r  l u n c h r o o m  t a . b l e  d e c o r a . t i o D S .  
1 .  t h i r d  f ' l t n c t i o n  o f  t h e  s m a l l  g r o u p  W & S  t h a t  o £  &  s t u d y  g r o u p .  
E a c h  c C l l l l l l l l i t t e e  c h o s e  a .  t o p i c  f o r  s t u d y  s u c h  a . s  " T r a n s p o r t a t i o n  i n  t h e  
S c a n d i n a v i a n  C o u n t r i e s •  o r  • c u s t o m s  o r  S c a . n d i n a . v i a n  P e o p l e s .  n  T h e y  
w o r k e d  a . s  a .  t e a m  t o  d o  r e s e a r c h ,  t o  g a . t h e r  i n f o r m a t i o n ,  a . n d  t o  p r e p a r e  
m a t e r i a l s  t o  s h a r e  w i t h  t h e  l a r g e  c l & s s 1 ' 0 Q I D .  g r o u p  a . t  s n  a . p p o i n t e d  
t i m e .  1 .  f e w  i n d i v i d u a l s  p r e f e r r e d  t o  w o r k  & l o n e  a n d  w e r e  a l l o w e d  t o  
d o  s o .  T h i s  l : r o a . d e n e d  t h e  f i e l d  o r  s t u d y  a n d  p r o v i d e d  f o r  i n d i v i d u a l  
i n t e r e s t  b u t  d i d  n o t  a . t  U ' f  t i m e  l e s s e n  t h e  i n t e r e s t  o r  t h e  s m a l l  g r o u p  
m a m b e r s ,  n o r  i n  a : a y  ~ r e d u c e  t h e i r  e f f e c t i v e n e s s .  
Small-group planning in late Fe~, 1952, resulted in the 
following outline of study for the unit on Scandinav.!.an Countries. 
Each camittee was to prepare ita materials in such a wq that it 
would also be suitable for disp~ at tbs Festival of Nations in 
ear:cy- April. 
Eddie's comaittees 
Ca~'s COllllllittee: 
Jeff's co:umittees 
Jean's 00111111ittee: 
Jan's committee: 
history of ScazvUnav.!.a 
home life in Scandinav.!.a 
transportation 
how the peopla earn a llv.!.ng 
language and dress of 
Scandinavian people 
Individuals who preferred to work alone en a chosen project: 
:Eddie: 
Gq: 
Jan: 
Rillas 
Scandinavian architecture 
C'astOlllS of Scandinavian peopla 
Cities 
Govermaent 
The children worked independent:cy- and in C<lllllllittees for several 
weeks securing infol'lll&tiou and preparing cha.rte, grapba, mape and 
pictures. Tb.87 collected iteas from parents and f'riems to prepare 
an exhibit of Scandinavian copperware, handwork, weaving, spinning 
wheels, silver and miscellaneous items. The girls with the help of 
a parent and a student teacher, dressed their own dolls in authentic 
Scandinav.!.an costumes. These added to the interest of the exhibits. 
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The organization of each small group consisted. or a leader and a 
reporter. The leader acted as chairman or the group. It was his 
duty to encourage all group mmbers to participate. He must avoid 
baving an:r one lll8lllber monopolize the discussion or otherwise dominate 
a:rq group member. The reporter's responsibility was that or taking 
n o t e s  o n  t h e  d i s e u s s i o n  a n d  r e p o r t i n g  i n  S U l l l J l l a l 7  f o r m  t o  t h e  l a r g e  
g r o u p .  
T h e  w o r k  o r  t h e  s m a l l  g r o u p s  w a s  d i s c u s s e d  a t  s e w r a J .  t i m e s  
d u r i n g  t h e  y e a r .  I n  l a t e  M a r c h  t b s  g r o u p s  h a d  p r o g r e s s e d  t o  t h e  
p l a c e  o t  e v a l u a t i n g  t b s i r  w o r k  a n d  s e t t i n g  u p  s t a n d a r d s .  T b s  p u p i l s  
r e c o g n i z e d  b o t h  t h e  r e s p o l l l l i b i l i t ; r  o r  t b s  c a m a i t t e e  m e m b e r  t o  t h e  
g r o u p  a n d  t o  t b s  l e a d e r ,  a n d  t h e  q 1 1 1 1 . l i  t i e s  o r  a  g o o d  l e a d e r  a n d  h i s  
r e s p o 1 1 B i b i l i t ; r  t o  b i s  g r o u p .  T b s i r  c o n c l u s i o n s  w e r e  a s  f o l l o w s :  
J .  g o o d  C C l l l l l l l i t t e e :  
l .  g e t s  d o w n  t o  w o r k  q u i c 1 c 4 '  
2 .  p l a n e ,  t h i n k a  i t  e u t ,  u s e  t h e i r  b e a d s  
3 .  a l l  w o r k  t o g e t h e r  ( d o n ' t  t h i n k  e r  y o u r s e l f  
b u t  t h i n k  o r  t b s  g r o u p )  
a .  e v e r ; r o 1 1 1 e  s  b o u l d  h a v e  a  t u r n  
b .  d o n ' t  t a l k  a l l  t b s  t i m e  
c .  k e e p  o n  t h e  s u b j e c t  
d .  u s e  g o o d  j u l g a u m t  
e .  t h i n k  o r  o t h e r s  
r .  d o n ' t  a l l  t a l k  a t  o n c e  
J .  g o o d  l e a d e r s  
l .  s t a t e s  t b e  p r o b l e m  f o r  t h e  g r o u p  
2 .  a s k s  f o r  i d e a s  
3 .  c o n t r o l s  t h e  d i s c u s s i o n - t r i e s  t o  g i v e  
e v e r ; r o n e  a  t u m - k e e p s  a n ; r o n e  : t ' r o m  
t a l k i n g  a l l  t h e  t : b a e  
4 .  s U D l l l l & r i z e s  
5 .  d u r i n g  t h e  d i s c u s s i o n ,  t h e  l e a d e r  
f i n d s  t h e  i d e a  e v e 1 7 e n e  a g r e e s  u p o n  
( c o n s e n s u s  o r  o p i n i o n )  
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J .  s t u d e n t  o b s e r v e r ,  i n  F e l : r u a r ; r ,  1 9 5 2 ,  w r o t e  t h e  f o l l o w i n g  
c O D l l l l 8 n t s  a b o u t  P a u l a ' s  c o m m i t t e e :  
8
T h e  c h a i r l n a n  a s k e d  e a c h  c o m m i t t e e  
m e m b e r  f o r  s u g g e s t i o n s .  T h e ; r  w r o t e  t h e s e  d o w n .  T h e n  t h e ; r  t a l k e d  a b o u t  
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them and chose the one they thought was best to be presented to the 
class. I noticed that there was not on~ self-discipline bltt group 
discipline in the ce-1.ttee.• 
In March and April, 1952, recordings vere talatn of several 
groups in action. The groups were at 1'11.rioUB stages in tbs process 
of plenning and msking a scrapbook f'or the Junior Rad cross to be 
sent to children in Korea, to a children's hame, or to an J.rsq 
hospital. 
The recordings vere writte so the cQJllDlittees could re-enact 
thellll f'or the entire group. The purpose was to evaluate the ef'f'ect-
iveness of' the small groups. 
Joe's cOlllDlittee recording was evaluated as follows: 
l. The leader told too lllllllY" of' his ovn. ideas. 
2. The leader didn't think the others• ideas vere as 
good as his. 
3. Tbs leader stated the problem. 
4. Too JllUl1 didn't give suggestions. 
5. Some 'bothered the group. 
6. The leader tried w get everyone to gi V9 suggestions • 
Part of' the recording f'rom his committee is as f'o llovs s 
Joe: Nov, you all know the question. It's hov are ve 
going to organize the scrapbook? 
Rill&: I think ve should put first the regular things 
that ve vant to put in like put our cartoons in 
f'irst-aost of' them. ~ of' the cartoons because 
I think ve have most of' them. in near the back. 
If' ve have some pictures vell :mqbe ve could look 
for scme and put the pictures near the back. 
J o e :  W e l l ,  s c m e  o r  y o u  s a i d  t h a t  7 0 1 1  m i g h t  h a ' n l  j o k e s  i n .  
W e l l ,  I  t h i n k  j o l : e s  a r e  t h e  s s m e  t b . i n g  a a  c a r t o o n s .  
V i q n e :  S l l l l l 8  h e r e .  
J e t t :  W e  c o u l d  g e t  j o k e s  a l r e a i f y "  w r o t e  d o v n .  
J o e :  Y e h ,  t h i s  i s  v h a t  I  m e a n ,  t h e s e -
B i l l a :  W e l l ,  y o u  c o u l d  e i t h e r  c a l l  t h e s e  j o k e s  o r  c a r t o o n s .  
I  t b . i n k  v e  s h o u l d  p u t  a l l  c a r t o o n a  o r  a l l  j o k e s  a n d  
c a r t o o n a  i n  t h e  f r o n t  a n d  t h e n - a n d  t h e n - p u t  t h e  
p i c t u r e s  i n  t h e  b a c k  l i k e  s c e n e s  o r  o u r  c o u n t c y  a n d  
t h i n g s  l i k e  t h a t .  
J o e s  W e l l ,  W l q l l e ,  v b a t  d o  7 o u  h a v e  t o  s u g g e s t ?  
V i q n e  1  W e l l - -
J o e :  W e l l , -
J e f f :  I  t b . i n k  t b s  a m a e  t h i n g  t h a t  J o e  t h i n k s .  
J e a n :  I  t h i n k  t h a t  v e  c o u l d  p u t  t h e  r e a l ,  r e a l  t u n n y  o n e s  o n  
o n e  p a g e  a n d  t b s  o t h e r  d i f f e r e n t  k i n d s  o n  a n o t h e r ,  
a n d  m q b e  t h e  o n e s  t h a t  h a v e  w r i t i n g  u n d e r n e a t h  t h e m  v e  
c o u l d  p u t  o n  o n e  p a g e  a n d  t h e  o n e a  t h a t  d o n ' t  o n  
a n o t h e r  p a g e  s o  t b q  d o n • t  h a v e  t o  r e a d  s a n e  a n d  j u s t  
l o o k  a t  t h e  o t h e r s .  
J o e :  Y e h ,  b u t  1 1 0 1 1 1 e  o r  t h o s e  a r e  a d v e r t i s - W  a n d  I  d o n ' t  
t h i n k  v e  s h o u l d  h a v e  t h o s e  i n  o u r  b o o l a s .  
J e a n :  W e l l ,  h e r e • a  o n e  t h a t  i s n ' t  a d v e r t i s i n g  a n d  i t ' s  f \ u m ; y .  
J o e :  Y e h ,  b u t  t h e r e  v a a  o n e  h e r e .  Y o u  s h o v e d  m e .  H e r e ,  
t h i s  i s  t h e  a d v e r t i s e m e n t .  
J e a n :  Y e h ,  b l i t -
J e r r :  Y e h ,  t b a t • s  a d v e r t i s i n g .  E l s i e  C o v  M i l k .  ( a l l  l a u g h )  
R i l l a :  Y e s ,  b u t  o n  t h i s  y o u - v e  c o u l d  p u t  t h i s -
J e e n :  P u t  t h e  r u n n i e s t  o n e s  f i r s t  e n d  t h e n  t h e  n e x t  o n e s .  
R i l l a s  Y e h .  
S l  
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Je!:f1 
Vayt291 
Joe1 
cm talking at onee) Like tbi-
'!l.illa.1 11u sbl:rtf you a real. tunny one t •vitb. a vile and 
three da.u.gb.ten 1 got into the b.a'al.t ot s\a"li:ng 
tbia viq.. (all laugh) 
V811l91 Let•s see. I can't--
Jean: Veil, we could put like this kind about little kids 
and 
Jeffs Veil, we could-am then others that were about 
grown-ups and then sc:111111tbing like on the stage 
and things like that 8Jld other ones about shaving 
ud lipstick and atu:f:f like that. 
Joe: Nov wait a minute. 
Riila1 Let's talk one at a time. 
Joa: Just a minute. 
Jeffs I think, I think, Jean's idea was a good idea bat 
I don't think we should put the babies :first and 
then grown up last. 
Jeans (interrupting) and then put the ones without writing 
next, the Tar/{ last. 
Rill&: That's a real good idea you have there. Yeh, that'd 
be good, I think. 
Jeff: I know it is. 
* * * 
This report of Berna's group illustrates the f\mctioning o! a 
relatively weak leader, a person who bad been extremely sey ear~ 
in the year, but b.J" April was taking a more active and :forcaf'u.J. 
part in the group. R~ and Leo ware oftentimes negative and tended 
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t o  u s e  m e t h o d s  o r  a t t r a c t i n g  a t t e n t i o n  t o  t h e m s e l v e s .  F r e d  s e e m e d  t o  
n e e d  t o  b e  a l v i q s  o n e  a h e a d  o r  Ru~ a n d  L e o  a s  i l l d i c a t e d  i n  t h e  
c o n n r s a t i o n  a b o u t  l i e d  C r o s s  d o n a t i o n a .  N o  o n e  i n  t h e  c l . u s  h a d  
d o n a t e d  m o r e  t h a n  t v e n t y - t i v e  c e n t s .  T h e  t o l l o v i n g  b i t s  o r  c o n v e r s a -
t i o n  a r e  t y p i c a l  s a m p l e s  t r a m  t h i s  g r o u p .  
S U B J B C : ' r  1  J u n i o r  R e d  C r e s s  W o r k  
P r o b l e m s  l .  W h e r e  a n d  t o r  w h c m  s h a l l  v e  s e n d  - t h i n g ?  
2 .  W h a t  s h a l l  v e  m a k e ,  c o l l e c t ,  e r  s e n d ?  
G R O U P  D I S C l l S S I O N :  
B a . e a  I t  t h e y  v e r e  i n  a  h o s p i t a l  a n d  t h e y  h a d  s o m e t h i n g  
v a r y  b a d l y  b r o k e n  t h e y  c o u l d  s t i l l  h a v e  i t  t o  
p l q  v i t h - h a n d  p u p p e t s  w o u l d  b e  b e s t .  
C a t h ; y 1  T h e  p u p p e t s  b r i J i g  g r e a t  j o y  t o  t h e  k i d s ;  I  u a n  t h e y  
c a n  a c t  t h e m  o u t  a n d  m a ; y b e  t h e y  c o u l d  m a k e  • • •  m q b e  
v e  c o u l d  m a k e  a  1 1  t t l e  c a r d b o a r d  b o x  t h e a t r e  t o  g o  
v i t h  t h e  p u p p e t s  a n d  t h e y  c o u l d  m a k e  a  p u p p e t  p e r f o r m .  
B e r n a t  I  t h i n k  t b a t  w o u l d  b e  a  g o o d  i d e a .  V ! J a t t s  a n o t h e r  o n e ?  
O a t h ; y 1  O r  e l s e  t h e  B u n n y  P o p - u p s .  T h e  B u n l \ Y  p o p - u p s .  I  
t h i n k  u h - t h o s e  v o u l d  b e  c u t e  v h e n  t h e  B u n n ; y  p o p s  
r i g h t  o u t  o r  t h e  c a r d b o a r d .  ( l a u g h s )  
B e r n a s  ~ 
l t u d : y 1  Y e h ,  b u t  v h e n  t h e  ~ p o p s  o u t  o r  t h e  c a r d b o a r d  
t h e y  m i g h t  s c a r e  • e r a  h a l t  t o  d e a t h .  
C a t h ; y s  W e l l ,  v e l l ,  t h e y  w o u l d n ' t .  T h e y ' d  p r o b a . l i c y '  l a u g h .  
~1 Y e h ,  h o v  v e  g o i n g  t o  g e t  t h e  m o n e y ,  a : o ; y v q ?  l i O l f  v e  
g o i n g  t o  s e n d  i t  o v e r  t o  l t o r e a ' l  
L e o s  T b e ; y ' d  proba~ j ' U l l l p  b a c k  s o o n  a s  i t  o p e n e d .  
C a t b ; y s  W e ' d  s e n d  t b a m  t o  a  h o s p i t a l ,  n o t  t o  K o r e a .  
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Leo: Ob-
liud1': Oh-
Leos They•d probably jsp back soon as they opaDed the thing. 
Freds He;r, who thought ot that? 
Catbys 1Jb-w could wse our ovn paper for it. 
Leos He;r, but how would ;rou make tbamt 
Rae t How do ;rou make the paper? 
Catey: Here. I have a picture of it. 
Fred: Let's see. 
Catey: See and ;rou can vrit-;rou write-
Fred: .111, ah,-
Cateys. You write a Tel'Se in back of the Bunn;r. 
Fred: Oh, I see how ;rou do it. You put a rubber bud 
right there. That's bov you do it. Oh. 
Bernat (as Leo pl.q8 with tbe microphone) Stop tbat-stop 
tbat. Leo, if you move that once mGre I'm going 
right to Miss White. Unmmt-vhat•s another .idea? 
Raes Well, I think making books or stem or poems, all 
that. I think those would be-
Catey: I think that would be interesting for tbam to read 
uh-them. I bow that the;r-and-and I think that 
the papers-seXllli.J:ig papers and magazines to tbl!Jlm. 
Rud;r: Comic books would be interesting to them. Yeh. 
Raes Am comic books-espeoialJ.T. They like to sit and 
look at the pages and pictures if the;r couldn't 
read the writing. They'd be reading the pictures--
looking at the pictures and they could tell what 
the stor;r was about that va:y just as well as the 
other. 
C a t e y :  W e l l ,  I  t h i n k  t h i s  i s - I  t h i n k  t h a t  u h - t h i s  i s  a  
g o o d  i d e - u h  f o r  s e n d i n g  t h e s e  t h i n g s ,  t o  t h e s e  
c h i l d r e n  b e c a u s e  i t  w i l l  r e a l l y  m a k e  t h e  
l l u d y 1  H a . p w .  
C a t e y :  H a p p y ,  a n d  
R a e :  T h i n k  t h a t  w e • r e  re~ f r i e n d s  t o  t h e m .  
C a t . b y s  Y e h ,  a n d  t h e y ' l l  h a v e  a  l o t  o r  f U J 1  p l . q i n g  w i t h  
t b e  t h i n g s  t h a t  v e  s e n d  t o  t h e m .  
R a e :  W e • l l  b e  f r i e n d s  i n s t e a d  o f  e n e m i e s .  
B e r n a s  W h a t ' s  a n o t h e r  i d e a t  
F r e d a  W e l l ,  u h ,  I  t h o u g h t  o f  s a n e t h i n g .  I  s a w  u h - y o u  
k n o w  i n  t h e  u h - u h - W h a t  w a s  I  g o i n g  t o  s ! Q ' ?  
( l a u g h t e r )  
L e o :  W h e r e  w e r e  y o u ?  
F r e d i  O h  : y e h ,  I  r e m e m b e r ,  u h - I  s a w  i n  t h e - i n  o n e  o f  t h o s e  
m a g a z i n e s  t b a t  v e  l o o k e d  a t .  I t  b a d  t h i s  l l  t t l e  
p a p e r  b o x  y o u  k n o w .  1 n d  t h e n ,  y o u  k n o w ,  h o w  y o u  
m a k e  t h o s e  l l  t t l e  t h i n g s  t h a t  t h e y  g o  o v e r  l i k e  
t h a t ,  y o u  k n o w .  
R a e :  L i k e  a  J a c k - i n . - t h e - B o x ?  
F r e d a  Y e h ,  a n d  m a k e  a  J a c k - i n - t h e - B o x .  M a k e  a  r o u n d  c i r c l e  
a n d  p u t  a  h e a d  a n d  t h e n  a  h a t  o n  i t .  . I n d  t h e n  y o u  
j u s t  c l o s e  i t  d o w n  a n d  p u t  o n  t h e  l i d  a n d  t h e n  w h E 1 1 1  
y o u  o p e n  t h e  l i d  i t  w i l l  o p e n  u p  l i k e  a  J a c k - i n - t h e  
B o x .  
R a e :  Y e s ,  b u t  w h a t  v e  c o u l d  d o  i s  g e t  a  w i r e  a n d  t w i s t  i t  
a r c u n d  l i k e  a  s p r i n g  o n  i t .  
F r e d :  Y e s ,  w e  c o u l d  d o  t h a t ,  t o o .  
C a t e y 1  ( i n t e r r u p t i n g )  I ' •  g l s d  t o  b e l o n g  t o  t h e  J u n i o r  l e d  
C r o s s .  I  t h i n k  i t ' s  n i c e  t o  s e n d  t h i n g s  t o  Kore~ 
L e o :  ( i n t e r r u p t i n g )  W e  d o n ' t  b e l o n g  t o  i t .  
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Catby1 Yes, we do. 
Ru~1 We do too. We all do. 
Catby1 .&ll the people who brought money and got their pins. 
I baVe -q pin. 
Freda I have 27 pin. 
Leos I have too. And I signed '1q D8Jlle on that slip. 
Berna and Rud.y1 (together) So did I. 
Leos I brought a dollar and titty cents. 
Freda I brought two dollars. 
* * * 
l!l:lccerpts f'rom one other group recording bave been included. 
It is or Sara's group. 
Sara was prone to dcainate the group, particular:cy the group 
discussion. She was quick to observe this tact when the group 
re-enacted the recording or her aalJ. group. Hugh liked to 
participate although he f'requent:cy made an irrelevant remark or 
one that did not add to the work Ul!lderwq. Mike was capable bll.t 
quiet. He was satisfied to let the girls dominate the group. Jean 
was a worker rather than a talker. When she did speak, it usual:cy 
was helpt'lll to group planning,. Most group members participated 
rather f'ree:cy, however, as is eT.idenced in sketches given beloW. 
Sera: Nov each of you-ab-give me what you have. Uh, 
Molly, show me some or the things you bave and 
tell me same of the things you have. 
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M o l l . y a  W e l l ,  I  h a v e  s a n e  t b i D g l l  a b o u t  t h e  v a l l e y ,  a n d  h e r e •  s  
s u e  o r  h a r v e 1 1 t  t i m e  1 1 1 1 d  s a n e  o r  w i n t e r  t : l m e  a n d  h e r e ' s  
s a m e t h i D g  e l s e  o r  w i n t e r  t i m e .  
S a r a :  l l h ,  h u h .  
M o l l y :  1 n d  t b e n  I  h a v e  s a n e  C G J l l i c s ,  I  ae~ub-f'u1D1ie11. 
S a r a s  W e l l ,  l e t ' s  g e t  t b a l l .  o r g a n i z e d  n o w .  
M o l l y :  W e l l ,  h e r e ' s  o n e  a b o u t  H a z e l .  I t •  s  c o l o r e d .  
Sar~: C o l o r e d ?  N o v  l e t • s  s e e ,  w h i c h  o n e  w o u l d  f i t  t h a t ?  
M i k e ,  s h o w  a e  s a a e  o r  t h ! ! -
M o l l . y a  A r e  t h e r e  1 1 o m e  o t h e r  o n e s  a b o u t  H a z e l ?  
S a r a :  ( c o n t i n u i n g }  l d J l l i s  y o u  h a v e  i n  y o u r  b w 1 c b  t h e r e .  
M o l l y :  I s  t h e r e  o n e  a b o u t  B a a e l ' I  
M i k e :  W e l l ,  a l l  I  h a v e  i s  -~ t w m i e 1 1  i n  t h i s  p i l e .  
S a r a s  o .  K . ,  H u g h ,  i s  t h e r e  a e y  o r  t h e m .  t h a t  a r e  c o l o r e d  
a n d  a r e  a b o u t  H a z e l ?  
H u g h s  N o ,  I  d o n ' t  h a v e  n o  B a s e l  b u t  I  h a v e  a  f e w  t w m i e 1 1  
t h a t  a r e  c o l o r e d .  T h i s  o n e ' s  c o l o r e d .  T h i s  o n e • s  
c o l o r e d  u d - -
S a r a i  ( i n t e r n i p t i n g }  W e l l ,  t h a t  t s  n o t  a b o u t  B a a e l .  Y o u  
s e e  v e  w a n t  o n e s  t h a t  a r e  a b l l l u t  H a z e l .  T e d ,  l e t •  s  
l o o k  a t  y o u r  b u n c h  n o w .  T e l l  m e  s a a e  o r  t h e  
c o l o r e d  o n e s  o r  o t h e r  o n e 1 1  t h a t  y o u  h a v e  i n  y o u r  
b u n c h  t h e r e .  Y o u  h a w  o n e - ( c o n t i n u i n g  u  T e d  
1 1 p e a l c l l )  
T e d i  I  g o t  o n e  c o l o r e d  o n e .  
S a r a :  ( c o n t i n u i n g  a l l  T e d  S p e a k l l )  T h a t ' s  o n e  v e  c o u l d  h a v e .  
H u g h :  O b ,  I  g o t  o n e  o r  t h o s e  H a z e l .  
S a r a :  l > G  y o u  h a v e  o n e  o r  t b o 1 1 e t  W e l l ,  t h e s e  a r e n ' t  H a z e l ' s .  
Y o u  c o u l d  c u t  t h a t  o n e  K t  r i g h t  t h e r e  a n d  t h a t  w o u l d  
g o  ' W i t h  t b i 1 1  o n e ,  s e a t  
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Hughs But I bad SO!ll.e here though • 
• • • • • • • • • • •• 
Sarai MoJlT has something to sq. 
MoJlT1 I think, for the Santa Claus, we could ca.t one 
out or t~just bal.£-and put 6The Night 
Before Christmas• under it. 
Saraa Yeh, that would be vecy nice. But we have to 
plan which one we'd cut out. 
Hugh: (Looking at strip of Santa pictures) Ah. They• re 
all the same. 
MoJlT: And then, I think 1il1I might be able to put the 
scenery of the vall.CIT on the first page and then 
the f'annies on the rest or the pages. 
Hughs Sara, Do-
Saras See which f'unnies go on the pages because some of 
them don't have writing under them. 
Hugh: How will we fasten them down? Mqbe paste them. 
Sarai Well, paste them, I think. 
Tedi We might be able to glue them. 
Sara: Uh, huh, the book is about this big and then ;rou1 d 
have all the pictures in that-ah-in that section 
of these different ones. Now, Milts, I'd like to 
have :rou gather all the ones that have writing 
under them and I'll gather all the little ones too. 
• • • • • • • • • • • • 
Sara: Let's see, we'll have several sections. Now we•ve 
got to plan-uh-how many sectioJIS will we needt 
Tedi Lots or them. 
Hugh1 About twent:r sectioJIS. 
Mike: We•ll need three. 
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S a r a :  T h r e e  s e c t i o D S .  I  t h i n k  t b a t • s  r i g h t .  O n e  w i l l  b e  
f o r  t h e  b e a u t i n e s s  o r  t h e  v a . l l . 8 7 ,  a n o t h e r  w i l l  b e  
f o r  t h e  s t o r i e s ,  a n d  a n o t h e r  o n e  w i l l  b e  f o r  s t o r i e s  
a n d  p o l l l l l S ,  a n d  a n o t h e r  o n e  w i l l  b e  f o r  t h e  f ' m m i e s  
a r o u l l d  i n  h e r e .  . b d  u h ,  I  t h i n k  t b a t  w i l l  b e  
p l e n t , " .  ! l o w  v e • n  g o t  t o  p l a n .  U h  n o v - v e ' l l  
h a v e  t o  c u t  t h i s  o u t  h e r e .  
H u g h :  ( t o g e t h e r  w i t h  S a r a )  W b a t - w h a t  e r r a n g a m . e n t  a r e  w e  
g o i n g  t o  h a n  a n d  w b i c h  p a g e  w i l l  w e  h a n  f o r  t h e  
b o o k  a t  t h e  f r o n t -
S a r a :  ( i n t e r r u p t i n g  H u g h )  W h a t  d o  y o u  t h i n k ,  H u g h ,  w h i c h  
s e c t i o D S  s h o u l d  w e  h a v e  f i r s t ?  W h a t  d o  y o u  t h i n k  
w o u l d  b e  • p o r t a n t  t o  h a v e  f i r s t ?  
H u g h 1  I  t h i n k  f i r s t  w e  o u g h t  t o  h a v e  t h e  f ' m m i e s  b e c a u s e  
w h e n  t h e y  f i r s t  o p e n  t h e  b o o k  t h e y  c o u l d  l a u g h  a n d -
T e d :  A b o u t  t h e  v a l l e y -
M i l c e :  I  t h i n k -
S a r a :  
H u g h s  
S a r a s  
H u g h :  
J e a n :  
H u g h :  
S a r a :  
T h e  v a l l e y  w O u l d  b e  f i r s t ,  y o u  t h i n k .  
Y e h ,  a n d  s e c o n d  t h e  a m i m a l  s  a n d  s o m e  o r  t h e  p i c t u r e s  
a n d  t h e n  t h e  i ' u n n i e s  ( p a u s e )  
t h a t  h a v e  w r i t i n g  W i d e r  t h e m  c o u l d  b e  t h i r d .  
Y e h .  
T h a t  w o u l d  b e  g o o d .  
U h  h u h .  Y e s .  
A n d  w e • l l  h a v e  t o  g e t  t h e  b o o k  a n d  s e e  h o w  v e  c a n  
o r g a n i z e  t h e m  i n  t h e  b o o k .  A n d  s e e  b l l W  t h e  l i t t l e  
o n e s  c o u l d  f i t  t o g e t h e r  a n d  s o m e  o r  t h e  b i g  o n e s  
a n d  s o m e  o f  t h e m  t h a t  h a v e - a r e  t h e  s a m e  s i z e  a n d  h a v e  
t h e  s a m e  t h i n g  o n  t h e m .  I  t h i n k  t h a t ' s  h o w  w e  c o u l d  
d o  i t .  
*  
*  *  
*  
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T h e  r e c o r d s  o f  g r o u p  p l ' o c e e d i n g s  j u s t  p r e s e n t e d  a r e ,  t h r o u g h  
t h i s  t e c h n i c ,  e x m n p l e s  o f  S O l l l &  a c t t i a l  w a y s  i n  w h i c h  c h i l d r e n  w o r k  
t h r o u g h  p r o b l e m s .  I t  i s  p o s s i b l e  t o  o b s e r v e  i n d i v i d u a l  p e r s o n a l i t ; r  
p r o b l 8 1 1 1 1 ;  t o  f u u  a t t e n t i o n  o n  c h i l d r e n  w h o  s t i l l  a r e  n o t  a b l e  
t o  w r k  cooperative~ w i t h  t h e  g r o u p J  a n d  t o  n o t e  t h o s e  w b o  n e e d  
s o  a u c h  a t t e m i o n  t h a t  t h q  a r e  w i l l i n g  t o  a c h i e v e  i t  a t  t h e  p r i c e  
o f  g r o u p  d i B p l e e s u r e .  A l s o ,  i t  i s  p o s s i b l e  t o  o b s e r v e  f a v o r a b l e  
c b a l l g e s  w i t h i n  t h e  g r o u p  s t r u c t u r e .  
I n  t h i s  s t 1 1 d ; r ,  a s  t h e  l l l l 8 l . l  g r o u p s  c o n t i n u e d  t o  w r k  t o g e t h e r ,  
w e e k  a f t e r  w e e k ,  t h e  e f f e c t  o f  t h e  g r o u p  o n  t h e  i n d i v i d n a l  w a s  
e v i d e n t .  S a n e  c h i l d r e n  b e g a n  t o  t h i l l  o f  t h e  j o b  t o  b e  d o n e  a s  m o r e  
, _  
i m p o r t a n t  t h a n  p e r s o n a l  i d e a s  o r  d e s i r e s .  O t h e r s  w e r e  c a l m e d  o r  
a r o u s e d  b y "  t h e  p r e s s u r e  o f  t h o s e  w h o  w e r e  e a g e r  f o r  t h e  s a t i s f a c t i o n  
o f  a c h i e T I 1 1 1 1 e n t .  I n t e r e s t  s p r e e d  t r a a  o n e  t o  a n o t h e r  u n t i l  e a c h  g r o u p  
s o o n  b e g a n  w o r k i n g  a s  a  t e 8 1 1 1 ,  u n i t e d ,  w i t h  s o m e  d e g r e e  o f  " o n e  f o r  
a l l  a n d  a l l  f o r  o n e •  f e e l i n g .  I n  m o r e  t e c h n i c a l  t e r m s ,  t h e  i n d i v i d u a l  
b e g a n  t o  p e r c e i v e  h i m s e l f  a s  a  m . a n b e r  o f  a  s t a b l e ,  d e m o c r a t i c  g r o u p .  
T h e  g r o u p  p r o v i d e d  a  s t a n d a r d  o r  n o r m  w h i c h  e 1 1 & b l e d  t h e  i n d i v i d u a l  
t o  p e r c e i v e  h i m s e l f  a s  h a v i n g  a  p a r t i c u l a r  r o l e  w i t h i n  t h a t  g r o u p  
s t r u c t u r e ;  t h e  r o l e  o f  l e a d e r ,  h e l p e r ,  n e e d e d  m e m . b e r ,  o n e  u p o n  w b a a  
t h e  g r o u p  t u r n e d  t o  f o r  i d e a s ,  o r  m e m b e r  o f  a  g r o u p  ' W h i c h  b a d  g o o d  
i d e a s  t o  s h a r e  w i t h  t h e  c l a s s .  
T h e  t h r e e - e o n t h s  m e m b e r s h i p  i n  t h e  s m a l l  g r o u p  s e a n e d  t o  r e s u l t  
i n  s t a b i l i t y  o r  g r e u p  s o l i d a r i t y .  T h i s  w a s  m a d e  p o s s i b l e  b e c a u s e  
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the 111811lbers or the group could be reasonably sure or the dependability' 
or other group mEmibers, and vere aware of the group standards. In 
this vrq, a frame of reference was provided by' the group by' which 
the individuals within the greup could make their percaptioM. 
Group members vere able to tie themselves to group standards and 
thus gain a feeling of securit;r, of belongingness. 
The effect of the group on the individual fostered personalit;r 
development. Social interaction :Lni'l.uenced personality' traits such as 
sl:JiYness, friendliness, belligerence, apatb;y, or aggressiwness. 
Individual behavior was modified as the Slllall groups assumed impor-
tance to individual members and as the;r began to perceive themselves 
as important elements of the group structure. 
The remainder ef this chapter will explain the changes in the 
groups during the ;rear and describe the groap and individual group 
111t1111bers at the end of the ;year. 
T h e  r e c o r d s  o f  g r o u p  p : r o c e e d i D g s  j u s t  p r e s e n t e d  a r e ,  t h r o u g h  
t h i s  t e c h n i c ,  e x a p l e s  o r  s O l l l l l  a c t u a l  w a y s  i n  w h i c h  c h i l d r e n  w r k  
t h r o u g h  p r o b 1 m a s .  I t  i s  p o s s i b l e  t o  o b s e r v e  i n d i v i d u a l .  p e r s o n a l i t f  
p r o b l e m s ;  t o  f e i : s u  a t t e n t i o n  o n  c h i l d r e n  v h o  s t i l l  a r e  n o t  a b l e  
t o  w r k  c o o p e r a t i v e : q  w i t h  t h e  g r o u p J  a n d  t o  n o t e  t h o s e  v h o  n e e d  
s o  s u c h  a t t e n t i o n  t h a t  t h e J '  a r e  w i l l i n g  t o  a c h i e ' V l l  i t  a t  t h e  p r i c e  
o r  g r o u p  d i B p l e u a r e .  i l l l o ,  i t  i s  p o s s i b l e  t o  o b s e r v e  f a v o r a b l e  
c h a n g e s  w i t h i n  t h e  g r o u p  s t r u c t u r e .  
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I n  t h i s  s t u d ; y ,  a s  t h e  l l l l l 8 l . l  g r o u p e  c o n t i n u e d  t o  w o r k  t o g e t h e r ,  
w e e k  a f t e r  w e e k ,  t h e  e i ' i ' e c t  o f  t h e  g r o u p  o n  t h e  i l l d i v . 1 . d u a l .  w a s  
e v i d e n t .  S C l l l 8  c h i l d r e n  b e g a n  t o  t h i d  o r  t h e  j o b  t o  b e  d o n e  a s  m o r e  
: l : l l p o r t a n t  t h a n  p e r s o n a l .  i d e a s  o r  d e s i r e s .  O t h e r s  w a r e  c a l m e d  o r  
a r o u s e d  b 3 '  t h e  p r e s s u r e  o f  t h o s e  w h o  v e r e  e a g e r  f o r  t h e  s a t i s f a c t i o n  
o f  a c h i e T I 1 1 1 1 e n t .  I n t e r e s t  s p r e a d  r r o m  o n e  t o  a n o t h e r  u n t i l  e a c h  g r o u p  
s o o n  b e g a n  w o r k i n g  a s  a  t e a m ,  u n i t e d ,  w i t h  s o m e  d e g r e e  o f  • o n e  f o r  
a l l  a n d  a l l  f o r  o n e •  r e e l i n g .  I n  m o r e  t e c b n i c e 1  t e r m s ,  t h e  i n d i v i d u a l  
b e g a n  t o  p e r c e i ' V l l  h : l m s e l t  a s  a  1 1 . 1 1 1 1 b e r  o f  a  s t a b l e ,  d e m o c r a t i c  g r o u p .  
T h e  g r o u p  p r o v i d e d  a  s t a n d a r d  o r  n o m  w h i c h  e n a b l e d  t h e  i n d i v . 1 . d u a l  
t o  p e r c e i v e  h i m s e l f  a s  h a v i n g  a  p a r t i c u l a r  r o l e  w i t h i n  t h a t  g r o u p  
s t r u c t u r e ;  t h e  r o l e  o r  l e a d e r ,  h e l p e r ,  n e e d e d  1 1 . 8 1 1 . b e r ,  o n e  u p o n  w b a l l l  
t h e  g r o u p  t u r n e d  t o  t o r  i d e a s ,  o r  m e m b e r  o f  a  g r o u p  v b i c h  h a d  g o o d  
i d e a s  t o  s h a r e  v i t h  t h e  c l a s s .  
T h e  t h r e e - e o n t h s  1 1 1 8 D l b e r s h i p  i n  t h e  8 1 1 1 & 1 1  g r o u p  s e e m e d  t o  r e s u l t  
i n  s t a b i l i t y  o r  g r o u p  s o l i d a r i t y .  T h i s  v a s  m a d e  p o s s i b l e  b e c a u s e  
D. STUDY BI> lllLISIS OF THE GBOUP DURING THE !EAR 
The instrmnel!lts used in the study of the fourth grade children 
as they worked in small groups throughout the 1951-1952 school 79e:r 
and the findings fl'Olll the use of these tools ere described in this 
section of Chepter III. They will be considered in this order: 
identification sheet, sociogrems oi' committee choices, eociogrSlllll 
oi' three best friends, classroom social distance scales, social 
~is 01' the classroom, persona.lit," tests, and an :intelligence 
test. 
1. The identification sheet was adapted i'l'Olll CUnninghaml 
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and vu used by the teacher and student-teachers to identify children 
having problans which ueded more consideration and w:iderstanding 
than those 01' the majorit," oi' pupils in the class. This sheet is 
not a measure but an opportuni tT !'or the teacher to classify the 
children's behavior umder several general headings according to the 
behavior muif'ested in the classroom. This i11Stl'Ulll8llt is limited 
in two vqa: first, by the degree oi' cle:rit7 with which the children 
being observed displqed their symptoms 01' behavioral m•l adjustment, 
and second, by the observational and analytical skill developed 
by the teacher doing the observing. Irrespective of its reliahilit,-, 
it would alvqa have one advantage, that of focusing the teacher's 
attention upon the behavior of children which needs f'urth.er stu~ 
and ~is. 
T a b l e  x :  s h o w s  t h e  g r o u p  a . n a . l . J s i l i l  v r  t h e  t e a c h e r  t h r o u g h  t h e  
u s e  o f  a n  i d e n t i f i c a t i o n  s h e e t .  I t  c a n  b e  d e t e r m i n e d  f r C l l l l  t h i s  
t a b l e  t h a t ,  i n  t h e  m a i n ,  t h e  c h i l d r e n  w h o  s t i l l  p r e s e n t e d  p r o b l e m l l  
t o  t h e  t e a c h e r  w e r e  t h o s e  c h i l d r e n  w h o  h a d  b e e n  s o  i d e n t i f i e d  i n  
S e p t e b e r .  
T e n  c h i l d r e n ,  i l l  S e p t e m b e r ,  w e r e  l i J l t e d  b y  t h e  t e a c h e r  a s  
s h o w i n g  s o m e  t o m  o f  o v e r t  b e h a v i o r  w h i c h  d i d  n o t  c o n f o r m  t o  g r o u p  
s t a ! l d a r d s  o r  r e g u l a t i o n s .  B , r  D e c e m b e r  t h i l i l  g r o u p  w a s  r e d u c e d  t o  
e i g l x t ,  a n d  b y  M a r c h  t o  f o u r  c h i l d r e n .  I n  M 8 1 '  a l l  c h i l d r e n  s e e m e d  
t o  b e  c o n f o l ' l l i l l g ,  f o r  t h e  m o s t  p a r t ,  t o  g r o u p  s t a n d a r d s .  l i o  e 1 1 n e  
w a s  l i s t e d  i n  t h i s  c l a s s 1 t l o a t i o n .  
( Q l i l d r e n  w h o  w e r e  w i t h d r a w n ,  s b ; y  o r  t i m i d  i n  S e p t E 1 1 1 b e r  w e r e  
D i n e  i n  a l l .  T h i s  g r o u p  w a s  r e d u c e d  b y  M a r c h  t o  t w o  c h i l d r e n  a n d  
b y  M q  t o  o n e  c h i l d .  
T h o s e  n o t  a c c e p t e d  b y  t h e  g r o u p  a n d  e v e n  r e j e c t e d ,  t e i l t a l l e d  
e l e v e n  i n  S e p t e m b e r ,  e i g h t  i n  D e c e m b e r ,  f i v e  i J t  M a r c h ,  a n d  b a d  
b e e n  r e d u c e d  t e 1 1  t h r e e  c h i l d r e n  i n  M a 7 .  
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C h i l d r e n  w h o  b a d  l i t t l e  o r  n o  i n t e r e s t  i l l  t h e  a c t i v i t i e s  o f  t h e  
g r o u p  w e r e  e i g h t  i n  n U 1 1 1 b e r  i n  S e p t e m b e r ,  s i x  i n  D e c E 1 1 1 1 b e r ,  f o u r  i n  
M a r c h ,  a n d  o n e  i n  ~. 
Table X: 
GROUP .&NAI;n31s BY TEACHER - DECl2illER, M1BCH, Mil 
lames o£ Pupila 
Types of BehaTior Dec11111ber March 
Overt behavmr, unable 
to conf'or.a, attention 
seeld.Jlg, disruptive 
behavior 
Leo 
#Dan 
#Iona 
#Hugh 
Withdrawn behaTior, #Mu #Paula 
s!v', tiaid, self'-conacioU&, #Berna. Ted 
unable to contri 'bll.te #Bl.>ger 
Rejection b,r group, fWap.e #Demiy 
110t accepted in group Ilona IGa:r 
activities, object of #Hugh i/BAger 
hostillt7 #Paula IMae 
Disinterest in group #Vic'q Joe 
activities, avoids Fred #Roger 
participation, ~ervious ~ IGe:r 
to group stimulat on 
Constant need for adult #Iona 
attention or approval., IVa:rne 
overdependent upon llD8DrfT 
adults #Hugh 
#ViC'q 
#Gq 
#Hugh 
#Nona 
Eddie 
#Rud:T 
#Roger 
#G91 
Eddie 
#fk,ger 
#DeDrfT 
IGe:r 
I/Nona 
#Roger 
#ViC'q 
#Gq 
#Eddie 
l/'Vic'lq 
f/BAger 
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U n d e r  t h e  c l a s s i f i c a t i o n ,  • c o n s t a n t  n e e d  f o r  a d u l t  a t t e n t i o n  
o r  a p p r o v a l , n  t h e r e  w e r e  n i u e  c h i l d r e n  i n  S e p t & l l l b e r ,  f o u r  i n  
D e c e m b e r ,  f o u r  i n  M a r c h ,  a n d  o n e  i n  M a ; r .  
9 5  
l l t h o u g h  l i m i t e d  i n  r e l i a b i l i t y  b y  t h e  p o i n t s  m e n t i o n e d  
p r e v i o u s l y ,  i t  w u l d  B 8 8 l l l  t h a t  t h e r e  w a s  a  g e n e r a l  t r e l l d  f o r  c h i l d r e n  
t o  b e c o m e  m o r e  r e l a t e d  t o  t h e  g r o u p  a n d  t o  m e e t  g r o u p  s t u d a r d s  
b y  t h e  e l l d  o f  t h e  s c h o o l  t e r m .  M a e y  c h i l d r e n  w h o  w e r e  a t  f i r s t  
d i s i n t e r e s t e d  w e r e  a b l e  t o  f i n d  s t i m u l & t i o n  f l ' O l l l  t h e  g r o u p  t o  a  d e g r e e  
t h a t  t b e ; r  c o u l d  p a r t i c i p a t e  m o r e  n o r . m a l l y  i n  g r o u p  a c t i v i t i e s .  
C h i l d r e n  s e e m e d  t o  g a i n  i n d e p e n d e n c e  d u r i n g  t h e  ; r e a r  s o  t h e r e  w a s  
o n l y  o n e  c h i l d  w h o  w a s  e s p e c i a l l y  d e p e n d e n t  u p o n  t h e  t e a c h e r  b y  t h e  
c l o s e  o f  t h e  ; r e a r .  T h o s e  w h o  w e r e  s h ; r  a n d  w i t h d r a w n  w e r e  b e t t e r  
a b l e  t o  f r e e  t h 8 l l l s e l v e s  s u f f i c i e n t l y  t o  c o n t r i b u t e  a n d  p a r t i c i p a t e  
i n  g r o u p  a c t i v i t i e s .  
S a m e  c h i l d r e n  w e r e  a c c e p t e d  i n t o  t h e  g r o u p  d u r i n g  t h e  ; r e a r  w h o  
f o r m e r l y  h a d  b e e n  r e j e c t e d .  H o w e v e r ,  i t  s e e m e d  t h a t  m o r e  c h i l d r e n  
i n  t h i s  c l a s s i f i c a t i o n  w e r e  n o t  a b l e  t o  p r o g r e S B  t o  t h e  p l a c e  w h e r e  
t h e y  c o u l d  r e c e i v e  w h o l e - h e a r t e d  a c c e p t a n c e  b y  t h e  g r o u p .  A l s o ,  
t h e r e  w a s  l e s s  p r o g r e s s  m a d e  i n  t h i s  c l a s s i f i c a t i o n  t h a n  i n  a r r y  
o t h e r  o n e .  F u r t h e r  stu~ a n d  r e s e a r c h  w u l d  b e  n e e d e d  t o  d e t e r m i n e  
r e a s o n s  f o r  t h e s e  r e s u l t s .  I n  t h e  w r i t e r ' s  o p i n i o n  i t  c o u l d  b e  o n e  
o r  b o t h  o f  t h e  t w  f o l l o w i n g ;  ( 1 )  t h e  i n t e n s i t y  a n d  e x t e n t  o f  t h e  
i n d i v i d u a l  p r o b l e m s  o f  t h o s e  c h i l d r e n  n o t  a c c e p t e d  i n  M q ,  ( 2 )  t h e  
d i f f i c u l t y  w i t h  w h i c h  a  c h i l d ,  n o t  a c c e p t e d  b y  t h e  g r o u p ,  a c q u i r e s  
b e l o n g i n g n e s s .  
It seemed easier for children with other probl.als than rejection 
by the group to overcae their dif'ficW.ties and gain acceptance. 
The total number of children with problalllS in September was 
forty-seven, whereas o~ six chi 1 dren were listed as ba'rlng 
problems in Hq. 
2. Sociograms of Com.ittee Choices. 
The fourth grade pupils, at the beginning of the year, were 
asked to list the three people with whom they- would most like to work 
on a cClllllllittee. At the begimli.Jlg of each three-months period1 this 
request was repeated so that new comaittees could be set up. The 
pupils were aware of the purpose of the request and were wey 
cooperative in listing their choices. It might be mentioned at 
this point, however, that when the time came to change COlllllittee 
members in December, some disapproval. was voiced. Several children 
expressed a desire to keep the committees as they- were and one 
asked, •Do we have to change our c-1ttees?• When asked by the 
teacher to col'ISider the advantages far and agail'ISt changi.Jlg 
committee membership, the pupils suggested the following points: 
Advantages in keeping the same CCIDlllittee: 
"We know them better.• 
"Ve know how to work together already-,• 
Advantages in changing committee members: 
"Ve can work with more people.• 
"We, can work with all our i'rie?lds scmethe during the year.• 
' " l e  c a n  m a k e  n e w  f r i e n d s . •  
T h e  g r o u p  s e e m e d  t o  a c c e p t  t h e s e  a s  s u f ' f i c i e n t  r e a s o n  f o r  
m a k i n g  t h e  c h a n g e  s i n c e  n o  f u r t h e r  m e n t i o n  v a s  m a d e  o f  k e e p i n g  t h e  
C G J B i t t e e s  i n t a c t .  
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T h e  s o c i o g r a m s  t h r o u g h o u t  t h i s  s t u d y  w i l l  b e  r e a d  m o r e  e a s i l y  
i f  a  f e w  i n t e r p r e t a t i o n s  a r e  g i v e n  a t  t h i s  p o i n t .  T h e r e  a r e  
v a r i o u s  m e t h o d s  o f  c o n s t r u c t i n g  s o c i o g r a m s .  T h i s  w r i t e r  h a s  
s e l e c t e d  a  m e t h o d  w h i c h  s e e m s  t o  b e s t  i l l u s t r a t e  t h e  i n t e r - r e l a t i o n -
s h i p  o f  g r o u p  m e m b e r s .  I t  s h o u l d  b e  n o t e d  t h a t  t h e  h i g h  s c o r e  
a l o n e  d o e s  n o t  a l w a y s  i n d i c a t e  m e m b e r s h i p  i n  t h e  d o m i n a n t  g r o u p .  
T h e  m e t h o d  o f  s h o w i n g  t h e  d o m i n a n t  g r o u p  a n d  a : r r y  s u b - g r o u p s  
e x i s t e n t  i n  t h e  l a r g e  g r o u p  s e e m s  b e s t  f i t t e d  t o  t h e  p u r p o s e s  o f  
t h i s  s t u d y .  T h e  f o l l o w i n g  h e l p s  m s . : y  a s s i s t  t h e  r e a d e r :  
D c l n i n a n t  G r o u p  
A  
S u b - G r o u p  A  
C h o i c e  
f r o m  - - - t o  
. . . .  
g r e e n  ( g i r l )  
b r o w n  ( b o y )  
M u t u a l  C h o i c e  
2 0  
o r  m o r e  
p o i n t s  
G i r l  - S t a r  
G : \  
Q  
B o y  - S t a r  
I s o l a t e  o r  ne~-isolate 
Mo\\~ 
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T b s  s o o i o g r a m  t o r  S e p t e m b e r  s h o w e d  o n e  s t a r  a m o n g  t h e  g i r l s ,  
M o l l . 7 ,  w h o  w a s  a l s o  o n e  p a r t  o r  a  s t r o n g  t r i a n g l e  o r  f ' r : l . e n d s .  T h i s  
t r i o  ( M o 1 1 7 ,  R i l l . a ,  a n d  J a n }  w a s  t h e  d a m . i n a n t  f e m a l e  g r o u p  i n  t h e  
c l a s s ,  a s  a l l  t h r e e  w e r e  1 1 1 U t u a l  f ' r i e n d s  a n d  w e r e  h i g h  i n  p o i n t s .  
T w o  s u b - g r o u p s  w e r e  close~ a s s o c i a t e d  w i t h  t h i s  t r i u m v i r a t e .  
S u b - g r o u p  A  m a d e  u p  o r  C a t h y ,  C e l l a ,  a n d  L o i s  h a d  t w o  1 1 1 U t u a l  c h o i c e s  
w i t h i n  i t s e l f  a n d  e a c h  g i r l  h a d  g i v e n  o n e  c h o i c e  t o  a t  l e a s t  o n e  o r  
t h e  : m e m b e r s  o r  t b s  d o m i m i n t  g r o u p .  C a t h y  a l s o  b a d  a  m u t u a l  c h o i c e  
w i t h  R i l l a .  S u b - g r o u p  B ,  c o m p o s e d  o r  t w o  g i r l s ,  S a r a .  a n d  J e a n ,  b a d  
a  l l l l t u a l  c h o i c e  i n  c o m m . o n .  S a r a  a l s o  h a d  a  m u t u a l  c h o i c e  w i t h  
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Mo~, w h o  w a s  a  s t a r  m e m b e r  o r  t h e  d o m i n a n t  g r o u p .  J e a n  h a d  g i v e n  
b o t h  Mo~ a n d  J a n  a  c h o i c e .  I n  t h i s  w q  s u b - g r o u p  B  w a s  r e l a t e d  t o  
t h e  d a l l l i n a n t  g r o u p .  T h i s  g r o u p  a l s o  b a d  o n e  c h o i c e  l e a d i n g  t o  
s u b - g r o u p  A  w h i c h  f ' U r t h e r  t e n d e d  t o  i n t e r - r e l a t e  m e m b e r s  o r  a l l . t h r e e  
g r o u p s .  
A r o u n d  t h e  f ' r : l . n g e  w e r e  s i x  g i r l s ,  R a e ,  B e r n a ,  M a e ,  J i l l ,  P a u l a ,  
a n d  M a r y .  l a . o h  o r  t h e s e  g i r l s  h a d  o n e  m u t u a l  c h o i c e  a n d  e a c h  o n e  
h a d  g i v e n  Mo~, t b s  s t a r ,  o n e  c h o i c e  a n d  t h u s  h a d  e x p r e s s e d  a  
d e s i r e  t o  b e c o m e  p a r t  o r  t h e  d O l l l i n a n t  g r o u p .  
T h i s  g r o u p  o r  ! ' r i n g e r s  w e r e  loose~ r e l a t e d  i n  t w o  w e y s .  F i r s t ,  
t h e s e  g i r l s  m a d e  u p  t h r e e  m u t u a . l . - o b o i o e  p a i r s  a n d  s e c o n d ,  e a c h  p a i r  
v u  r e l a t e d  b y  t h e  c h o i c e  o r  o n e  m e m b e r  t o  o n e  o r  t h e  o t h e r  p a 1 r s .  
O u  c h o i c e  l e d  f ' r a m  t h i s  g r o u p  o r  g i r l s ,  R a e  t o  C a t h y  a n d  s u b - g r o u p  A .  
F o u r  g i r l s  r e m a i n e d ,  w h o  w e r e ,  i n  t h e  : m a i n ,  i s o l a t e d  f r o m  t h e  
o t h e r  g i r l s .  T w o  o r  t h e s e ,  R h o d a  a n d  a q ,  b a d  r e c e i v e d  t e n  p o i n t s  
e a c h  f ' r o m  m u t u a l  c h o i c e s  w i t h  e a c h  o t h e r  a n d  o D e  b o y ,  L e o .  T h i s  
t r i a n g l e  o r  m u t u a l  c h o i c e s  c o m p o s e d  s u b - g r o u p  c .  T h i s  r e l a t i o l l B h i p  
w a s  b r o k e n  b y  o n e  c h o i c e  f r o m  G q ,  a i m e d  a t  J i l l ,  w h o  i s  a  f r i n g e r  
t o  t h e  d o m i n a . u t  g r o u p  a n d  i t s  s u b - g r o u p s  A  a n d  B .  I t  i s  1 : 1 . r o k e n  
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a g a i n  b y  L e o ' s  : m r r . t t i a l  c h o i c e  w i t h  T e d  w h o  i s  a  ! r i n g e r  t o  t h e  d C ! l l ! 1 n a n t  
g r o u p  o r  b o y s .  
0 1 '  t h e  r e m s i n : l n g  t w o  g i r l s ,  o n e ,  V i c k y ,  h a s  e a r n e d  t a n  p o i n t s  
f r o m .  m u t u a l  c h o i c e s  v i t h  t v o  b o y s ,  D e n n y  a n d  W q n e ,  w h o  a r e  a l . s o  
! r i n g e r s  t o  t h e  d C 1 1 1 1 1 n a n t  g r o u p  o r  b o y s ,  b u t  v h o  r e c e i v e d  n o  c h o i c e s  
t r o m  b o y s .  V i c k ; r  r e c e i v e d  o n e  c h o i c e  ! r a m  N o n a ,  a n  i s o l a t e  w h o  i s  
t r y i n g  t o  b e c o m e  r e l a t e d  t o  t h e  d o m i n a n t  g r o u p  t h r o u g h  J e a n  a n d  t o  
s u b - g r o u p  J . .  t h r o u g h  C e l i a .  S h a  r e c e i v e d  n o  c h o i c e s  f r o m  e i t h e r  
g i r l a  o r  b o y s .  
T o  s u m m a r i z e  t h i s  s o c i o g r e m ,  e i g h t  g i r l s  v e r e  c l o s e : q - r e l a t e d  
t h r o u g h  t h e  d O ! ! l h a n t  g r o u p  a n d  i t s  s u b - g r o u p s  J .  a n d  B .  S i x  o t h e r  
g i r l s  w e r e  f r i n g i n g  o n  t h e s e  g r o u p s  b i t  v e r e  a l . s o  i n t e r - r e l a t e d  
8 l l l 0 D g  t l l e m s e l v e s  b y  l l l U t u a l .  c h o i c e s  o r  p a . U - s  a n d  b y  s i n g l e  c h o i c e s  
j o i n i n g  t b e  t h r e e  p a i r s .  T h r e e  g i r l s  h a d  m u t u a l  c h o i c e s  v i t h  b o y s  
b u t  r e c e i v e d  n o  c h o i c e s  f r o m  g i r l a .  O l i e  g i r l  w a s  i s o l a t e d ,  h a v i n g  
r e c e i v e d  n o  c h o i c e s  f ' r o m  e i t h e r  b o y s  o r  g i r l s .  F r o m  t h i s  s o c i o g r a m ,  
g i r l s  w h o  n e e d e d  h e l p  i n  a d j u s t m e n t  t o  t h e  g r o u p  v e r e :  R h o d a ,  a q ,  
V i c k ; r ,  a n d  N o n a .  R h o d a  a n d  V i c k y  v e r e  S e p t e m b e r  t r a n s f e r  p u p i l s  a n d  
w e r e  n e w  t o  t h e  g r o u p .  
~ 
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T h e  s o c i o g r a m  o r  m a l e s  b a d  f o u r  b o y s  i n  t h e  d a m i n a n t  g r o u p  
( D a n ,  D o n ,  M i k e ,  a n d  J e t t ) ,  A l l  w e r e  r e l a t e d  t h r o u g h  m u t u a l  o r  
s i n g l e  c h o i c e s .  M i k e ,  h o w e v e r ,  h a d  o n l y  o n e  m u t u a l  c h o i c e  i n  t h i s  
g r o u p  s i n c e  h e  b a d  g i v e n  t w o  c h o i c e s  t o  t w o  b o y s  i n  s u b - g r o u p  A ,  
m a d e  u p  o r  R u d y ,  F r e d ,  a n d  J o e .  S u b - g r o u p  A  w a s  r e l a t e d  t o  t h e  
d c a n i n a n t  g r o u p  b ] "  c h o i c e s  g o i n g  t o  a n d  i ' r o m  i t .  M e m b e r s  o f  t h i s  
s u b - g r o u p  c o m p o s e d  a  t r i a n g l e  o r  m : u t u a l  f r i e n d s .  
O n  t h e  f r i n g e  o r  t h e  b o y s '  s o c i o g r a m  w e r e  f o u r  b o y s .  T w o  
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( V a : y n e  a n d  D e r m y )  w a r e  i s o l a t e s  s o  f a r  a s  b o y s '  c h o i c e s  w e r e  c o n -
c e r n e d ,  a l t h o u g h  t h e y  b o t h  b a d  a  1 1 1 1 1 t u a l  c h o i c e  f r o m  t h e  s a m e  g i r l .  
' . l ' h e y  e a c h  h a d  o n e  c h o i c e  g o i n g  t o  t h e  s a m e  b o 7 ,  J e t t ,  i n  t h e  d o m i n a n t  
g r o u p ,  w h i c h  i n d i c a t e d  a  d e s i r e  t o  b e  i n  w o r k i n g  r e l a t i o n s h i p  o r  t o  
m a k e  f r i e n d s  w i t h  t h e s e  p o p u l a r  b o y s .  L e o ,  w h o  w a s  m e n t i o n e d  i n  
c o n n e c t i o n  w i t h  t h e  g i r l s '  s o c i o g r a m . ,  w a s  t h e  m a l e  m e m b e r  o r  a  
t r i a n g l e  o r  m u t u a l  c h o i c e s  w i t h  t w o  g i r l s ,  R h o d a  a n d  G q ,  w h < 1 1  w e r e  
b o t h  i s o l a t e s  a o  f a r  a s  g i r l s '  c h o i c e s  w a r e  c o n c e r n e d .  L e o ,  h o w e v e r ,  
b a d  a  m u t u a l  c h o i c e  w i t h  T e d ,  a  n e w  t r a n s f e r  p u p i l  w h o  i n  t u r n  b a d  
t w o  c h o i c e s  l e a d i n g  t o  t h e  d o m i n a n t  g r o u p  o r  b o y s .  
T w o  b e y s ,  B o g e r  a n d  H u g b . ,  w a r e  c o m p l e t e  i 1 1 o l a t e s .  R o g e r ' s  t h r e e  
c h o i c e s  l e d  t o  t h e  d o m i n a n t  g r o u p  w h i l e  H u g h ' s  w a r e  m i x e d  b e t w e e n  t h e  
d o m i n a n t  g r o u p  a n d  s u b - g r o u p  A ,  a l l  o r  w h a l l  w e r e  p o p u l a r  b e y s .  I l l  
s u m m a r y ,  t h i s  s o c i o g r a m  h a s  s e v e n  b o y s  i n  t h e  d o m 1  n a n t  g r o u p ,  w h i c h  
h a s  o n e  s u b - g r o u p ,  a l l  p o p u l a r  w i t h  i n t e r - r e l a t i o n s h i p s  w i t h i n  t h e  
g r o u p .  
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F o u r  f ' r i n g e r s ,  m a i n l ; y  l a c k i n g  b o y  c h o i c e s ,  h a d  t u r n e d  t o  g i r l s  
w h o  b a d  r a t U l ' l l a d  t h e s e  c h o i c e s .  I t  s h o u l d  b e  n o t e d  h e r e ,  t h a t  t h e s e  
g i r l s  w e r e  a l s o  n e a r - i s o l a t e s .  T w o  i s o l a t e s  c a a p l e t a d  t h i s  b o y s •  
g r o u p .  S i x  b o y s ,  t h e n ,  w e r e  i n  n e e d  o f  f r i e n d s  a n d  b e t t e r  a d j u s t m e n t  
t o  t h e  g r o u p .  O n l y  o n e  o f  t h e s e  w a s  n e w  t o  t h e  g r o u p  i n  S e p t e m b e r .  
A t : t e r  t h r e e  m o n t h s  o f  w o r k i n g  t o g e t h e r  i n  c o m m i t t e e  g r o u p s ,  
a  s e c o n d  s o c i o g r a a  w a s  m a d e .  T h i s  w a s  d o n e  i n  D e c e m b e r  f o r  t h e  
p u r p o s e  o f  a r r a n g i n g  n e w  c a m m i t t a e s .  A s  b e f o r e ,  t h e  p u p i l s  w e r e  
a s k e d  t o  l i s t  t h e  t h r e e  p e r s o n s  w i t h  w h O l l l  t h e y  w o u l d  m o s t  l i k e  t o  w o r k  
o n  a  c 0 1 1 1 1 1 i t t e e .  
A n  a n a f y s i s  o f  t h i s  s o c i o g r a m  s h o w e d  a  s h i t : t  i n  t h e  d o m i n a n t  
g r o u p  a n d  t h e  d i s s o l u t i o n  o f  s u b - g r o u p s  A  a n d  B .  R i l l a ,  J a n  a n d  J e a n  
w e r e  p a r t  o f  a  t r i a n g l e  o f  m u t u a l  c h o i c e s  a n d  t b w l  m a d e  u p  t h e  
d o m i n a n t  g r o u p .  M o l . : c y ,  t h e  f o r m e r  s t a r ,  w a s  s t i l l  v e r y  p o p u l a r  b u t  
n o w  h a d  a  m u t u a l  c h o i c e  w i t h  o n f y  o n e  m e m b e r  o f  t h e  d o m i n a n t  g r o u p ,  
J a n .  H e r  o t h e r  m u t u a l  c h o i c e  r e m a i n e d  w i t h  S a r a  w h o  f o r m e r l ; y  w a s  
p a r t  o f  s u b - g r o u p  B .  
E l e v e n  g i r l s  s u r r o u n d e d  t h i s  d m i n s n t  g r o u p .  T h e y  w e r e  w e l l  
i n t e r - r e l a t e d  b y  m a n y  m u t u a l  a n d  s i n g l e  c h o i c e s  s m C > l l g  e a c h  o t h e r  a u l .  
t h e  m a j o r i t y  a l s o  h a d  c h o i c e s  l e a d i n g  t o  t h e  d o m i n a n t  g r o u p .  O f  t h e  
f o u r  g i r l s  r e m a i n i n g ,  t w o  w e r e  n e a r  i s o l a t e s ,  e a c h  h a v i n g  r e c e i v e d  
o n f y  o n e  s i n g l e  c h o i c e  f r o m  t h e  s a m e  i s o l a t e ,  a n d  t h e  o t h e r  t w o  w e r e  
c o m p l e t e  i s o l a t e s .  B o t h  i s o l a t e s ,  M a e  a n d  G q ,  b a d  a l l  t h r e e  c h o i c e s  
l e a d i n g  t o  t h e  d o m i n a n t  a n d  s u b - d o m i n a n t  g r o u p  o f  g i r l s ,  r e s p e c t i v e l ; y .  
It should be observed that in September Mae hsd a mutual choice 
with Jill who in this December sociogram had given her choice to 
Vicky, which brought Vicky fran the near-isolate into the sub-
domine.nt group of girls. At the same time Mae had lost her hold 
but was still tcying to break into the dominant group. Rhoda who 
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in September had a mutual choice with Gay, still had a single choice 
from her but hsd given her three choices to girls in the sub-
daninant group. None., who was a canplete isolate in September, 
now had one choice from Gay who, lacking a mutual choice from 
Rhode., was now an isolate. None. was now a near-isolate with all 
three choices going to girls in the sub-dominant group. 
Briefl:y, the me.in shifts in the group of girls bad been toward 
greater consolidation and more inter-relatedness, All but four of 
the girlii were part of or tangent to the dominant group. 
The December sociogram for boys had two significant shiftii: 
one, Jeff had become an integral part of sub-group A; and two, 
Leo and Ted who were September !ringers and Roger, a September 
illolate, had all joined the dominant group. 
Members of sub-group A were still closely related as all had 
mutual choices with every other boy in the group, with the exception 
of Joe and Fred, each of whcm gave one choice to some one outside 
sub-group A. Fred's choice went to Mike in the daninant group aDi 
Joe 1 s to Celia. 
DeIIDY and Wayne, two September !ringers, were still near-
:lsolates with most of their choices directed to girls. 
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H u g h  r e m a i n e d  a n  i s o l a t e  b u t  g a v e  t w o  o r  h i s  t h r e e  c h o i c e s  t o  
g i r l s .  
E d d i e ,  a  b o 7  w h o  h a d  j  o i n e d  t h e  g r o u p  l e s s  t h a n  t w o  w e e k s  
p r e v i o u s ] ¥ ,  w a s  a n  i s o l a t e  l o o k i n g  m a i n 4 '  t o  t h e  d o l l l i n a n t  g r o u p  f o r  
f r i e n d s .  
I t  m i g h t  b e  n o t e d  t h a t  L e o  w s s  h e l d  t o  t h e  d o n r l n a n t  g r o u p  o l 1 4 '  
l 1 y  h i s  m u t u a l  c h o i c e  w i t h  M i k e .  M i k e  w a s  b e c o m i n g  a  s t a r ,  t w o  b o y s  
w e r e  a d d e d  t o  t h e  d m n i n a : n t  g r o u p  a n d  a n  o v e r - a l l  j o i n i n g  t o g e t h e r  
o r  g r o u p  s o l i d a r i t r  s e e m e d  t o  b e  e v o l v i n g .  
T h e  d i a g r a m  o r  g i r l  r e l a t i o n s b i p s  i n  t h e  M a r c h  s o c i o g r a m  w a s  
g r e a t ] ¥  c h a n g e d .  A  i t k e w e d  p i c t u r e  r e s u l t e d  b e c a u s e  t b . 1 r 1 ; e e n  o r  t h e  
e i g h t e e n  g i r l a  g a w  o n e  c h o i c e  t o  t h e  s t a r  b o 7 ,  M i k e .  H a d  t h e s e  
c h o i c e s  b e e n  d i v i d e d  a m o n g  g i r l s ,  m o r e  g i r l s  w o u l d  c e r t a i n l y  h a v e  h a d  
m u t u a l  c h o i c e s  w i t h  r e s u l t a : i r t ;  h i g h e r  s c o r e s ,  a n d  p r o b a b J . r  m u c h  m o r e  
i n t e r - r e l a t i o n s h i p  w o u l d  h a v e  b e e n  e v i d e n t .  E v e n  s o ,  t h s r e  w e r e  t w o  
d e . f i n i t e  g r o u p s  a m o n g  t h e  g i r l s .  T h e  g r o u p  C O J l l P 0 8 e d  o f  J e a n ,  B e r D a
1  
S a r a  a n d  M o 1 4 '  b e c a m e  t h e  d o m i n a n t  g r o u p ,  s i n c e  t h e r  o b t a i n e d  h i g h e r  
s c o r e s  i n d i c a t i D g  m o r e  c h o i c e s  w e r e  g i v e n  t h e m  b y  t h e  g r o u p ,  a n d  
s i n c e  t h i s  g r o u p  c o n t a i n e d  i a o r e  m u t u a l  r e l a t i o n s h i p s .  J e a n  w a s  t h e  
l  o n 4 '  r e r i n a a n t  o r  t h e  D e c e m b e r  d o m i n a n t  g r o u p .  H o w e v e r ,  M o 1 4 '  w h o  w a s  
k  i n  t h e  S e p t e m b e r  d o m i n a n t  g r o u p ,  a n d  a  s t a r ,  h a d  r e - e n t e r e d  a n d  
f  
b r o u g h t  S a r a  w i t h  h e r ,  w h o  h a d  l l l w a ; v s  b e e n  o n e  o r  h e r  : m u t u a l  c h o i c e s .  
T h e  s u b - g r o u p  A  c o m p o s e d  o f  J a n ,  L o i s ,  R i l l &  a n d  C e l i a  l a c k e d  
s t r e n g t h  s i n c e  C e l i a  w a s  p a r t  o r  t h e  g t o u p  o n 4 '  b y  h e r  c h o i c e s  o r  
J s n  a n d  L o i s ,  nei~ber o r  w h i c h  w a s  m u t u a l .  L o i s ,  i n  t u r n ,  w a s  t i e d  
to the group on'.cy' by her choice of Jan. Rilla had a mutual choice 
vith Jan on'.cy'. 
Fringing these two groups, the dCIDlinant one and sub-group A, 
vere tw lesser or incomplete su~ups, B, and c. These sub-
groups were characterized by a Jlllltual pair with m isolate and a 
near-isolate fringing them. The majority of choices from these 
groups went to bo;rs. 
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Two isolates and tw near-isolates fringed the damimnt group 
bu.t lacked a suf'ficientl;r strong inter-relationship to beOOlllll part 
of the do11rln811t group. Had Mike J!ll>t been such a desirable cOllllldttee 
member, some of this group might have had mutual choices which wuld 
have pulled them intG the dominant group. 
In short, this sociogr811l of girl choices showed two groups, 
one dominant and one a sub-group without much inter-relationship. 
All others were f'ringers (isolates or near-isolates) or part of 
lesser incaaplete pups hinging on the relationship of mutual pairs 
vith their f'ringers. 
Mike's p1>pularit;r as a committee member was not on'.cy' with girls 
as he had now beC0111e a stsr among the boys. Hine out of thirteen 
boys selected him as one of their choices. 
In the domimmt group were Mike, Dan, Don, and Ted, holdovers 
f'rom the December dOlllinant group. .ill except Ted were likewise in 
this main group in September also. Sub-group A f'rom the December 
sociogram., however, was dissolved, its members having becCIDle f'ringers 
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( s O J 1 1 8  w i t h  f'air~ h i g h  s c o r e s )  o f '  t h e  d a a i D U t  g r o u p .  D o n  w a s  h e l l . d i n g  
t o  t h e  d c m i ! W l t  g r o u p  o l l l y '  b y  b i s  m u t u a l  c h o i c e  o f '  D a n .  R o g e r ,  w h o  
e n t e r e d  a  d o m : l . J l a n t  p l a c e  i n  D e c e m b e r  h a d  l o s t  i t  a n d .  f r i n g e d .  t h e  
g r o u p  o l l l y '  b e c a u s e  o f '  h i s  s e l e c t i o n  b y  D o n .  E d . d i e ,  s t i l l  a n  i s o l a t e ,  
w a s  a t t e m p t i n g  t o  e n t e r  t h e  o l d .  s u ' l > - g r o u p  J .  w h i c h  w a s  n o  l o n g e r  a  
s e p a r a t e  b o d y .  H u g h  a n d .  W q n e  w e r e  s t i l l  i s o l a t e s  a l s o ,  a n d  D e i m ; r  
r e m a i n e d  a  n e a r - i s o l a t e .  S t a t e d  brie~, t h i s  g r o u p  o f '  b o r s  s h o v e d .  
t b e  b e g i n n i n g  s t a g e  o f '  a  s h i r t  t o  o n e  l a r g e  d c n i n a n t  g r o u p  w i t h  i t s  
f r i n g e r s .  
J . t  t h e  e n d  o f '  t h e  y e a r ,  t h e  p u p i l . I  w e r e  a s k e d  t o  l i s t  t h e  l l l l l l l 8 S  
o f '  t h e  c h i l d r e n  w h a m  t h e y  w o u l d .  s e l e c t  f ' o r  t h e i r  c C J 1 1 1 1 1 i t t e e  c h o i c e s  
i f '  t b e : y  w e r e  t o  c h a n g e  t h e i r  o o m i t t e e s  a n o t h e r  t i m e .  T h i s  s t e p  w a s  
n e c e s s a r y  i n  o r d e r  t o  o b t a i n  a n  e n d - o f ' - t h e - y e a r  p i c t u r e .  
T h e  H q  s o c i o g r a m  f ' o r  t h e  g i r l s  r e v e a l . a d .  a  d • 1 J ! A l 1 t  g r o u p  t h a t  
e n C C l l l l p a s s e d  s i x t : y  p e r  c e n t  o f '  t h e  g i r l s .  O n  t h e  f r i n g e  o f '  t h i s  m a i n  
g r o u p  w e r e  t w o  m u t u a l  p a i r s ,  t h e m s e l v e s  j o i n e d  t o g e t h e r  b y  t h e  c h o i c e  
o f '  H a e  b y  J i l l .  T h i s  f r i n g e  g r o u p  g s : v a  s i x  c h o i c e s  t o  t h e  d a l l l i n a n t  
g r o u p .  R e l a t e d  t o  t h e s e  m u t u a l  p a i r s  b y  a  c h o i c e  g i T i m  t o  e a c h  
m e m b e r  w a s  R h o d a ,  a  n e a r - i s o l a t e .  G q  w a s  a t t e m p t i n g  t o  g a i n  a  
p o s i t i o n  a m o n g  t h e  f ' r i n g e r s  b y  h e r  c h o i c e s  t o  J i l l  i n  o n e  o f '  t h e  
m u t u a l  p a i r s  a n d  t o  R h o d a  w h o  h a s  t r y i n g  t o  i d e : u : t i f y  h e r s e l f '  t o  
b o t h  m u t u a l  p a i r s .  R a e  h a d  continuous~ l o s t  s t a t u s  i n  t h e  g r o u p  a n d .  
w a s  n o w  a n  i s o l a t e  w i t h  c h o i c e s  g o i n g  t o  t w o  g i r l s  i n  t h e  d o m i n a n t  
g r o u p  a n d .  t o  M i k e  w h o  s t i l l  h e l d  s o m e  p o p u l a r i t y  a m o n g  t h e  g i r l s .  
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T h i s  s o c i o g r 1 1 1 1 1  p o i n t e d  d e f i n i t e l y  t o  g r e a t e r  c o n s o l i d a t i o n  
t h a n  d i d  u ; y  p r e v i o u s  o n e .  
T h e  M q  s o c i o g r a m  f o r  t h e  b o ; 7 1 1  l i k e w i s e  s h o v e d  a  s h i r t .  T h e  
c l w l g e  b e g u a  i n  M a r c h  b a d  b e c o m e  m o r e  c o m p l e t e .  T b s  g r o u p  m o r e  
1 1 4  
t l l a n  e T e r  w a s  r e w l v i n g  a r o l l l 1 d  M i k e ,  t h e  s t a r .  1 .  s t r o n g  r e l a t i o n s h i p  
e x i s t e d  a m o n g  f i v e  b o ; 7 1 1 ,  t h r e e  o r  v h o l l l  h a d  t h r e e  m u t u a l  c h o i c e s  
w i t h i n  t h e i r  O l l l l  g r e u p .  T h e  r e m a i n i n g  t w  w e r e  t i e d  t o  t h e  g r o u p  b y  
t w  m u t u a l  c h o i c e s  a n d  o n e  c h o i c e  f r o m  L e o  t o  J  e r r ,  t h a t  w a s  n o t  
r e t u r n e d  b y  J e r r .  P ' o u r  o t h e r  b o y s ,  D a n ,  D o n ,  P ' r e d ,  a n d  E d d i e ,  h a d  
l o w  s c o r e s  b u . t  w e r e  i n t e r - r e l a t e d  w i t h  t h e m s e l v e s  a n d  t h e  o t h e r  f i v e  
b o y s '  c h o i c e s .  D S D J l 3 ' ,  a  n e a r - i s o l a t e ,  a g a i n  g a v e  h i s  t h r e e  c h o i c e s  
t o  g i r l s  b a . t  s t i l l  h e l d  o n e  c h o i c e  f r o m  a  b o y " ,  D o n .  P ' Q U l '  i s o l a t e s  
a r e  i n  t h e  p i c t u r e ,  H u g h ,  T e d ,  R o g e r  a n d  W q n e ,  b u t  a l l  h a v e  t w o  
o r  m o r e  c h o i c e s  t y i n g  t h e m s e l v e s  t o  t h e  m a i n  g r o u p .  T h i s  s o c i o g r a m  
d e p i c t e d  a  s h i r t i n g  g r o u p  w i t h  t h e  c h a n g e  l e a d i n g  t o w a r d  i n t e r -
r e l a t e d l l e s s .  
1 .  m a i n  p ' l l l ' p Q l l e  o r  t h e  s m a l l  g r o u p  t e c b n i c  w a s  t o  r o s t e r  f r i e n d -
s h i p s  a n d  t o  b r i n g  a b o u t  a  r e e l i h g  o r  g r o u p  b e l o n g i n g n e s s .  I t  w o u l d  
s e a m  t h a t  t h i s  o b j e c t i v e  b a d  b e e n  g a i n e d  t o  a  c o n s i d e r a b l e  d e g r e e .  
A t  t h i s  p o i n t  a n  e x a m i n a t i o n  o r  t h e  c o l l l l l i t t e e s  f o r  t h e  1 9 a r  a n d  
t h e i r  p o s s i b l e  b e a r i n g  o n  t h e  1 1 h i r t s  i n  t h e  s o c i o g r l l l l B  w o u l d  b e  
p e r t i n e n t .  
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The trio (Rilla, Jean and Jan) who make up the dominant group 
in the December sociogram, bad been working together on a oomm1 ttee 
for the past three months. Although Vicky and Nona were members 
or this same eolllllittee, they neither gave choices to Rill.a, Jean, 
or Jan, nor bad acyone or the trio given choices to Vick;r and Nona. 
J.pparentzy neither girl was able to identi£;r suf:f'.!.eient:cy- with the 
group to gain real belongingness in the small grGup. Mol:cy- and 
Sara bad been on the same oammittee and remained mutual choices. 
It 111q be significant that the group of !'ringers to the 
dominant group, who bad JIUlllY mutual choices among tbem, bad all 
been on the same COllll!.ittee. These were Rae, Berna, Mar,y, Paula. 
While Jill bad no mutual choice with these girls, she bad given 
two or ber choices to members or this small group. Mae, the 
other member of this cOlllDlittee bad given all three choices outside 
her former eOlllDlittee group and no one within the eOlllDlittee have 
given her a choice. lpparentzy her adjustment VaB not helped by 
the small group or which she was a member. Rhoda and aq, rormer:cy-
mutual friends and on the same committee, no longer bad mutual 
choices. Neither seemed to have made a better adjustment to 
the larger group. 
The main shirt in the boys in December was that of Jell i'rom 
the dominant group to sub-group J.. Again, it seems significant 
that this was true since Jeff bad worlted on the same cCll!laittee 
w i t h  t h e  b o y s  i n  s u l > - g r o u p  A .  H o w e v e r ,  W a y n e  w b m  h a d  a l s o  w o r k e d  
o n  t h e  s m e  C O l l l l l i t t e e ,  w a s  n o t  s e l e c t e d  b y  t h i s  g r o u p  a n d  w a s  a  
n e a r - i s o l a t e .  
L i k e w i s e ,  i t  i s  i n t e r e s t i n g  t o  o b s e r v e  t h a t  R o g e r ,  8 l l l  i s o l a t e  
i n  S e p t e m b e r ,  b l l t  w h o  h a d  b e e n  w o r k i n g  i n  t h e  - i t t e e  w i t h  t h e  
b o y s  i n  t h e  d a n i n e n t  g r o u p ,  h a d  t w o  m u t u a l  c h o i c e s  w i t h  m e m b e r s  o f  
t h a t  g r o u p  i n  t h e  D e c e m b e r  s o c i o g r s m .  I t  w o u l d  s e e m  t h e  s m a l l  
g r o u p  w o r k  m i g h t  h a v e  l e v e l . o p e d  g r 0 t 1 p  b e l o n g i n g n e s s  f o r  h i m .  A t  
l J . 8  
t h e  s a m e  t i m e ,  H u g h ,  a  s e c o n d  S e p t e m b e r  i s o l a t e  w h o  a l s o  W Q l ' k e d  o n  
t h e  s a m e  c c m m i t t e e  w a s  g i v e n  n o  c h o i c e s  t : r a m  & l l f  b o 7  i n  t h e  d m i n a n t  
g r o u p .  H e  r e m a i n e d  a n  i s o l a t e .  T h i s  w o u l d  s 1 1 g g e s t ,  s s  i s  p r o b a ' b : c y "  
o b r i o u s ,  t h a t  t h e r e  a r e  o t h e r  i ' a c t o r s  o r  v a r i a b l e s  w h i c h  h e l p  
d e t e r m i n e  t h e  e x t e n t  t o  w h i c h  c h i l d r e n  a r e  a c c e p t e d  o r  n o t  a c c e p t e d  
b y  t h e  g r o u p  o r  w h i c h  t h e T  a r e  m e m b e r s .  
D e n e y ,  a  n e a r  i s o l a t e ,  s e e m e d  t o  h a v e  i d e n t i f i e d  cmplete~ 
w i t h  h i s  s m a l l  g r o u p ,  a s  h i s  t h r e e  c h o i c e s  w e n t  t o  g i r l s  i n  t h a t  
g r o u p .  
C C I D l l l l i t t e e  I I ,  m a d e  u p  o f  R h o d a ,  a q ,  L e o ,  a n d  T e d ,  s e e m e d  
t o  h a v e  d i s i n t e g r a t e d  entire~ s o  f a r  a s  c h o i c e s  w i t h i n  t h e  g r o u p  
w e r e  c o n c e r n e d .  
I n  a  C G l l P & r i s o n  o f  t h e  D e c e m b e r  t o  M a r c h  c o m m i t t e e s  w i t h  t h e  
M a r c h  s o c i o g r a m ,  t h e  w r i t e r  f o u n d  n o t h i n g  t o  a c c o u n t  f o r  t h e  s h i i ' t  
o r  B e r n a ,  S a r a  a n d  Mo~ t o  t h e  d c a n i n a n t  g r o u p  w i t h  J e a n ,  e x c e p t  
t h a t  J e a n  a n d  S a r a  h a d  b e e n  m u t u a l  f r i e n d s  i n  S e p t m b e r .  T h e  o t h e r  
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three girls bad given. single or Jlllltual. cboices to each other. 
Members or the D.eW sub-group A, except ror Rille, had worked 
on. the same oollllllittee sin.ce December 8lld two pairs, Rille aJJ.d 
J all 8lld Celia and Lois, had worked tciigether tram September to 
December. That would meall that Celia 8lld Lois had been. together 
in. a small group siD.Ce September. Rille and J aJJ. were neighbors 
and had been. very close friends since kindergarten.. 
Mary and Paule, who l'f!ID!!1ned mutual friends, had worked 
together in. a lllll&ll group since September. Vicky, wbo had been a 
member or their comittee group, had given each or these girls 
one cl:_loice, bat it was not returned by them, 
Nona, a near-isolete, bad given no choices to a:rq member or 
her small groups, neither in September nor in Deccber committee 
groups. 
An exslldnatiOJl or the Mq sociogram or CQllllllittee choices ror 
girls in the light or past small-group membership, disclosed some 
reletionships bit not as much as might have been. expected. Jean, 
Rilla and Sara, who were in the same March small group, still 
had mutual or single choices to ene another. 
Jill and Vicky who served on the ssme committee in March, 
April, and Ma;r had a mutual choice iJ!l the Mq sociogram. Mary, 
wbo also vas a member, received one choice from Jill. 
Rae aJJ.d Berna, who had mutual choices in September and Decau.ber, 
8lld who were in the same small-group in March, April, and Mq, were 
n o  l o n g e r  m u t u a l  c h o i c e s ,  b u t  B a e  b a d  g i v e n  o n e  c h o i c e  t o  B e r n a  
b o t h  i n  M a r c h  a n d  i n  M i q .  M o l l 1 ' ,  a l . s o  a  m e m b e r  o f  t h i s  g r o u p  i n  
M a r c h ,  a n d  w h o  b a d  a  m u t u a l  c h o i c e  w i t h  B e r n a ,  b a d  g i v e n  B e r n a  
a  s i n g l e  c h o i c e  i n  M i q ,  w h i c h  w a s  n o t  r e t u r n e d .  B e r n a  a n d  C a t b ; y  
w h o  s e r v e d  t o g e t h e r  o n  a  D e c e m b e r  C O l l l l l ! . i t t e e  a n d  w h o  w e r e  m u t u a l  
c h o i c e s  o n  t h e  D e c e m b e r  a s  w e l l  a s  t h e  M i q  s o c i o g r m a ,  b a d  a  o n e -
w q  c h o i c e  i n  M a r c h .  T h i s  m i g h t  b e  a c c o u n t e d  f o r ,  h o w e v e r ,  b y  
t h e  f a c t  t h a t  b o t h  g i r l s  u s e d  o n e  c h o i c e  f o r  M i k e  i n  t h e  M a r c h  
s o c i o g r a m .  
W h i l e  s a m e  c h o i c e s  p o i n t e d  t o  c o n s o l i d a t i o n  w h i c h  m i g h t  h a v e  
r e s u l t e d  f r o m  s m a l l - g r o u p  w o r k ,  t h i s  w a s  n o t  c o n s i s t e n t  i n  e a c h  
c a s e .  
1 2 0  
M o l l 1 '  a n d  J a n ,  w h o  w e r e  m u t u a l  c h o i c e s  i n  S e p t e m b e r  a n d  
D e c e m b e r ,  g a v e  n o  c h o i c e  t o  e a c h  o t h e r  i n  M a r c h  o r  M i q .  C e l l a  a n d  
L o i s ,  w h o  s e r v e d  t o g e t h e r  t h r o u g h o u t  t h e  e n t i r e  y e a r  b a d  o n l y  a  
o n e - w a ; r  c h o i c e  f r o m  C e l l a  t o  L o i s  i n  t h e  M a ; r  s o c i o g r m a .  
J e f f  a n d  J o e  h a v e  b e e n  m u t u a l  c h o i c e s  o n c e  m o r e  O D  t h e  M a ; v  
s o c i o g r s m ,  a s  t h e y  w e r e  i n  D e c e m b e r .  T h e s e  b o y l l  b a d  b e e n  o n  t h e  
s a m e  c o m m i t t e e  a l l  t h e  y e a r .  R u e y  a n d  J o e  b a d  b e e n  m u t u a l  f r i e n i s  
o n  e v e r y  c h a r t  e x c e p t  i n  M a r c h ,  w h e n  R u e y  d i d  ! i o t  r e t u r n  J o e ' s  
c h o i c e .  T h e y  s e r v e d  O D  t h e  s a m e  c a m m i t t e e  i n  S e p t e m b e r  a n d  M a r c h .  
F r e d  b a d  r e c e i v e d  o n e  c h o i c e  f r o m  D o n  a f t e r  h a v i n g  w o r k e d  
t o g e t h e r  i n  M a r c h ,  A p r i l ,  a n d  M q .  
D e m i y  b a d  g i v e n  c h o i c e s  t o  M o l l y  s n d  B e r n a  a f t e r  1 1 1 8 1 1 l b e r s h i p  
in the same group. He also was in the same committee as Molly in 
September • 
l2l 
.Uthough Leo and Eddie served on the same ccmmittee, neither gave 
the other a choice in Mq. The same was true for l!Dger am Wayne. 
Hugh, who worked with tour girls, gave none or them a choice and 
received none f'rom them.. None or his choices went to aivone with 
wham he had worked at 8Jf1' period during the year. 
~is or the committee choices in terms or former committee 
contacts illdicated a strong telldency for some members closel;y related 
in small group work to continue to choose those perso1111 as desirable 
ones with whom to work. Contrary to this, however, were a nU111ber or 
cases where no such tendency existed. 
3. Sociogr• .!!! Three Best friends. 
A sociogram or three best friends seemed desirable since it was 
felt there might be differences in choices for CQ!llllittee work and 
choices tor friends. This has been borne out in a c0111parison or the 
two types or sociograms for March and Mq. .Uthough the over-all 
pattern was similar, there was a main di:fference in the amount or 
inter-relatedness. There was onl;y one isolate in tbe three £riends 
sociogram against three isolates in the eODDnittee work ehoiee 
sociogram. Jan replaced Berna as one or the three stars. All 
fringers 1 positions had been strengthened by several points. Much 
more solidarity" seemed noticeable on the tbree-f'riends chart than 
on the eODDnittee-work sociogram. 
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I n  M q ,  t h e  t h r e e  f r i e n d s  s o c i o g r a m  h a d  n o  i s o l a t e s ,  w h i l e  t h e  
c o m m i t t e e - w o r k  s o c i o g r a m  f o r  M e y  h a d  t w o  i s o l a t e s .  I t  s h o u l d  b e  
n o t e d  h e r e  t b s . t  I o n a ,  w h o  w a s  a  c o n s i s t e n t  i s e l a t e ,  h a d  t r a n s f e r r e d  
f r o m  t h e  s c h o o l  i n  A p r i l .  T w e l Y e  g i r l s  w e r e  i n  t h e  d o m i n a n t  g r o u p  
a g a i n s t  n i n e  i n  t h e  c o m m i t t e e  s o c i o g r a m .  T h e r e  w e r e  s i x  s t a r s  
c o m p a r e d  t o  t h r e e  i n  t h e  c o m . i t t e e  s o c i o g r a m .  
I n  t h e  M e y  c o m m i t t e e  s o c i o g r a m ,  s u b - g r o u p  . l  w a s  n o t  c l e a r l y  
d e f i n e d  e s  i t  d i d  n o t  a c t u a l l y  o o m p o s e  a  c o m p l e t e  s u b - g r o u p .  I n  t h e  
t h r e e  f r i e n d s  c h a r t ,  h o w e Y e r ,  s u b - g r o u p  . l  w a s  n o t  o n l y '  d e f i n i t e  b u t  
w a s  a l s o  r e l a t e d  t o  t h e  d o m i n a n t  g r o u p  t h r o u g h  t h r e e  o r  i t s  m e m b e r s ,  
M e r y ,  M e e  a n d  G a T •  T h e  c o n s o l i d a t i o n  o r  g r o u p  m e m b e r s  i n  s u b - g r o u p  J .  
w a s  s h o w  b y  t h r e e  m u t u a l  c h o i c e s  a m o n g  t h e  f o u r  g i r l s .  
G i r l s  w h o  w e r e  n o t  d e s i r a b l e  c h o i c e s  f o r  a  w o r k - c a m m i t t e e  b l % t  w h o  
w e r e  a c c e p t e d  i n  t h e  g r o u p  o n  a  f r i e n d s  c h o i c e  s o c i o g r a m  w e r e :  R a e ,  
V i c k y ' ,  J i l l ,  M a e ,  G q ,  R h o d a ,  e n d  M e r y  •  
. l  s i m i l a r  p i c t u r e  w a s  g a i n e d  f ' r o m  a  c l l l l l p a r i s o n  o f  t h e  t h r e e  
f r i e n d s  a n d  t h e  v o r k - C O l l l l l l i t t e e  s o c i o g r a m s  f o r  b o y s  i n  M a r c h .  I n  t h e  
M a r c h  c o m m i t t e e  c h a r t  t h e r e  w e r e  f i v e  ! r i n g e r s  t o  t h e  d o m i n a n t  
g r o u p  e n d  t h r e e  i s o l a t e s ,  w h i l e  t h e  t h r e e  f r i e n d s  c h a r t  s b o W e d  a l l  
b o y s  i n  t h e  d o m i n a n t  g r o u p  e x c e p t  t h e  t h r e e  i s o l a t e s  w h o  w e r e  t h e  
S 8 l l l e  i n  b o t h  s o c i o g r 8 l l l S .  T h e r e  w e r e  t w e l Y e  b o y s  i n  t h e  d o m i n a n t  
g r o u p  o r  t h e  t h r e e  b e s t  f r i e n d s  e s  c o m p a r e d  t o  f o u r  i n  t h e  c o m m i t t e e  
s o c i o g r 8 l l l .  
T h e  M q  s o c i o g r a m s  f o r  b o y s  w e r e  n o t  e n t i r e 4 r  c o n s i s t e n t  
w i t h  t h e  p r e T i o ' l l l l  t r e n d .  T h e y  i n c l u d e d  f i v e  i s o l a t e s  i n  t h e  t h r e e  
f ' r i e n d . s  c h a r t  a g a i n s t  f o u r  i n  t h e  C O J l l l l l i t t e e  c h a r t .  H o w e v e r ,  t h e r e  
w e r e  n i n e  b o y s  i n  t h e  d o m i n a n t  g r o u p  o o m p a r e d  t o  f i v e  i n  t h e  
c a m m i t t e e  c h o i c e  s o c i o g r a m s  f o r  M i q .  S i x  b o y s  w i t h  s c o r e s  o f  G n e  
o r  l e s s  i n  t h e  t h r e e  f ' r i e n d s  c h a r t  r e p l a c e d  t h e  n i n e  b o y s  w i t h  
s c o r e s  o f  o n e  o r  l e s s  o n  t h e  c o m m i t t e e  s o c i o g r 1 1 1 1 1  f o r  M i q .  B o y s  
w h o  s e e m e d  n o t  t o  b e  c o n s i d e r e d  a s  g o o d  C O J 1 1 1 1 d . t t e e  c h o i c e s  w e r e :  
H u g h ,  R o g e r ,  V l c y l l e ,  T e d ,  D 8 J l l l 1  a n d  E d d i e .  
A n  S X 8 1 1 1 i n a t i o n  o f  a l l  s o c i o g r l l l ! I S  f o r  M a r c h  a n d  M a ; r  i n d i c a t e d  a  
s t e a d y  p u l l i n g  t o g e t h e r  o f  t h e  l a r g e  g r o u p  m e m b e r s h i p .  M a e y  J D 1 1 t u a l  
f r i e n d s h i p s  w e r e  e x p r e s s e d  a n d  m u c h  i n t e r - r e l a t i o n s h i p  s e e m e d  t o  
e x i s t .  T h e  g e n e r a l .  p i c t u r e  a p p e a r e d  t o  b e  o n e  o f  o v e r - a l l  g r o u p  
b e l o n g i n g n e s s .  
4 .  Q l p
1
s r o c a .  S p c i a 1  D i s t a n g •  S c • l e .  
l Z l  
T h e  c l a s s r o o m  s o c i a l .  d i l l t a n c e  s c a l . e  w a s  d e v e l o p e d  b y  C U n n i n . g b a J D . . l  
O n  t h i s  s c a l . e  t h e  c h i l d r e n  r & D k e d  t h e i r  c l a s s m a t e s  G n  a  f i v e - p o i n t  
s e a l . a  a c c o r d i n g  t o  t h e i r  f e e l i n g  o f  f ' r i e n d l l n e s s  t o w a r d  t h e m .  . l l s o  
e a c h  c h i l d  r a t e d  h i m s e l f  a s  h e  t h o u g h t  t h e  g r o u p  w o u l d  r a t e  h i m .  
' l ' h e  p o i n t s  o f  t h e  s c a l . e  o n  w h i c h  t h e  c h i l d r e n  i n  t h e  g r o u p  a r e  r a t e d ,  
a r e :  
1 .  W o u l d  l i k e  t o  h a v e  h i m  a s  G n e  o f  m y  b e s t  f ' r i e n d s .  
1 .  C u n n i n g b a l l l ,  2 1 ! •  c i t . ,  p p .  4 0 5 - 0 6 .  
2. Would like to have him in my group but not 
as a close i'rie?ld. 
3. Would like to be with him once in a while 
but not often or for long at a t:lme. 
4. Don't mind his being in our room but I don•t 
want to have &:ny'thing to do with him. 
5. Wish he weren't in our roClll. 
This instrument is valuable from the standpoint of ascertaining 
the number of children with WhClll each child would like to be very 
friendly. It also indicates the number which each child rejects 
and those liked ollly a little. This is an advantage that is not 
gained by the sociogram of choices because that tool is limited in 
the number of choices. Another value is that of being able to 
determine how each individual thinks the group feels about him. The 
social analysis of the classroom gives the teacher sane of her best 
leads for grouping children strategically. 
The limitations of this instrument are the ssme as for most 
measures of this type. Children do not alwqs reveal their true 
feelings when checking a sheet of this ki?ld and their responses may 
change from time to time. Even though the reliability of this 
instrument is questionable, the writer agrees with CUnningham that 
it has valuable aspects for the classroom teacher. 
Table llI gives the rating for the fourth grade in February 
and May. The group rating is gained by totalling the weighted 
scores received from ea.ch one in the group. The five points of the 
scale have the same weights as their numerical values, that is, the 
rating of one counts one point, the rating of two, two points, and 
the third place on the scale counts three points, the fourth, four, 
f  
!  
i  
a n d  t h e  f ' i f ' t h ,  f ' : l . v e .  I f '  f o u r t e e n  c h i l d r e n  h a v e  r a t e d  a  c l a s s m a t e  
o n  p o i n t  o n e  o f '  t h e  s c a l e ,  e i g h t  h a v e  r a n k e d  h i m  i n  s e o o n d  p l a c e ,  
f ' o u r  i n  t h i r d ,  t w o  i n  f o u r t h  p l a c e  a n d  t v o  i n  f ' i f ' t h ,  h i s  g r o u p  
r a t i n g  w o u l d  b e  f i g u r e d  a s  f o l l o w s  s  
S c a l e  
N u m b e r  
B a t i n g  c h o i c e s  
W e i g h t  
S o o r e  
l  
l 4  
x  
l  
l 4  
2  s  x  2  J . 6  
3  4  
x  
3  
l 2  
4  
2  
x  
4  
s  
5  
2  x  
5  1 0  
T o t a l  6 o  
1 2 9  
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Table XII 
CLISSROCM SOOUL DISTANCE SCAJ..l!:S - TOTAL SCOBl!'S 
FEBRUARY AND MAY 
Group's Score ot Indi TI.dual Score 
Individuals ot Group Members Sell' SCGre 
Feb. M&y Feb, May Feb, Ma;y 
MolJ.7 35 46 81 63 l l 
,:;ia 37 54 68 35 l l 40 67 72 66 l 
Mike 41 28 72 70 3 4 
Jett 43 38 58 1 
#Berna 47 43 60 46 l l 
cat~ 44 31 1 
Don 48 43 48 1 
Ted 48 62 56 59 l 3 
Sara 49 65 l 
Celia 49 58 88 67 l 3 
Jan 52 65 65 70 l l 
f/Mu 53 55 49 69 3 l 
Lois 55 50 67 36 2 2 
Fred 56 52 84 61 2 l 
#Roger 57 72 102 106 2 
fPaula 58 56 2 
Rhoda 61 46 42 50 3 5 
Joe 60 59 80 61 2 l 
Jean 60 53 76 79 3 2 
~ 62 57 39 44 2 l 64 57 79 72 l 1 
ID8;fJil7 66 57 31 61 l l 
Leo 71 59 95 95 l l 
#B:D.dy 73 56 58 3 
l/Wa:yne 73 65 68 72 2 2 
Jill 74 64 49 45 l l 
IGe:r 75 65 45 101 l 2 
#Vieq 75 74 65 32 2 l 
Kddie 77 56 73 70 3 5 
#Hona 84 37 l 
#Hugh 86 78 91 78 l l 
1 3 1  
T A B L E  X I I  ( C o n t i n u e d )  
R a n g e  
3 5 - 8 6  2 8 - 7 8  3 1 - 1 0 2  3 2 - 1 0 6  
1 - 3  l - 5  
M e d i a n  5 7  5 7  6 5  6 1  l  
l  
M e a n  
5 8 . 5 3  
5 2 . 8 2  6 2 . 7 0  
6 3  •  . 4 8  
1 . 6  
1 . 8  
I n d i v i d u a l  r a t i n g  i n d i c a t e s  s u b j e o t • s  r a t i n g  o r  c l a a S 1 1 1 & t e s .  
G r o u p  r a t i n g  i n d i c a t e s  c l a s s m a t e s '  r a t i n g  o r  s u b j e c t .  
S e l f - r a t i n g  i n d i c a t e s  s u b j e c t ' s  e s t i J l l a t e  o r  b i s  r a t i n g  b y "  m o s t  o r  
h i s  o l a a a m a t e s .  
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The lover tbe score the more trien~ the feeling of the group. 
The individual rating is detel'lllined in much the same Wa::f but is 
a total of ratings given clasS111&tes lJT the individllal. If a child 
rated twenty of his classmates on the first point of the scale, 
six on the second, three on the third, one on the fourth and none 
on the fifth, his individual rating would be as follows: 
Scale ll'11111ber 
Rating ChGices Weight Score 
1 20 x l 20 
2 6 x 2 l2 
3 3 x 3 9 
4 l x 4 4 
5 5 x 0 0 
Individual rating Total 45 
This score or rating indicates bow~ this individual feels 
toward msm.bers or the group. 
Individllal correlation sheets have been plotted for ten of the 
children in this fourth grade class. To illustrate their value, 
some have been included frQIJl members of the special group and some 
frQIJl the remaining class membership. No attempt has been made to 
anal;yze each of these separately bat instead to use them as examples 
to illustrate certain points concerning their use. The individual 
correlation sheet is original with this writer and has been used for 
the first tillle in this study. Its value can be best described through 
illustrations. Hugh, who was an isolate on eYery one of the four 
cOllllllittee choice sociogr8lllll, WIS rated in first place on the 
1 . 3 3  
F e b r u a r 7  C l a s s r o o m  S o c i a l  D i s t a n c e  S c a l e  b y  s e v e n  o r  t h e  g r o u p  l l l 8 J l l b e r s .  
O n  t h e  ~ s c a l e  b e  h a d  t h r e e  f i r s t  r a t i n g s .  T h i s  m e a n s  t h a t  H u g h  
m i g h t  w o r k  w e l l  o n  a  C G l l l l l l i t t e e  c o m p o s e d  o f  a : n y  o r  t b e  1 1 1 8 1 1 l b e r s  w b o  
r a t e d  h i m  f i r s t .  I t  m e a n s ,  t o o ,  t b a t  a  m u t u a l  l i k i n g  o r  r e s p e c t  
b e t w e e n  H u g h  a n d  t h e  c h i l d r e n  w h o  r a t e d  h i m  f i r s t  a n d  i n  t ' I U ' l 1  w e r e  
r a t e d  f i r s t  b y  h i m .  T h e r e  s h o u l d  cert~ h a v e  b e e n  a  f r i e n d . 4 '  
f e e l i n g  b e t w e e n  H u g h  a n d  t h o s e  c h i l d r e n .  H o w e v e r ,  H u g h ' s  g r o u p  
r a t i n g  i s  e i g h t y - s i x ,  w h i c h  i s  h i g h .  T h e  g r o u p  a s  a  w h o l e  d o e s  
o o t  f e e l  v e r y  f r i e n d . 4 '  t o w a r d  h i m .  1 n  e x a m i n a t i o n  o f  t h e  n u m b e r  o f  
n a m e s  i n  t h e  h o r i z o n t a l  r o w  s h o w  a  l a r g e  m a j o r i t y  o r  D 8 J 1 1 8 S  i n  
r o w s  t h r e e ,  f o u r  a n d  f i v e .  T h e  f i v e  p u p i l s  w h o  p l a c e d  h i m  o n  t h e  
t h i r d  p o i n t  o f  t h e  s c a l e  r e v e a l e d  t h a t  t h e y  l i k e d  t o  b e  w i t h  h i m  
o n c e  i n  a  w h i l e  b u . t  n o t  f o r  l o n g  a t  a  t i m e .  T h e  n i n e  p u p i l s  w h o  
p l a c e d  h i m  i n  f o u r t h  p l a c e  s i g n i f i e d  t h a t  t h e y  p r e f e r r e d  t o  h a v e  
n o t h i n g  t o  d o  v i  t h  h i m .  F o u r  c h i l d r e n  r a t e d  h i m  i n  f i r t h  p l a c e  o n  
t h e  s c a l e ,  i n d i c a t i n g  t h a t  t h e y  w i s h e d  b e  w e r e  n o t  i n  t b e  r o o m .  
R e a d i n g  t h e  c h a r t  T e r t i c a l l y ,  H u g h •  s  r a t i n g  o f  h i s  c l a s S J 1 1 a t e s  
i s  s h o w l l .  H e  p l a c e d  s e T e n  c h i l d r e n  i n  t h e  f i r s t  r a t i n g  a n d  t h r e e  o r  
t h o s e  s e T e n  r e c i p r o c a t e d .  I t  i s  a l s o  n o t e d  t h a t  H u g h  p l a c e d  
t w e n t y - t w o  o r  h i s  c l a s 1 1 3 1 1 a t e s  i n  r o w s  t h r e e  a n d  f o u r ,  t h u s  i n d i c a t i n g  
t b a t  h e  l i k e d  t o  b e  w i t h  e i g h t  o r  t h e m  o n c e  i n  a  w h i l e ,  a n d  t h a t  
f o u r t e e n .  h e  w o u l d  p r e f e r  n o t  t o  h a v e  i n  t h e  g r o u p .  H u g h ' s  i n d i v i d u a l  
r a t i n g  w a s  n i n e : l i y - o n e  w h i c h  w a s  v e r y  h i g h .  T h i s  s h o w e d  h i s  r e j e c t i o n  
C L A S S R O C M  S O C I A L  D I S T A N C E  S C A L E  
F e b r u a r y  8 ,  1 9 5 2  
H U G H  
G r o u p  R a t i n g  
I n d i v i d u a l  R a t i n g  
1  2  
H U G H  
1  
J e f f  
D e n n y  
D a n  
M i k e  
T e d  
L e o  
2  S a r a  
3  
-
F r e d  
4  W a y n e  
-
5  
o  I  T e a c h e r  
l  
S c o r e s :  
S e l f  R a n k  . • • . • . • . • • •  1  
G r o u p  R a t i n g  • • • • • • • •  8 6  
I n d i v i d u a l  R a t i n g  • . •  9 1  
3  
-
J i l l  
J o e  
J e a n  
R o s e  
R o g e r  
M o l l y  
D o n  
R u d y  
I  
'  
I  
~ 
I  
I  
I  
I  
I  
: 1  
1 : 1  
I  
- 1 1  
i  
-
I  
" ' '  
I  
K e y  t o  s c o r i n g :  
4  .
N o n a  
C a t h y  
I  
V i c k y  
I  
I  
~ 
M a r y  
E d d i e  
G a y  
:  
P a u l a  
I  
. . . . . R h o d a . .  -
~ 
L o i s  
I  
J a n  
B e r n a  
I  
I '  
M a y  
R a e  
I  
C e l i a  
!  
I  
.  
~ 1  O n e  o f  m y  b e s t  f r i e n d s  
5  
-
e  2  L i k e  t o  h a v e  h i m  i n  m y  g r o u p  
,  
'  
•  3  L i k e  t o  b e  w i t h  h i m  o n c e  i n  w h i l e  
1 3 4  
i  4  P r e f e r  t o  h a v e  n o t h i n g  t o  d o  w i t h  h i m  
e  5  W i s h  h e  w e r e  n o t  i n  m y  r o o m  
I n d i v i d u a l  R a t i n g  i n d i c a t e s  s u b j e c t ' s  r a n k i n g  o f  c l a s s m a t e s  
G r o u p  R a t i n g  i n d i c a t e s  c l a s s m a t e s •  r a n k i n g  o f  s u b j e c t  
S e l f  R a n k  i n d i c a t e s  s u b j e c t ' s  e s t i m a t e  o f  t h e  r a n k  m o s t  o f  h i s  
c l a s s m a t e s  w o u l d  g i v e  h i m  
B l a c k  s q u a r e s  c o n t a i n  n a m e s  o f  a b s e n t e e  m e m b e r s  a n d  c h o i c e s  o t h e r  
t h a n  c l a s s m a t e s  
CLASSROOM SOCIAL DISTANCE SCALE May 22, 1952 HUGH 
Gr oup Rat ing 
Individual Rati ng 
1 
2 
3 
4 
5 
I 
0 l 
' 
1 
HUGH 
Ber na 
Dan 
Mike 
Eddie 
Leo 
Roger 
Jeff 
Scor es : 
2 
Fred 
Joe 
Gay 
Jan 
Vicky 
Cathy 
Sara 
Self Rank • • •• . •••••• 1 
Gr oup Rating • •.••. •• 78 
I ndividual Rating • • • 78 
I 
3 
Don 
Rudy 
Celia 
I Dennis Jean Wayne 
I 
I 
I 
I 
ll 
II 
~I ' 
I 
l 
I 
.l. 
Ted 
Rhoda 
Rill a 
Lois 
Jil] 
Mae 
' I 
' 
5 
Mary 
Molly 
Rae 
I 
Key to scoring : 
e 1 One of my best f r iends 
e 2 Like to have him in my group 
• 3 Like t o be with him once in while 
4 Prefer to have nothing t o do with him 
e 5 Wish he wer e not in my room 
Individual Rating indicates subject ' s r anki ng of classmates 
Gr oup Rating indicates classmates • r anking of subject 
Self Rank indicates subject ' s estimate of t he rank most of his 
classmates would give him 
Black squares contain names of absentee members and choices other 
than classmates 
o f  t h e  g r o u p  t o  b e  m o r e  t h a n  t b s  g r o u p ' s  r e j e c t i o n  o f  h i m ,  t h o u g h  
t h e r e  w a s  o n l y  a  s l i g h t  d i f f e r e n c e .  H u g h ' s  s e l f  s c o r e  w a s  o n e .  
T b i s  s h o v e d  d i s c r e p a n c y  i n  H u g h ' s  o p i n i o n  o f  t h e  g r o u p ' s  f e e l i n g  
t o w a r d  h i m .  I n  t h e  b l a c k  s p a c e s  a t  t h e  b o t t C l l l l  o f  t b s  c h a r t ,  H u g h  
b A s  p l a c e d  t h e  t e a c h e r  i n  f i r s t  p l a c e  a s  o n e  o f  b i s  b e s t  f r i e n d s .  
D o n  a n d  R u c ! T  w e r e  a b s e n t  a n d  d i d  n o t  f i l l  o u t  t h i s  s c a l e .  H u g h  
p l a c e d  t h e m  i n  t h e  t h i r d  r a n k .  
1 3 6  
E x a m i n a t i o n  o f  b i s  M a y  c o r r e l a t i o n  s h e e t  s h o w e d  H u g h ' s  f e e l i n g  
t o w a r d  t h e  g r o u p  a n d  t h e  g r e u p • s  f e e l i n g  t o w a r d  H u g h  w a s  m o r e  
f r i e n d : c y - .  R e a d i n g  d i a g o n a l l y  f ' r a m  t h e  u p p e r  l e . r t  s q u a r e  t o  t h e  
l o v e r  r i g h t  S l { D & l ' 8  g i v e s  t b s  c o r r e l a t i o n  o f  r a t i n g s  b y  H u g h  a d  
t h e  c h i l d r e n  i n  t b e  g r o u p .  I n  t h e  f i r s t  s q u a r e ,  t h e  p u r p l e  o n e ,  
a r e  t h e  p u p i l s  w h o m  H u g h  r a t e d  f i r s t  o n  t h e  s c a 1 e
1  
T h e  s a m e  p u p i l s  
r a t e d  H u g h  f i r s t .  L i l t e v i s e ,  i n  t h e  s e c o n d  s q u a r e  o n  t h e  d i a g o n a l ,  
b l u e ,  F r e d  r a t e d  H u g h  i n  s e c o n d  p l a c e  a n d  H u g h  r a t e d  F r e d  i n  
s e c o n d  p l a c e .  T h e r e  w a s  n o  r a t i n g  i n  t b s  t h i r d  p l a c e  s o  t h e  
t h i r d  d i a g o n a l  s q u a r e ,  g r e e n ,  o n  t h e  c h a r t  i s  i a l p t y ' .  H u g h  a n d  J i l l  
r a t e d  e a c h  o t h e r  f o u r t h  s o  J i l l ' s  n a m e  a p p e a r s  i n  t h e  f o u r t h  
d i a g o n a l  s q u a r e ,  ; y e l l o w .  I n  t h e  f i f t h  d i a g o n a l  s q u a r e ,  r e d ,  i s  B a e .  
S h e  a n d  H u g h  r a t e d  e a c h  o t h e r  i n  f i f t h  p l a c e .  
i l l  p u p i l s  a b o v e  t h e  d i a g o n a l  g a v e  H u g h  a  h i g h e r  r a t i n g  t h a n  
b e  g a v e  t h e m .  A l l  t h o s e  b e l o w  t h e  d i a g o n a l  g a v e  H u g h  l o v e r  r a t i n g s  
t h a n  b e  g a v e  t b a . .  
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~· s Social Distance correlation sheet showed that she felt 
considera1i13' lllOre friendly toward the group than the group felt toward 
her. She rated twenty-three pupils in first place, indicating she 
considered each of them one of her best friends. OnJ;y ten children 
rated her one. Seven of these, however, were lllllOJ:lg those whom she 
rated first. Ccmpared to the sooiogrlllllS on which Ga;y was so frequently 
an isolate, tbs olassroCllll social distance scale gave a broader view 
of' friendship potentialities. 
There was a striking difference in the Febnar;y and May scale 
for Ga;y. In May she rejected a large nmllber of the group. Her 
individual score was 101. She gave o~ f'our pupils a rating of' one, 
contrasted to the twenty-three to 'llbm she gave a one rating in 
February. She placed herself' in first place in 1"ebruary and in second 
place in Ma;r. OnJ;y two children were below the diagonal which 
indicated that their rating of' ~ was lower than her rating of' them. 
Nearly all the group mambers rated ~ higher than she rated them. 
Wa;yne•s P'ebruary and May scores were &Cllllewhat similar mn 
close exnfnation showed important differences. More of' the group 
rated him in first place and more rated him fifth tban in February. 
Wqne rated fewer of his classmates in second place, more in third, 
f'ewer in fourth and more in fif't;h. In February there were eight 
correlated choices in the f'irst and second diagonal squares while in 
May there were tbree each in the first and firth places and one each 
in second and fourth places. There are ten pupils above tbs diagonal 
and ten below in May, whereas in February there were eight above and 
fourteen below. The general trend in Wayne•s May re:ting of' his class-
mates was toward more positive points on the friendship scale. 
C L A S S R C ' O M  S O C I A L  D I S T A N C E  S C A L E  
F e b r u a r y  8 ,  1 9 5 2  G A Y  
G r o u p  R a t i n g  
I n d i v i d u a l  R a t i n g  
-
-
G A Y  
L e o  J i l l  
1  
M a e  
C a t h y  
M a r y  
J a n  B e r n a  
R h o d a  
P a u l a  
2  
R a e  
S a r a  
T e d  
-
R i l l a  L o i s  
J e f f  
3  
A l i c e  I  
M o l l y  
'  
J e a n  
~ 
~ 
- -
{  
J o e  
E d d i e  M i k e  
F r e d  
4  
'  
I ' -
- -
D a n  
5  
R o g e r  
I  
V i c k y  
.  
I  
0  I  D o n  
R u d y  
S c o r e s :  
S e l f  R a n k  • . • • • . • • . • •  1  
G r o u p  Rat~nq., . . . • . •  7 5  
I n d i v i d u a l  R a t i n e  • . •  
1
5  
-
I  
I  
I  
D e n n y  N o n a  
I  
I  
1  
!  
-
I  
I  
I  ' : l  
. . . .  
H u g h  
l  
W a y n e  
1 1 1  
K e y  t o  
e 1  
e 2  
. 3  
4  
. 5  
1d i  
i i  
'  
.
s c o r i n g :  
-
l  
1  
O n e  o f  m y  b e s t  f r i e n d s  
· -
L i k e  t o  h a v e  h i m  i n  m y  g r o u p  
L i k e  t o  b e  w i t h  h i m  o n c e  i n  w h i l e  
P r e f e r  t o  h a v e  n o t h i n g  t o  d o  w i t h  
Wis~ h e  w e r e  n o t  i n  m y  r o o m  
I n d i v i d u a l  Ratin~ i n d i c a t e s  s u b j e c t ' s  r a n k i n g  o f  c l a s s m a t e s  
G r o u p  R a t i n g  i n d i c a t e s  classmat~s ' r a n k i n g  o f  s u b j e c t  
S e l f  R a n k  i n d i c a t e s  s u b j e c t ' s  e s t i m a t P  o~ t h P  r a n k  m o s t  o f  h i s  
cl~ssmates w o v l d  q i v e  h i m  
B l a c k  s q u a r P . r  c o n t a i n  n a r i e s  o f  a b s e n t e e  m e m b e r s  a n d  c h o i c e s  o t h e r  
t h a n  c l a s s m a t e s  
1 3 8  
h i m  
CLASSROCW SOCU.L DISTANCE SCALE May 22, 1952 GAY 
Group Rating 
Individual Rating 
1 2 
Rhoda GAY 
Rilla 
1 Jill 
Leo 
2 
3 
'=~ I ;;;;;~ ~ 
4 
~~ 
5 Roger 
I 
Ol 
I 
Scores : 
I 
Self Ran..1<: . . • . . . • • • • . 2 
Group rt~ti~g • . . . . .. • 65 
Individual Rating •. 101 
3 
n 
I 
Lois 
Berna 
Cathy 
Vicky 
Mary 
Rae 
I 
I Celia - ~-
Jan 
Mae 
l ' 
'I=== 
Molly 
lu 
I 
~. 
I 
' l 
Key to scoring: 
4 
Don 
Ted 
Mike 
5 
I ~ 
Hugh 
Jean 
I 
11==-=· 
Joe 
Denny 
Rudy 
Fr ed 
c =--
! 
Eddie 
I 
I ~ 
I 
I 
l 
I 
Dan 
Wayne 
Jeff 
Sara 
e 1 One of my best friends 
-
e 2 Like to have him in my gr oup 
~ 3 Like to be with him once in while 
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4 Prefer to have nothing to do wit'1 him 
e 5 Wish he were not in my room 
Individual Rating indicates subject ' s r anking of classmates 
Group Rating indicates classmat~s ' rankin~ of subject 
Self Rank indicates subject ' s estimate of the r ank most of his 
classmates would give him 
Black squares contain names of absentee members and choices other 
than classmates 
C L A S S R O G !  S O C I A L  D I S T A N C E  S C A L E  
Gr o u p  R a t i n g  
I n d i v i d u a l  R a t i n g  
1  2  
-
J e f f  
W A Y N E  
1  L o i s  D a n  
De n n y  
:  
Ca t h y  
V i c k y  
M a r y  
R i l l a  
R o g e r  
T e d  
S a r a  
2  
M i k e  
'  
J o e  
J a n  
E d d i e  
R a e  
3  
3  
-
F e b r u a r y  8 ,  1 9 5 2  
W A Y N E  
4  
5  
I  
H u g h  
I  
'  
'  
I  
'  
~ 
R h o d a  P a u l a  
j  
N o n a  
I  
•  
G a y  
I  
~ 
~--· r •  
-
t · · - ·  '  
..,.__.~.- - . . .  
· -
r - - . . . . . . . . .  . , . - - : , , . - . . . - . : = : : : =  
C e l i a  M o l l y  J e a n  J i l l  
B e r n a  M a e  
l  
I  
I  
4  
-
-
:  
I  
I  
L e o  
I  
'  
F r e d  
I  
5  
I  
I  I  I  l  
o  I  D o n  l  I  l  
R u d y  
I  t  '  .  
S c o r e s :  
S e l f  R a n k .  •  •  •  .  .  •  •  •  •  •  2  
Gr o u p  R a t i n g  • . . . . • . •  7 3  
I n d i v i d u a l  Ratin~ • . •  6 8  
K e y  t o  s c o r i n g :  
e  1  O n e  o f  m y  b e s t  f r i e n d s  
•  2  L i k e  t o  h a v e  h i m  i n  m y  g r o u ' 1  
e  3  L i k e  t o  b e  w i t h  h i m  o n c e  i n  w h i . 1 e  
1 4 0  
4  P r e f e r  t o  h a v e  n o t h i n g  t o  d o  w i t h  h i m  
e  5  W i s h  h e  w e r e  n o t  i n  m y  r o o m  
I n d i v i d u a l  R a t i n g  i n d i c a t e s  s u b j e c t ' s  r a n k i n g  o f  c l a s s m a t e s  
Gr o u p  R a t i n g  i n d i c a t e s  c l a s s m a t e s '  r a n k i n g  o f  s u b j e c t  
S e l f  R a n k  i n d i c a t e s  s u b j e c t ' s  e s t i m a t e  o f  t h e  r a n k  m o s t  o f  h i s  
c l a s s m a t e s  w o u l d  g i v e  h i m  
B l a c k  s q u a r e s  c o n t a i n  n a m e s  o f  a b s e n t e e  m e m b e r s  a n d  c h o i c e s  o t h e r  
t h a n  c l a s s m a t e s  
CLASSROOM SOCIAL DISTANCE SCALE May 22, 1052 WAYNE 
Group Rating 
Individual Rating 
1 2 
Leo WAYNE 
1 Joe Dan Rill a 
Berna Lois Cathy 
Denny Rudy 
2 Don 
II 
1  
Ted 
- - --
3 Mike 
Eddie 
,, 
I' 
Jan 11 Mae ,, 4 
Roger 
5 
3 4 5 
I~ ;\ 
Celia Vicky 
I 
II 
I 
Mary Fred 
II 
- -
" 
I 
,, I ,. II Hugh 
Ii ,, 
I 
Jill 
Jean 
Rae Rhoda 
Gay 
I 
I 
I r I l 
1 Jeff l Molly 1 Sara 1 : I O L-~- _.J. - - _ ...L - ___._ 1- _..__ - _..J 
Scores: 
Self Rank •........•• 2 
Group Rating •• •.. ... 65 
Individual Rating • .• 72 
Key to scoring: 
• 1 One of my best friends 
e 2 Like to have him in my group 
3 Like to be with him once in while 
4 Prefer to have nothing to do with him 
e 5 Wish he were not in my room 
Individual Rating indicates subject ' s ranking of classmates 
Group Rating indicates classmates' ranking of subject 
Self Rank indicates subject ' s estimate of the rank most of his 
classmates would give him 
Black squares contain names of absentee members and choices other 
than classmates 
1 4 2  
A  c c m p a . r i s o n  o r  t h e  F e b r u a e y  a n d  M q  S o c i a l  D i s t a n c e  s c a l e s  f o r  
L o i s  s e e m e d  t o  i n d i c a t e  a  d e f i n i t e  i l l l p r o v e : m e n t  i n  h e r  r e l a t i o n s h i p s ,  
a s  . r a r  a s  s h e  i s  c o n c e r n e d ,  t o  t h e  g r o u p  s i n c e  h e r  i n d i v i d u a l  s c o r e  
w a s  l o w e r e d  f ' r o l l l  s i x t y - s e v e n  t o  t h i r t ; r - s i x .  T h e r e  l l 8 B  n o t  m u c h  c b a J l g e  
i n  t h e  f e e l i n g  o r  t h e  g r o u p  t o w a r d  L o i s ,  a s  e x p r e s s e d  o n  t h i s  s c a l e .  
T h e  s i g n i f i c a n t  c h a J l g e  i n  B e l ' J l 8 . '  s  s c a l e s  f o r  M q  w a s  t h a t  o f  
s h i f t i n g  c l a s s m a t e s  f r o m  p o i n t  f o u r  o n  t h e  s c a l e  t o  p o i n t  o n e .  O n e  
p u p i l ,  J a n ,  w a s  p l a c e d  i n  f i r t h  p l a c e  a n d  o n e ,  N o n a ,  w a s  n o  l o n g e r  
i n  s c h o o l .  O n  b o t h  s c a l e s  B e l ' J l 8 .  h a d  t w e l v e  m u t u a l  f r i e n d s  i n  t h e  
f i r s t  d i a g o n a l  s q u a r e .  T h i s  w o u l d  s e e m  t o  c o n f i m  h e r  g a i n  i n  
p o p u l a r i t y  o n  t h e  M a r c h  a n d  M q  s o c i o g r a m s .  
E d d i e ' s  S o c i a l  D i s t a n c e  c o r r e l a t i o n  s h e e t s  s h o w e d  b e t t e r  a c c e p -
t a n c e  o r  h i m  b y  t h e  g r o u p .  I n  F e b r u a r y  n i n e  c l a s s m a t e s  h a d  r a t e d  h i m  
f o u r  o r  f i v e ,  w h i l e  i n  M q  o n : c y  f i v e  c l a s s m a t e s  b a d  g i v e n  h i m  t h e s e  
u n d e s i r a b l e  r a t i n g s .  H e  h a d  g a i n e d  t w o  m u t u a l  f r i e n d s  i n  r a n k  o n e ,  
• b e s t  f r i e n d s . •  
R h o d a  i s  a n  e x a m p l e  o f  o n e  w h o  i m p r o v e d  i n  g r o u p  r e l a t i o n s h i p s  
b u t  a t  t h e  s m e  t i m e  r e d u c e d  m u t u a l  • b e s t  f r i e n d s "  i n  f i r s t  p l a c e  
f r o m  t e n  t o  s i x .  T h i s  w a s  p o s s i b l e  b e c a n s e  o f  t h e  e i g h t  c h i l d r e n  w h o  
g a v e  R h o d a  u n d e s i r a b l e  f o u r t h  a n d  f i r t h  p l a c e  r a t i n g s  i n  F e b r u a r y ,  
o n c y  t w o  s o  r a t e d  h e r  i n  M q .  R h o d a ' s  c o r r e l a t i o n  s h e e t  i n d i c a t e d  
s h e  w a s  u n a w a r e  o f  t h e  g r o u p ' s  i m p r o v e d  f e e l i n g  f o r  h e r  a s  s h e  g a v e  
h e r  s e l f  r a n k  a s  f i v e ,  o r  " o m  w h c m  m y  c l a s s m a t e s  w o u l d  p r e f e r  n o t  t o  
b e  i n  t h e  g r o u p . •  R h o d a  w a s  a  n e a r - i s o l a t e  o n  t w o  s o o i o g r a m s  b u t  b o t h  
c O l l ! l l l i t t e e  c h o i c e  a n d  t h r e e  b e s t  f r i e n d s  s o c i o g r a m s  f o r  M q  s h o w e d  
h e r  w i t h  m u t u a l  f ' r i e n d s .  
C L A S S R O G !  S O C I A L  D I S T A N C E  S C A L E  F e b r u a r y  8 ,  1 9 5 2  L O I S  
G r o u p  R a t i n g  
I n d i v i d u a l  R a t i n g  
1  2  
- ·  
1  
2  
3  
4  
5  
I  
0  l  
I  
P a u l a  R a e  
C e l i a  M a e  
W a y n e  
C a t h y  
R i l l a  
M o l l y  
J e a n  
V i c k y  
S a r a  
M i k e  
S c o r e s :  
L O I S  
B e r n a  
M a r y  
J a n  
D e n n y  
L e o  
F r e d  
T e d  
I  
S e l f  R a n k  • • • • . . • • • • •  2  
G r o u p  R a t i n g  • • . • . . . .  5 5  
I n d i v i d u a l  R a t i n g  • . .  6 7  
3  
-
I  
. .  
'  
I  
G a y  
I  
i  
!  
!  
I  
"  
I  
1  
w f  
I  
, ,  
1 1  
R o g e r  
• · .  
I  
D o n  
4  
D a n  
N o n a  
J i l l  
R h o d a  
J e f f  
-
J o e  
E d d i e  
H u g h  
5  
. .  ~ ; , ; ; ; ; ; ; ; ; - ; ; ; :  ; ; ; ; ; ; ; ; : ; ; : ;  : : : : ;  
f  
'  
t  
.  
- .  
- -
K e y  t o  s c o r i n g :  
•  1  
•  2  
3  
4  
•  5  
O n e  o f  m y  b e s t  f r i e n d s  
L i k e  t o  h a v e  h i m  i n  m y  g r o u p  
L i k e  t o  b e  w i t h  h i m  o n c e  i n  w h i l e  
P r e f e r  t o  h a v e  n o t h i n g  t o  d o  w i t h  
1 t l i s h  h e  w e r e  n o t  i n  m y  r o o m  
I n d i v i d u a l  R a t i n g  i n d i c a t e s  s u b j e c t ' s  r a n k i n g  o f  c l a s s m a t e s  
G r o u p  R a t i n g  i n d i c a t e s  c l a s s m a t e s '  r a n k i n g  o f  s u b j e c t  
S e l f  R a n k  i n d i c a t e s  s u b j e c t ' s  e s t i m a t e  o f  t h e  r a n k  m o s t  o f  h i s  
c l a s s m a t e s  w o u l d  g i v e  h i m  
B l a c k  s q u a r e s  c o n t a i n  n a m e s  o f  a b s e n t e e  m e m b e r s  a n d  c h o i c e s  o t h e r  
t h a n  c l a s s m a t e s  
1 4 3  
h i m  
CLASSROOM SOCIAL DISTANCE SCALE May 22, 1952 LOIS 
Group Rating 
Individual Rating 
1 2 
Berna Jil l 
Jan Rhoda LOIS 
1 Vicky Rilli Rudy Rae 
Molly 
Joe 
Jean Ted 
2 Mary 
Wayne 
n n n 
-
Celia 
Gay Denny 
Fr ed 3 
Mike 
Eddie 
-
4 Mae 
II 
Leo Roger 
. 5 
l l 
O Cathy Jeff 
Scores : 
Self Rank . . . . . • • • • • • 2 
Group Rati~g • • •. .. .• 50 
Individual Rating .•. 36 
3 
, 
Dan 
II 
II 
ii 
,_ 
--
I 
Hugh 
I 
4 
I 
.1 
I 
I 
I 
-
5 
-
l 
l 
Key to scorinO': 
e 1 One of my best friends 
e 2 Li.1<:e to have him in my group 
e 3 Like to be with him once in while 
144 
4 Prefer to have nothing to do with him 
e 5 Wish he were not in my room 
Individual Rating indicates subject ' s rankingaf classmates 
Group Rating indicates classmates ' ranking of subject 
Self Rank indicates subject ' s estimate of the rank most of his 
classmates would g ive him 
Black squares contain names of absentee members and choices other 
than classmates 
C L A S S R O O M  S O C I A L  D I S T A N C E  S C A L E  
F e b r u a r y  8 ,  1 9 5 2  B E R N A  
G r o u p  R a t i n g  
I n d i v i d u a l  R a t i n g  
1  
; :  
3  
4  
5  
l  
0  f  
. . . .  
B E R N A  
C a t h y  J e a n  
M a r y  M o l l y  
S a r a  R o ! " e r  
P a u l a  R i l l l  
~hoda ~e 
a v  e  
C e l i a  
M i k e  
J e f f  
L o i s  
S c o r e s :  
-
J i l l  
T e d  
L e o  
, .  
,  
J a n  
i  
N o n a  
I  
I  
V i c k y  
.  
E d d i e  
W a y n e  
j  
n.,,,.,,.,~r 
l  
J o e  
I  
~ !  
' l  
F r e d  
j  
~ 
I  
I  
I  
I  
· -
L·:.~~~ 
~ = ,  
. . . . . . . . . . . . . . .  
I  
I  
H u g h  
-
D a n  
I  
I  
'  
'  
_ . _ -
.  
K e y  t o  s c o r i n g :  
e l  O n e  o f  m y  b e s t  f r i e n d s  
• 2  L i k e  t o  h a v e  h i r n  i n  m y  g r o u p  
~3 L i k e  t o  b e  w i t h  hi~ o n c e  i n  w h i l e  
1 4 5  
S e l f  R a n k  • • • • . • • • • . •  1  
G r o u p  R a t i n g  • • . . • . • •  4 7  
I n d i v i d u a l  R a t i n g  • • •  6 0  
4  P r e f e r  t o  h a v e  n o t h i n g  t o  d o  w i t h  h i m  
5  W i s h  h e  w e r e  n o t  i n  m y  r o o m  
I n d i v i d u a l  R a t i n g  i n d i c a t e s  s u b j e c t ' s  r a n k i n g  o f  c l a s s m a t e s  
G r o u p  R a t i n g  i n d i c a t e s  c l a s s m a t e s '  r a n k i n e  o f  s u b j e c t  
S e l f  R a n k  i n d i c a t e s  s u b j e c t ' s  e s t i m a t e  o f  t h e  r a n k  m o s t  o f  h i s  
c l a s s m a t e s  w o u l d  ~ive h i m  
B l a c k  s q u a r e s  co~tain n a m e s  o f  a b s e n t e e  m e m b e r s  a n d  c h o i c e s  o t h e r  
t h a n  c l a s s m a t e s  
CLASSROOH SOCIAL DISTANCE SCALE 
Group Rating 
Individual Rating 
1 2 
1 
BERNA , 
Waype Mae 
Vicky Celi. 
Mary Rhoda 
Denny: Lois 
Jean Molly Jill Hugh 
1] 
2 Don 
I 
, __ 
Eddie 
Gay Leo 
Mike II 
3 
Fred 
I • 
-
4 I 
5 Roger 
I 
I• 
I 
'3 
I 
Ted 
Rilla 
11 
11 
Dan 
Joe 
II 
II 
II 
1: 
I 
II 
II 
l 
May 22, 1952 BERNA 
l. 5 
Rae 
I! 
11 Jan 
I 
::I :: =-
II 
,, 
' 
I I 
0 l I t Rudy 
L~~~~~l~~~~~~~~~~-'~~~~----~~~~--
Scores: Key to scoring: 
Self Rank .•...•.•..• 1 e 1 One of my best friends 
• 2 Like to have him in my group 
' 
Groury Ratinp •••••..• 43 
Individual Rating •.• 46 e 3 Like to be with him once in while 
146 
e 4 Prefer to have nothing to do with him 
e 5 Wish he were not in my r oom 
Individual Rating indicates subject ' s ranking of classmates 
Group Rating indicates classmates • ranking of subject 
Self Rank indicates subject ' s estimate of the rank most of his 
classmates would give him 
Black sauares contain names of absentee members and choices other 
than classmates 
C L A S S R O Q' 1  S O C I A L  D I S T A N C E  S C A L E  
F e b r u a r y  8 ,  i 9 5 2  
E D D I E  
G r o u p  R a t i n g  
I n d i v i d u a l  R a t i n g  
1  2  
D e n n y  
1 1  R i l l a  
M a e  
J e f f  M a r y  
D a n  
M i k e  
2  I  T e d  S a r a  
3  
4  
5  
I  
J o e  
P a u l a  
R o g e r  
B e r n a  
C a t h y  
M o l l y  
R a e  
0  l  D o n  
S c o r e s :  
S e l f  R a n k  . • • • . . • • • . .  3  
G r o u p  R a t i n g  • • . . • . . •  7 7  
I n d i v i d u a l  R a t i n i s  • • •  7 3  
'  
. 3  
E D D I E  
J a n  
W a y n e  
F r e d  
J i l l  
R h o d a  
C e l i a  
J e a n  
H u P ' h  
L o i s  
L e o  
l  R u d y  
l  
I  
l  
K e y  t o  s c o r i n g :  
G a y  
.  ·: r  .  
V i c k y  
I  
•  
1  
e  1  O n e  o f  m y  b e s t  f r i e n d s  
N o n a  
e  2  L i k e  t o  h a v e  h i m  i n  m y  g r o u p  
I  
J  
e 3  L i k e  t o  b e  w i t h  h i m  o n c e  i n  w h i l e  
1 4 7  
4  P r e f e r  t o  h a v e  n o t h i n g  t o  d o  w i t h  h i m  
e 5  W i s h  h e  w e r e  n o t  i n  m y  r o o m  
I n d i v i d u a l  R a t i n g  i n d i c a t e s  s u b j e c t ' s  rankin~ o f  class~ates 
G r o u p  Ratin~ i n d i c a t e s  c l a s s m a t e s '  r a n k i n g  o f  s u b j e c t  
S e l f  R a n k  i n d i c a t e s  s u b j e c t ' s  e s t i m a t e  o f  t h e  r a n k  mo s t  o f  h i s  
c l a s s m a t e s  w o u l d  g i v e  h i m  
B l a c k  s q u a r e s  c o n t a i n  n a m e s  o f  a b s e n t e e  m e m b e r s  a n d  c h o i c e s  o t h e r  
t h a n  c l a s s m a t e s  
CLASSROOH SOCIAL DISTANCE SCALE May 22, 1952 EDDIE 
Group Rating 
Individual Rating 
1 
J oe 
Denny 
1 Don 
Fred 
Mae 
Mike 
2 
Celia 
3 Rudy 
= 
4 
'-
5 
I 
0 I Jeff 
I 
Scores : 
-
--
l 
( 
I 
? 
Hugh 
Self Rank.. • • • • . • . • . 5 
Group Rating • • ..•..• 56 
Individual Rating •• • 70 
( 
I 
I 
I 
II 
f\: 
~ 
Lois 
Berna 
Vicky 
Dan 
Rilla 
Wavne 
Jill 
Ted 
Rae 
Mary 
Rhoda 
Molly 
~ ~ 
Leo 
Jan 
Jean 
Cathy 
Sara 
I 
II 
I 
u 
1 
I 
I . l) 
EDDIE 
- ----
. -
-
I 
~;;; 
--
Roger 
- - - - - --
Gay 
Key to scoring : 
e 1 One of my best friends 
e 2 Like to have him in my group 
e 3 Like to be with him once in while 
4 Prefer to have nothing to do with him 
e 5 Wish he were not in my room 
Individual Rating indicates sub~ect 1 s rankin~ of classmates 
Grouu Rating indicates classmates • rankin~ of subject 
Self Rank indicates subject •s estimate of the rank most of his 
classmates would give him 
Black squares contain names of absentee members and choices other 
than classmates 
C L A S S R O C M  S O C I A L  D I S T A N C E  S C A L E  
F e b r u a r y  8 ,  1 9 5 2  
G r o u p  R a t i n g  
I n d i v i d u a l  R a t i n g  
, . . . _  . . . . .  _ _ _ _  - _ j  . . . . . .  1  
P a u l a  R a e  
C e l i a  M a e  D e n n i s  
1  
R i l l a  G a y  J i l l  
B e r n a  J e a n  M a r y  
N o n a  C a t h y  V i c k y  
.  .  .  - - ·  
2  
J a n  
I  
.  - - - .  - - - - - - . . . . .  -
J e f f  !  
S a r a  T e d  R H O D A  
M o l l y  E d d i e  
3  
I  
R H O D A  
I  
~ 
- - =  c~===~~E§~~ 
I  
4  
5  
0  
J o e  ' .  
L o i s  ~ 
H u g h  I  
W a y n e  
I  
F r e d .  - i ,  iiii~iiii;;;;;I 
m----lliiiiiiii~~ I  
I  
L e o  D a n  ,  
R o g e r  ,  1  
~. ----a:===~,~=-=-. I  -:-'1 '"""-=====--~, 
I  R u d y  
l  D o n  
l  
l  
S c o r e s :  
K e y  t o  s c o r i n g :  
S e l f  R a n k  • • • • • . • • • • •  3  
G r o u p  R a t i n g  • • • • • • • •  6 1  
I n d i v i d u a l  R a t i n g  . . .  7 0  
e  1  O n e  o f  m y  b e s t  f r i e n d s  
•  2  L i k e  t o  h a v e  h i m  i n  m y  g r o u p  
•  3  L i k e  t o  b e  w i t h  h i m  o n c e  i n  w h i l e  
1 4 9  
4  P r e f e r  t o  h a v e  n o t h i n g  t o  d o  w i t h  h i m  
e  5  W i s h  h e  w e r e  n o t  i n  m y  r o o m  
I n d i v i d u a l  R a t i n g  i n d i c a t e s  s u b j e c t ' s  r a n k i n g  o f  c l a s s m a t e s  
G r o u p  R a t i n g  i n d i c a t e s  c l a s s m a t e s '  r a n k i n g  o f  s u b j e c t  
S e l f  R a n k  i n d i c a t e s  s u b j e c t ' s  e s t i m a t e  o f  t h e  r a n k  m o s t  o~ h i s  
c l o : i .s s m a t e s  w o u l d  g i v e  h i m  
B l a c k  s q u a r e s  c o n t a i n  n a m e s  o f  a b s e n t e e  m e m b e r s  a n d  c h o i c e s  o t h e r  
t h a n  c l a s s m a t e s  
CLASSROG~ SOCIAL DISTANCE SCALE May 22, 1952 RHODA 
Gr ouo Ratinf" 
Individual Rating 
1. 
2 
3 
4 
5 
0 ' I 
] 
Celia Mae 
Lois Mary 
'Ber na Gay 
Jean 
...:.::..=..-.. 
Leo 
Molly 
Mike 
Scores : 
I 
I 
2 
Dennis 
~icky 
Joe 
Hugh 
. Rill a 
Cathy 
I 
L 
( 
'3 
Jill 
Rae 
Dan 
Ted 
Rudy 
Roger 
Jeff 
Sara 
' ~\ 
'l 
l 
l 
I 
J .. 
Jan 
l) 
RHODA 
ll 
. 
I I 
Key to scoring: 
e 1 One of my best f r iends 
e 2 Like to have him in my group 
150 
Self Rank •• ••• ••• • • • 5 
Group Ratine •••..• • • 46 
Individual Rating ••• 50 e 3 Like to be with him once in while 
4 Prefer to have nothing to do with him 
e 5 Wish he were not in my room 
Individual Rating indicates subject ' s rankin~ of classmates 
Group Rating indicates classmates' ranking of subject 
Self Rank indicates subject' s estimate of the rank most of his 
classmates would give him 
Black squares contain names of absentee members and choices other 
than classmates 
1 5 1  
M a e
1
s  c o r r e l a t i o n  s h e e t s  s h o w e d  s e v e n  m u t u a l  • b e s t  f r i e n d s •  i n  
r a n k  o n e  a n d  f o u r  o t h e r s  w h o  r a t e d  h e r  a s  • o n e  o f  1 l f 3 "  b e s t  f r i e n d s . •  
T w o  o f  t h e  s e v e n ,  M a e  h a d  r a t e d  f o u r  a n d  t w o  s h e  h a d  r a t e d  t h r e e .  
T w o  b o y s ,  T e d  a n d  D o n ,  w h o m  s h e  h a d  r a n k e d  f i r s t ,  h a d  g i v e n  h e r  a  
t w o  r a t i n g .  T h e  t e a c h e r  w o u l d  h a v e  e l e v e n  o r  t w e l v e  c h i l d r e n  w i t h  
w h o m  M a e  s h o u l d  b e  a b l e  t o  w o r k  satisfacto~, t h e  s e v e n  m u t u a l s ,  
J i l l  a n d  J o e ,  T e d  a n d  D o n ,  a n d  L e o  w a s  h a s  a  m u t u a l  t h i r d  r a t i n g  
w i t h  M a e .  H u g h  a n d  M a e  s e e m e d  t o  h a v e  a  m u t u a l  d i s l i k e .  
V i c l c y - w a s  o n e  w h o ,  b y t h e  e n d  o f  t h e  y e a r ,  s e e m e d  t o  f e e l  m u c h  
m o r e  f r i e n d l y  t o w a r d  t h e  g r o u p  a s  h e r  i n d i v i d u a l  s c o r e  w a s  l o w e r e d  
f r o m  s i x t y - f i v e  t o  t h i r t y - t w o .  A l s o ,  V i c k y  g a i n e d  f o u r  m u t u a l  • b e s t  
f r i e n d s , •  b u t  a t  t h e  S l l l l l l l  t i m e  l o s t  t w o  w h o m  s h e  h a d  i n  F e b r u a r y .  
I n  F e b r u a r y  V i c l c y - h a d  r a t e d  s e v e n  p u p i l s  u n d e s i r a b l y  u n d e r  s c a l e  
p o i n t s  f o u r  a n d  f i v e  b u t  i n  M e y  o n l y  o n e  b e y ,  H u g h ,  w a s  g i v e n  a  f o u r  
r a t i n g  a n d  n o  o n e  w a s  r a t e d  f i v e .  . l l t h o u g h  V i c k y  f e e l s  m o r e  f r i e n d l y  
t o w a r d  t h e  g r 0 1 l p ,  i t  s h o u l d  b e  n o t e d  t h a t  o n l y  o n e  p u p i l ,  H u g h ,  r a t e d  
h e r  h i g h e r  t h a n  s h e  r a t e d  h i m .  F o u r  p u p i l s  w e r e  m u t u a l  a n d  a l l  o t h e r s  
r a t e d  h e r  l o w e r  t h a n  s h e  r a t e d  t h e m .  H e r  g r o u p  s c o r e  a l s o  g a v e  t h i s  
i n d i c a t i o n .  
D e n n y ' s  S o c i a l  D i s t a n c e  c o r r e l a t i o n  s h e e t s  i l l u s t r a t e d  h o w  a  
n e g a t i v e  s h i f t  c o u l d  t a k e  p l a c e .  I n  F e b r u a r y ,  D e n e y  g a v e  e v e c y  o n e  i n  
t h e  c l . a s s  f i r s t  r a n k  o r  • b e s t  f r i e n d •  r a t i n g .  H e  r e m a r k e d  t o  t h e  
t e a c h e r  a t  t h e  t i m e  t h a t  • w e  a r e  s u p p e s e d  t o  l i k e  e v e r y o n e .  W e  s h o u l d  
b e  f r i e n d l y  w i t h  e v e r y o n e . •  I n  M e y ,  h o w e v e r ,  D e n n y  r a n k e d  t w o  b o y s  
i n  f i r t h  p l . a c e ,  " W i s h  h e  w e r e  n o t  i n  1 l f 3 "  r o o m "  a n d  o n e  b o y ,  J o e ,  i n  
f o u r t h  p l a c e  w h i c h  i n d i c a t e d  t h a t  h e  d i d n ' t  w a n t  t o  h a v e  a e y t h i n g  
C L A S S R O O M  S O C I A L  D I S T A N C E  S C A L E  
F e b r u a r y  8 ,  1 9 5 2  M A E  
G r o u p  R a t i n g  
I n d i v i d u a l  R a t i n g  
J a n  
P a u l a  Cath~ 
L o i s  R a e  
R h o d a  M a r y  
J i l l  
M o l l : ' 5  
1  
B e r n a  G a y  
J e f f  J e a n  
2  
T e d  S a r a  
V i c k y  M i k e  
J o e  
3  
R i l l a  
I +  
C e l i a  
R o g e r  
5  
I  
0  l  
l  
S c o r e s :  
" " -
-
'  
S e l f  R a n k  • • • • . • • . • • •  3  
G r o u p  R a t i n g  • • • • . • • •  5 3  
I n d i v i d u a l  R a t i n g  • • •  5 0  
~ 
I~ 
I  
M A E  
I  
D e n n y  
I  
'  
~ 
l l  
I  
I  
, . ,  
I  
I  
~ 
)  
~ ! 
I  
I  
l  
1 \  
I  
1 1 1  
-
,-
I  
I I  
I  
I  
l  
I  
. . . . .  
N o n a  
W a y n e  
D a n  
L e o  
R u d y  
I  
I  
I  
I  
· · ,~~-
I  
I  
-
H u g h  
" " " ' =  
I  
J  
K e y  t o  s c o r i n g :  
• 1  O n e  o f  m y  b e s t  f r i e n d s  
e  2  L i k e  t o  h a v e  h i m  i n  m y  g r o u p  
e 3  L i k e  t o  b e  w i t h  h i m  o n c e  i n  w h i l e  
1 5 2  
e 4  P r e f e r  t o  h a v e  n o t h i n p - t o  d o  w i t h  h i m  
e  5  W i s h  h e  w e r e  n o t  i n  m y  r o o m  
I n d i v i d u a l  R a t i n g  i n d i c a t e s  s u b j e c t ' s  r a n k i n g  o f  c l a s s m a t e s  
Gr o u p  R a t i n g  i n d i c a t e s  c l a s s m a t e s '  r a n k i n g  o f  s u b j e c t  
S e l f  R a n k  i n d i c a t e s  s u b j e c t ' s  e s t i m a t e  o f  t h e  r a n k  m o s t  o f  h i s  
c l a s s m a t e s  w o u l d  g i v e  h i m  
B l a c k  s q u a r e s  c o n t a i n  n a m e s  o f  a b s e n t e e  m e m b e r s  a n d  c h o i c e s  o t h e r  
t h a n  c l a s s m a t e s  
CLASSROCM SCCIAL DISTANCE SCALE May 22, 1952 MAE 
Group Rating 
Individual Rating 
1 2 
Dan Jean 
1 Rilla Mary Rhoda MollJ 
Berna 
3 4 5 
MAE Lois 
JiL1 Vicky 
Joe 
- ~r.::-
-· 
-
2 
3 
4 
5 
I 
o l 
I 
Ted 
Don 
Celia 
Jan 
Mike 
Eddie 
Roger 
Jeff 
Cathy 
-----= 
Scores : 
t 
Self Rank •..•.••.•.• 3 
Group Rating •••••••. 55 
Individual Ratin~ ••. 69 
I II 
II 
Leo II II 
Ii 
11 
Ii 
II 
11 
u 
I l 
Rae 
Rudy 
Wayne 
Fred 
Denny 
Gay 
- -
Sara 
--
' 
II 
I 
Hugh 
. 
l ] 
Key to scorinP": 
e 1 One of my best friends 
• 2 Like to have him in my group 
e 3 Like to be with him once in while 
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4 Prefer to have nothing to do with him 
e 5 Wish he were not in my room 
Individual Rating indicates subject ' s ranking of classmates 
Group Rating indicates classmates ! rankinP' of subject 
Self Rank indicates subject ' s estimate of the rank most of his 
classmates would give him 
Black sauares contain names of absentee members and choices other 
than classmates 
C L A S S R O O M  S O C I A L  D I S T A N C E  S C A L E  
F e b r u a r y  8 ,  1 9 5 2  
V I C K Y  
G r o u p  R a t i n p  
I n d i v i d u a l  R a t i n p  
N o n a  
V I C K Y  
W a y n e  
M a e  
1  
C a t h y  
R i l l  a  S a r a  
T e d  J a n  
2  
R a e  
R h o d a  
. •  
P a u J a  J e a n  
M a r y  
'  
J e f f  
B e r n a  
l  
3  
F r e d  
4  
H u P ' h  
R o g e r  
5  
D a n  
I  
I  
o  I  M o l l y  
S c o r e s :  
S e l f  R a n k  • • • • • • • • • • •  2  
G r o u p  R a t i n g  • • • • • . • •  7 5  
I n d i v i d u a l  R a t i n g  • • •  6 5  
~ 
-
L o i s  
D e n n y  
I I  
11 1  
11 1  
·- ·  
l  
l  
C e l i a  
.  
~ 
I  
~ 
-
K e y  t o  s c o r i n e :  
I  
I  
I  
~ 
E d d i e  
M i k e  
I  
I  
J i l l  
I  
J o e  
G a y  
L e o  
e  1  O n e  o f  m y  b e s t  f r i e n d s  
e  2  L i k e  t o  h a v e  h i m  i n  m y  g r o u p  
.  
1 3  L i k e  t o  b e  w i t h  h i m  o n c e  i n  w h i l e  
1 5 4  
4  P r e f e r  t o  h a v e  n o t h i n g  t o  d o  w i t h  h i m  
e  5  W i s h  h e  w e r e  n o t  i n  m y  r o o m  
I n d i v i d u a l  R a t i n g  i n d i c a t e s  s u b j e c t ' s  r a n k i n g  o f  c l a s s m a t e s  
G r o u p  R a t i n g  i n d i c a t e s  c l a s s m a t e s '  r a n k i n g  o f  s u b j e c t  
S e l f  R a n k  i n d i c a t e s  s u b j e c t ' s  e s t i m a t e  o f  t h e  r a n k  m o s t  o f  h i s  
c l a s s m a t e s  w o u l d  g i v e  h i m  
B l a c k  s q u a r e s  c o n t a i n  n a m e s  o f  a b s e n t e e  m e m b e r s  a n d  c h o i c e s  o t h e r  
t h a n  cl~ssmates 
CLASSROCM SOCIAL DISTANCE SCALE May 22, 1952 VICKY 
Group Rating 
Individual Rating 
1 
2 
3 
4 
5 
I 
0 I 
1 2 
VICKY 
----Rilla 
Jill 
Lois 
Berna 
-
Rae 
Rudy 
Mary 
Rhoda 
~~~~y 
Jan Don 
Ted Leo 
Celia Gay 
Denny 
Eddje 
-
-
Wayne 
Mae 
Dan 
Jean Joe 
Roger 
I 
Scores: 
Self Rank ••••••••••• 1 
Grouo Ratin~ •••••••• 74 
Inr1ividu~l Rriting ••• '32 
3 4 5 
, I 
, I 
I 
! 
HuP-h 
j 
I 
! 
I 
I 
r 
I 
Fred I 
I 
I 
' 
Key to scoring: 
e 1 One of my be~t f~iends 
e 2 Like to have him in my group 
e 3 Like to be with him once in while 
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4 Prefer to have nothine to do with him 
e 5 Wish he were not in my room 
Individual R~tin~ indicates subject ' s ranking of classmates 
Group Rating indicates classmates ' rankin~ of subject 
Self Rank indicates subject ' s estimate of the rank most of his 
classmates would f!'ive him 
Black squares contain names of absentee members and choices other 
than cl13.ssmates 
C L A S S R O C M  S O C I A L  D I S T A N C E  S C A L E  F e b r u a r y  8 ,  1 9 5 2  
G r o u p  R a t i n g  
D E N N Y  
I n d i v i d u a l  R a t i n g  
-
D E N N Y  
L e o  R o g e r  
1  
E d d i e  D a n  
J i l l  N o n a  
J o e  W a y n e  
M a - f ' a + . \ . . r .  
M i k e  T e d  
L o i s  R a e  
S a r a  P a u l a  
2  
J e f f  R h o d a  
H u g h  
G a y  
I M " a e  
3  
J a n  
C e l i a  
F r e d  B e r n a  
V i c k y  
R i l l  a  
4  
M o l l y  
J e a n  
5  
I  R u d y  
0  !  D o n  
S c o r e s :  
S e l f  R a n k  • • . • • • • • • • •  1  
-
=  
-
r  
I  
I  
I  
I  
-
~ 
I  
.  ~ 
-
- -- -
.  I  
I  
[  
I:  I  
I  
I  
· ~J 
. /  
l  
'  
I  
'  
K e y  t o  s c o r i n g :  
1  O n e  o f  m y  b e s t  . f r i e n d s  
2  L i k e  t o  h a v e  h i m  i n  m y  g r o u p  
1 5 6  
G r o u p  R a t i n g  • • • • • • • •  6 6  
I n d i v i d u a l  R a t i n g  • . •  3 1  
3 .  L i k e  t o  b e  w i t h  h i m  o n c e  i n  w h i l e  
4  P r e f e r  t o  h a v e  n o t h i n g  t o  d o  w i t h  h i m  
5  W i s h  h e  w e r e  n o t  i n  m y  r o o m  
I n d i v i d u a l  R a t i n g  i n d i c a t e s  s u b j e c t ' s  r a n k i n g  o f  c l a s s m a t e s  
G r o u p  R a t i n g  i n d i c a t e s  c l a s s m a t e s '  r a n k i n g  o f  s u b j e c t  
S e l f  R a n k  i n d i c a t e s  s u b j e c t ' s  e s t i m a t e  o f  t h e  r a n k  m o s t  o f  
h i s  c l a s s m a t e s  w o u l d  g i v e  h i m  
B l a c k  s q u a r e s  c o n t a i n  n a m e s  o f  a b s e n t e e  m e m b e r s  a n d  c h o i c e s  
o t h e r  t h a n  c l a s s m a t e s  
CLASSROCM SOCIAL DISTANCE SCALE May 22, 1952 DENNY 
Group Rating 
Individual Rating 
1 2 
DENNY 
Eddie Don 
1 Berna Rudy 
Rilla 
Molly 
Rhoda 
2 Ted 
Rae 
Mike 
3 Jean 
1-r- --;;;; --:::- =-=-=--= --;:::::::;,.,: ;;;;-= 
Roger 
4 
5 
0 
Scores: 
Self' Rank. • • • • • • • • • • • 1 
Group Rating ••••••••• 57 
Individual Rating •••• 61 
3 4 5 
ft Vicky 
Dan Joe 
Jill 
Celia 
I Fred 
11 Wayne 
I • Mary 
Lois 
11 II 
II Hugh 
11 ; 
i 
- '=" r ·== ,..., I 
Mae 
Jan 
11 
~I 111 
II' 
Gay 11 Leo 
11~ 
-
-
Key to scoring: 
1 One of my best friends 
2 Like to have him in my group 
3 Like to be with him once in while 
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4 Prefer to have nothing to do with h:im 
5 Wish he were not in my room 
Individual Rating indicates subject's ranking of classmates 
Group Rating indicates classmates' ranking of subject 
Self Rank i ndicates subject's estimate of the rank most of his 
classmates would give him 
Black squares contain names of absentee members and choices 
other than classmates 
1 5 8  
t o  d o  w i t h  h i m .  I t  i s  p o s s i b l e  t h a t  t h i s  s h i f t  i n d i c a t e d  : l . m : p r o v e d  
i n s i g h t s  a n d  possi~ m e n t a l  h e a l t h  f o r  D e D n T  a s  h i s  n e e d  t o  p l a c e  
e v e r y o n e  i n  t h e  f i r s t  r a t i n g  i n  ! ' e ' l l l r u a c y  m a y  h a v e  b e e n  p a r t  o f ,  o r  
a  r e a u l t  o f ,  h i s  m a i n  p r o b l 8 1 1 1 1 ! 1  o r  w i t h d r a w a l ,  i n s e C l l l ' i t y  a n d  o v e r -
c o n f O l ' l l l i t y .  H i . I I  : l . m : p r o v e d  r e l a t i o n s h i p  w i t h  t h e  g r o u p  s n d  h i s  
g r o w t h  d u r i n g  t h e  y e a r  m a y  h a v e  b a d  a  f r e e i n g  e f f e c t ,  s u f f i c i e n t  t o  
a l l o w  h i m  t o  e x p r e s s  m o r e  o r  h i s  t r u e  f e e l i n g  t h a t  h e  w a s  a b l e  t o  
d o  i n  ! ' e b r u a r y .  
T h e  s o c i a l  d i s t a n c e  s c a l e s  s h o w e d  m o r e  s c o p e  i n  t h e  i n t e r -
r e l a t i o n s h i p s  o f  t h e  c l a s s r o O l l  g r o u p .  T h e y  s h o w e d  t h a t  near~ a l l  
c h i l d r e n  w e r e  d i s l i k e d  b y  a t  l e a s t  o n e  c h i l d  a n d  e v e r y o n e  w a s  l i k e d  
b y  s 0 1 1 1 e o n e .  T h i s  s e e m e d  a  m o r e  e n c o u r a g i n g  v i e w  t h a n  t h a t  g a i n e d  
f r O l l  t h e  s o c i o g r m u  a l o n e .  T h e  t e a c h e r  w a s  easi~ a b l e  t o  d e t e l ' J l l i n e  
w h i c h  m e m b e r s  m i g h t  b e  e x p e c t e d  t o  w o r k  t o g e t h e r  easi~ a n d  w h i c h  
o n e s  w o u l d  lik~ n o t  b e  a b l e  t o  w o r k  harmonious~. T h e  g r a p h  
w h i c h  h a s  b e e n  d e v i s e d  b y  t h i s  w r i t e r  h a s  o t h e r  a d v a n t a g e s  i n  
a d d i t i o n  t o  t h o s e  p o i n t e d  o u t  i n  t h i s  s t u d y ' .  
5. Social lMlyeis ~ the Cl•ssro11111 
This instrument was first devised and used by Cm:mingbaml as 
an adaptation of the Guess-Who type of tool. The cbil dren were 
asked to record Jlllllles of classmates who titted the descriptions 
listed on tbe sheet. Ir one of the descriptions titted himself, 
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the pupil wrote 11:myself'I' in the appropriate space. It tbe description 
seemed to tit no one be wrote 11none 11 in the space. When five or more 
group ·members bad recorded a pupil's name 1lJld.er BllY' one item, it 
was considered that the description in SCllllll degree was characteristic 
or that person. 
When examining the papers, it seemed important to consider the 
individual's placement of himself as well as the responses of the 
group. The main value in this instl'Ullent, was that of observing the 
pupil.a' reactions to each other and their feelings about thellselves, 
as indicated by them. The teacher could then compare her own 
judgment with the responses of the children, since she and the student 
teachers filled out the same fol'lllll as the children. 
For the purpose of this st~, key descriptions were selected 
from the. entire instrument, after the pupils bad completed it. 
Those selected were items whioh appeared to have BOJll8 relationship 
to the main problems or the group, as indicated earlier in this study". 
Table JIII records the children's choices for Mal-ch and May for the 
selected items. It also shows the teachers• selections for the 
same items. 
l.Cunni ngballl, !I!• cit., PP• 419-20. 
1 6 o  
T a b l e  l l I I  
S O C I A L  A N A L Y S I S  O F  T H E  C L A S S R O C M  
M a r c h  
M a y  
D e s c r i p t i o n s  P u p i l  
T e a c h e r  
P u p i l  
T e a c h e r  
1 .  H e r e  i s  s o m e o n e  w h o  f i n d s  i t  
L e o  # G a y  # G q  # G a y  
h a r d  t o  s i t  s t i l l  i n  c l a s s .  
# G a y *  # N o r i a .  # H u g h  # H u g h  
# N o n a . *  
L e o  # V i c k y  # V i c k y  
# V i c k y  
E d d y  
3 .  H e r e  i s  s o m e o n e  w h o  l i k e s  t o  
# H u g h *  
# H u g h  # H u g h  # H u g h  
t a l . k  a  l o t .  
A l w a ; y s  h a s  R a e  R a e  R a e  
R a e  
s o m e t h i n g  t o  s q .  # N o n a  
J a n  J a n  
C a t e y  c a t e y  
S a r a  S a r a  
L e o  
4 .  H e r e  i s  s o m e o n e  w h o  d o e s n • t  
T e d *  T e d  
~~ 
# M a e  
l i k e  t o  t a l . k  v e r y  m u c h ,  i s  
M a l l y  
M a r y  
T e d  
v e r y  q u i e t ,  e v e n  w h e n  n e a r l y  
P a u l a  
t : ; .  
e v e r y o n e  e l s e  i s  t a l k i n g .  
I M a e  
# B a r r i a  # R o g e r  
# B e r n a  
8 .  H e r e  i s  s o m e o n e  w h o  i s  a l w a ; y s  # P a u l a  # P a u l a  
Sara~enny 
w o r r i e d  o r  s c a r e d ,  w h o  w o n • t  # N o r i a .  
# N o n a  # R J J g e  
t a k e  a  c h a n c e  w h e n  s o m e t h i n g  
S a r a *  S a r a  
u n e x p e c t e d  o r  u n u s u a l  h a p p e n s .  M a r y  
1 2 .  H e r e  i s  s o m e o n e  w h o  n e v e r  # N o n a  # N o n a  # ( D e n e y * 3 ) # B . o g e r  
s e e m s  t o  h a v e  a  g o o d  t i m e ,  
# ( R o g e r * 3 ) # D e n n y  
1 4 .  H e r e  i s  s o m e o n e  w h o  a l w a ; y s  # N o n a  # N o n a  
# M a e  # D e n n y  
.  s e e m s  r a t h e r  s a d ,  w o r r i e d ,  # P t W . l a  
# V i c k y  # G a y  
o r  u n h a p p y .  
# G a : f  
# G a y  # R o g e r  
# ( R u d y * 3 )  
2 0 ,  H e r e  i s  s o m e o n e  w h o m  n o b o d y  # H u g h  # H u g h  # V i c k y  
# V i c k y  
l i k e s  
# N o n a  # N o r i a .  # G a y  # G a y  
# R o g e r  L e o  
# G a y  
2 6 ,  
H e r e  i s  s o m e o n e  w i J o  c a n n o t  
L e o  
# N o r i a .  
J a n  J a n  
a p p r e c i a t e  a  j o k e ,  # H u g h  
# D a n  
R a e  # D e n n y  
J e a n  
# D e n n y  
( # H u g h * 2 )  
# N o n a  J e a n  
L e o  
* agreement between class choice and choice by seJ.£. 
Class - five or more members recorded pupil's nsme for item. 
1, (Name * number) - child chose himself for item, but class 
did not. Number indicates number of choices fran group. 
1 6 1  
. a n  ~is o f  T a b l e  X I I I  s h o w e d  c o n s i d e r a b l e  a g r e e m e n t  i n  
c h o i c e s  b , y  p u p i l s  a n d  t e a c h e r s ,  a l t h o u g h  m o r e  c o n s i s t e n c y  o f  c h o i c e s  
s e e m e d  t o  e x i s t  i n  M a r c h  t h a n  i n  M q .  I n  g e n e r a l ,  t h e  t e a c h e r s  t e n d e d  
t o  l i s t  m o r e  p u p i l s  u n d e r  e a c h  d e s c r i p t i o n  t h a n  d i d  t h e  g r o u p  a s  a  
w h o l e .  A p p a r e n t l y  a n  i n s u f f i c i e n t  n u m b e r  o f  t h e  g r o u p  w e r e  i n  
a g r e e m e n t  t o  a l l o w  f o r  t h e  f i v e  c h o i c e s  c o n s i d e r e d  n e c e s s a r y  t o  
d e t e r m i n e  a  c l a s s  c h o i c e .  F u r t h e r  e x a m i n a t i o n  d i d  r e v e a l ,  h o w e v e r ,  
t h a t  b e t h  t h e  p u p i l a '  a n d  t h e  t e a c h e r s •  c h o i c e s  w e r e  c o n s i s t e n t  i n  
r e s p e c t  t o  c e r t a i n  c h i l d r e n .  I n  M a r c h ,  s i x t y - e i g h t  p e r  c e n t  o r  
c h o i c e s  b , y  c l a s s m a t e s  w e r e  g i v e n  t o  v a r i o u s  c h i l d r e n  i n  t h e  g r C I D . p  o r  
t w e l v e  u n d e r  s p e c i a l  s t u d y ,  w h i l e  s i x t y - e i g h t  p e r  c e n t  w e r e  g i v e n  
t h e s e  p u p i l s  b y  t h e  t e a c h e r s .  A g a i n  i n  M~, t h e  c l a s s m a t e s  g a v e  
s i x t y - t h r e e  p e r  c e n t  o r  c h o i c e s  t o  c h i l d r e n  i n  t h e  s p e c i a l  g r o u p  
w h i l e  t h e  t e a c h e r s  g a v e  p u p i l s  i ' r c m  t h e  s p e c i a l  g r o u p  s i x t y - s e v e n  
p e r  c e n t  o r  c h o i c e s .  F o r  c e r t a i n  p u p i l s  t h e  o p p o s i t e  w a s  t r u e .  I n  
M a r c h ,  t h e  c l a s s m a t e s  l i s t e d  B o n a  t o r  t h i r t y - t w o  p e r  c e n t  o r  a l l  
c h o i c e s .  T h e  t e a c h e r s ,  h o w e v e r ,  l i s t e d  B o n a  f o r  o~ s i x t e e n  p e r  c e n t  
o t  t h e i r  c h o i c e s .  A t  t h i s  s m n e  t : l : a l e ,  H u g h  w a s  l i s t e d  f o r  s i x t e e n  
p e r  c e n t  o f  t h e  p u p i l  c h o i c e s  a n d  f o r  o n l , y  s e v e n  p e r  c e n t  o r  t h e  
t e a c h e r s '  c h o i c e s .  O n  t h e  M q  c h a r t ,  b o t h  ~ a n d  V i c k y  r e c e i v e d  
s e v e n t e e n  p e r  c e n t  o f  t h e  p u p i l  c h o i c e s  a n d  f o u r t e e n  a n d  n i n e  p e r  
c e n t  r e s p e c t i v e l ; r  f r o m  t h e  t e a c h e r s .  T h i s  s u g g e s t e d  t b a . t  t h e  
c l a s s  g r o i l p  w a s  c o n s i d e r a b l ; r  a w a r e  o f  t h e  p r o b l e m s  t h e  c h i l d r e n  i n  
t h e  s p e c i a l  g r o u p  w e r e  f a c i n g ,  a n d  t h a t  t h e y  a t t r i b u t e d  c e r t a i n  o f  
these pupils with more undesirable characteristics than did the 
teachers. It was interesting to note that Hugh, who bad been 
responsible for sixteen per cent of the children's choices in 
March, was responsible for o~ eight per cent of their choices in 
May. Nona had transferred before the e:nd of the term. 
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It was felt that this instrument gave same support to other 
measures. It also gave one new check, that of finding the reactions 
of the pupils to others in the group in regard to certain described 
qualities. The Classroom Social Distance Scale, in contrast, was 
restricted to the degree of friendliness or warmth toward individuals 
in the group. It did not give aJl1" indication of qualities which 
might account for the lack of warmth shown the individuals. 
6. Peragnalitx Tests. 
The California Test of Personality-Elementary Form .l was 
administered in January and in May as one means of anafyzing individ-
ual and group needs. While the reliability of the sub-tests of this 
measure do not warrant its use as a diagnostic instrument, it was 
felt by Cnnningbaml that it might serve as an instrument for pointing 
up group problem areas. Cunningham suggested that when a consider-
able number of the class gave a poor answer, that same attention 
in that area was needed by the group. Table XIII gives individual 
scores on the Self-Adjustment section, the Social Adjustment section, 
and for the total test. Tables XIV to XXXVIII show the group and 
individual total scores on sub-parts of the test and also tabulated 
the per cent of children responsible for poor answers. 
1 6 3  
I t  s h o u l d  b e  r e c a l l e d  a t  t h i s  t i m e  t h a t  i n  S e p t e m b e r ,  t h e  t e a c h e r  
b a d  s e l e c t e d  t w e l v e  c h i l d r e n  w h o  s e e m e d  t o  b e  m o s t  i n  n e e d  o f  h e l p  
i n  m a k i n g  a d j u s t m e n t .  T h i s  g r o u p  i s  r e f e r r e d  t o  a s  G r o u p  I  i n  
T a b l e s  I I V  t o  X I I V I I I .  
T h e  p e r  c e n t  o f  p o o r  a n s w e r s  g i v e n  b r  t h i s  g r o u p  h a s  b e e n  
c o m p a r e d  w i t h  t h e  p e r  c e n t  o f  p o o r  a n s w e r s  g i v e n  b y  t h e  r e m a i n d e r  
o r  t b s  g r o u p .  T h i s  c o m p a r i s o n  s h o w e d  t h a t  t h e  p e r  c e n t  o f  p o o r  
a n s v e r s  f o r  t h e  s p e c i a l  g r o u p  t e n d e d  t o  b e  c o n s i d e r a b f y  l a r g e r  t h a n  
d i d  t h o s e  f o r  t b s  l a r g e r  g r o u p .  
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Table XIV 
MliMBERS RESPONSIBLE FOR POOR ANSWER> 
ON THE CALIFORNIA TEST OF PERSONALITY 
I A. Self'-Reliance 
January, 1952 
l 2 3 4 5 6 7 g 9 10 ll l.2 
Rae x l 
Celia x x x x 4 
Rilla x x 2 
Molly x x x 3 
Cathy x x x x x 5 
Mike x x x 3 
Jeff x x 2 
Jean x x x 3 
Don 0 
Lois x x 2 
Jan x x 2 
Joe x x x x 4 
Ted x x x 3 
Eddie x x x 3 
Leo x x 2 
Jill x x x 3 
Mary x x x x x 5 
Fred x x x x 4 
Rhoda x x 2 
Sara x x 2 
Rudy x l 
Mae x x x 3 
Paul.a x x 2 
Hugh x l 
Gay x x x 3 
Berna x x x 3 
Vicky x x x x x x x 7 
Denny x x x x x x x x g 
Dan x x x 3 
Roger x x x x x 5 
Nona x x x x x x 6 
Wayne x x x x x x 6 
l2 3 l4 g ll 6 6 23 5 4 9 2 
GroWJ Mean 3.2 
Special group representing 37.5% of total group gave 46.6% of poor 
answers. 
Remainder of group representing 75% of total group gave 63.4% of 
poor answers. 
1 6 5  
T a b l e  X V  
M l ! M B E R S  R E S P O l B I B L E  F O R  P O O R  A N . S W E I S  
O N  T H E  C A L I F C R N l l  T E S T  O F  P E R S O N A L I T Y  
I  B .  
S e n s e  o f  P e r s o n a l  W o r t h  
J a n u a r y ,  1 9 5 2  
l 3  l 4  
1 5  1 6  
l 7  
1 8  
1 9  2 0  
2 1  
2 2  
2 3  
2 4  
R a e  
x  
x  
x  
3  
C e l l a  
0  
R i l l a  x  x  x  x  
4  
1 ' f o l l y  
x  
1  
C a t h y  
0  
M i k e  
x  
x  x  
x  
4  
J e f f  x x  
x  2  
J e a n  x  x  x  x  x  
5  
D o n  
x  
1  
L o i s  
0  
J a n  
x  
x  2  
J o e  
x  
1  
T e d  x  
1  
E d d i e  
x  
1  
L e o  
x  
1  
J i l l  
x  
1  
M a r y  
x  
1  
F r e d  x  x  x  
x  
4  
K h o d a  
x  x  
x  
3  
S a r a  x  
x  
2  
R u d y  x  x  
x  
x  
x  x  x  
7  
M a e  x  x  2  
P a u l a  x  x  x  
x  
4  
H u g h  x  
x  
2  
G e y  x  
x  
x  x  x  
5  
B e r n a  
x  
x  
2  
V i c k y  x  x  
x  
x  
x  5  
D e n n y  x  
x  
x  x  
4  
D a n  
x  x  
x  
3  
R o g e r  x  x  x  
3  
N o n a  x  x  x  x  x  
5  
W e y n e  
x  
x  
x  x  
x  
5  
6  1 0  1 1  
5  
9  
7  1 2  
1 6  0  
1  7  
0  
G r o u u  M e a n  
2 . 5  
S p e c i a l  g r o u p  r e p r e s e n t i n g  3 7 . 5 %  o f  t o t a l  g r o u p  g a v e  5 5 . 7 3 %  o f  
p o o r  a n s w e r s .  
R e m a i n d e r  o f  g r o u p  r e p r e s e n t i n g  6 2 . 5 %  o f  t o t a l  g r o u p  g a v e  4 5 . 2 7 %  o f  
p o o r  a n s w e r s .  
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Table m 
MllMBERS RESPOMlIBLE FOR POOR AMllOOlS 
ON THE CALIFORNIA. T&ST OF PERSONALITY 
I O. Sense of Personal Freedom 
January, 1952 
25 26 27 2.8 29 30 31 32 33 34 35 36 
Rae x l 
Celia 0 
Rilla x l 
Molly x x x x x 5 
Oatey x l 
Mike x x 2 
Jeff x x x 3 
Jean x l 
Don x l 
Lois x l 
Jan x x 2 
Joe x 0 
Ted x l 
Ed.die x x 2 
LEio x x x 3 
Jill x x x x 4 
Mary x x 2 
Fred x l 
1ijioda x x x x 4 
Sara 0 
Rudy x x 2 
Mae x x 2 
Paula 0 
Hugh x x x x x x 6 
Gay x x x x x 5 
Berna x x x x 4 
Vicky x x x 3 
De!lllY" x x 2 
Dan x x x 3 
Roger x x x 3 
Nona x x x x 4 
Vqne 2!: x x x x x 6 
2 2 13 12 5 4 8 9 6 3 7 4 
Grouo Mean 2.2 
Special group representing 37.5% of total group gave 53.33% of poor 
answers. 
R6Jll8.inder of group representing 52.5% of total gooup gave 36.26% of 
poor answers. 
1 6 7  
T a b l e  X V  
M l 1 M 1 I E l l S  R E S P O N S I B L E  F O R  P O O R  A m W E R S  
O N  T H E  C A L I F O R N I A  T J i S T  O F  P E R S O N A L I T Y  
I D .  
F e e l i n g  o f  B e l o n g i n g  
J a n u a r y ,  1 9 5 2  
3 7  3 8  3 9  
l + O  
4 1  
4 2  
4 3  4 4  
4 5  
4 6  
4 7  
4 8  
R a e  x  x  
2  
C e l i a  
x  x  2  
R i l l a  
0  
M o l l y  
x  
1  
C a t h y  
0  
M i k e  x  
x  x  
x  
4  
J e f f  
0  
J e a n  
0  
D o n  
0  
L o i s  
0  
J a n  0  
J o e  
0  
T e d  0  
E d d i e  
x  x  2  
L e o  x  
1  
J i l l  
x  
l  
=  
0  
x  x  x  
3  
R h o d a  
0  
S a r a  
0  
R u e y  
0  
M a e  0  
P a u l a  x  
l  
H u g h  
x  
1  
G a ; y  x  
x  
2  
B e r n a  x  1  
V i c k y  
x  x  
2  
D e n n y  
x  
1  
D a n  x  x  
2  
R o g e r  
x  x  
x  
x  
x  
5  
N o n a  
x  
x  
x  
3  
W q n e  
" '  
" '  " '  
" '  
x  
" '  " '  
7  
6  
0  
5  1  2  
0  
s
3  7  3  
2  
4  
G r o u p  M e a n  
1 . 4 8  
S p e c i a l  g r o u p  r e p r e s e n t i n g  : 3 7 . 5 %  o f  t o t a l  g r o u p  g a v e  6 o . 9 7 %  o f  p o o r  
a n s w e r s .  
R e m a i n d e r  o f  g r o u p  r e p r e s e n t i n g  6 2 . 5 %  o r  t o t a l  g r o u p  g a v e  3 9 . 0 3 %  o r  
p o o r  a n s w e r s .  
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Table XVIII 
MEMBEBS RESPONSIBLE FOR PO<R .lNSWEBS 
ON THE CALIFORNIA Tim' OF PPllSONALITY 
I E. Withdrawing Tendencies 
January, 1952 
49 50 51 52 53 54 55 56 57 58 59 60 
Rae x l 
Celia x x x x x 5 
Rilla x x 2 
Molly x x 2 
catw x x x x x x 6 
Mike· x x x x x 5 
Jeff x x x x 4 
Jean x x x x x x 6 
Don x x 2 
Lois x l 
Jan x x x 3 
Joe x x 2 
Ted x l 
Eddie x l 
Leo x x 2 
Jill x x x 3 
Mary x x x x 4 
Fred x x x 3 
Rhoda x x 2 
Sara x l 
Rudy x x x x x x x x x 9 
Mae x x x x 4 
Paula x x 2 
Hugh x x x x 4 
Gey x x x x 4 
Berna x l 
Vicky x x x x x 5 
Denny x x x x x x x x 8 
Dan x x x x x x x 7 
Roger x x x x x x 6 
Nona x x x x x x x x x x x 11 
Wayne 2!; x x x x x x x 8 
12 22 7 7 12 3 16 lS 8 3 5 12 
Group Mean 3.9 
Special group representing 37.5% or the total group gave 55.20% or 
poor answers • 
Remainder or group representing 62.5% or total group gave 44.80% or 
poor answers, 
1 6 9  
T a b l e  X I X  
M P M . B E ! i S  R E S P O N S I B L E  F e l l  P O O R  J N S W R S  
O N  T H E  C A L I F O R N I A  T E S T  O F  P E R S O N l L I T Y  
I  F .  
N e r v o u s  S y m p t o m s  
J a n u a c y - ,  1 9 5 2  
6 J .  
6 2  6 3  
6 4  
6 5  6 6  6 7  
6 8  
6 9  
7 0  
7 1  
7 2  
R a e  
0  
C e l l a  x  
x  2  
R i l l a  
x  
1  
Mo~ 
x  
x  2  
C a t h 1 °  
x  x  
x  
x  
x  
x  6  
M i k e  0  
J e f f  x  
x  
x  
3  
J e a n  x  x  
x  
3  
D o n  
0  
L o i s  x  
x  
2  
J a n  
0  
J o e  0  
T e d  x  x  2  
E d . d i e  x  
x  
x  x  
4  
L e o  0  
J i l l  x  x  x  
3  
M a r y  x  
1  
F r e d  
x  
x  x  
R h o d a  x  x  
x  x  
x  
x  
6  
S a r a  x  
x  2  
R u d J I  
x  x  
x  
x  
4  
M a e  x  
x  
x  x x  x  
x  
x  
7  
P a u l a  x  
x  
x  
x  
x  x  6  
H u g h  x  x  
x  x  
4  
G a y  
0  
B e r n a  
x  
x  x  x  
x  
x  
6  
V i c k y  x  x  x  
3  
D e n n y  x  x  x  x  x  x  
6  
D a n  x  x  x  
x  
4  
R o g e r  x  
x  x  
x  x  x  x  x  
8  
N o n a  x  x  
x  
x  x  
x  x  
x  
5  
W a y n e  
x  x  x  
1 2  l l  1 0  1 2  
5  
1 0  7  8  5  1 0  
4  
5  
G r o u p  M e a n  
3 . 3  
S p e c i a l  g r o u p  r e p r e s e n t i n g  3 7 . 5 %  o f  t o t a l  g r o u p  g a v e  6 0 . 6 o %  o f  p o o r  
a n s w e r s .  
R e m a i n d e r  o f  g r o u p  r e p r e s e n t i n g  6 2 . 5 %  o f  t o t a l  g r o u p  g a v e  3 9 . 4 0 %  o f  
p o o r  a n s w e r s .  
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Table IX 
M»!BEBS RESPONSIBLE FOR POOR ANSWEBS 
ON THE CALIFORNIA TIST OF Pm!SONALITY 
ll A. Social Standards 
January, 1952 
7'.3 74 75 76 77 78 79 80 81 82 83 84 
Rae 0 
Celia 0 
Rilla x x 2 
Molly x l 
Catey 0 
Mike x l 
Jeff x x l 
Jean x 2 
Don 0 
Lois 0 
Jan x l 
Joe x x 2 
Ted x x 2 
Eddie 0 
Leo x x 2 
Jill 0 
Mary x x 2 
Fred x x x '.3 
Rhoda 0 
Sara 0 
Rudy x x x x 4 
Mae x x 2 
Paula 0 
Hugh x l 
Gay x x 2 
Berna 0 
Vicky 0 
Denny J[ x 2 
Dan x x 2 
Roger x l 
Nona x x 2 
Wayne x x x x x x 6 
l2 5 4 0 l 7 7 0 l 0 2 2 
grou;e l'!e!Y.l 1128 
Special group representing '.37.5% or total iroup gave 5'.3.6a.' of poor 
answers. 
Remainder or group representing 62.5% or total group gave '.36.40% or 
poor answers. 
1 7 1  
T a b l e  X I I  
M E M B E R S  R E S P O N S I B L E  F O R  P O O R  A m w E R S  
O N  T H E  C A L I F O R N I A  T E S T  O F  P E R S O N A L I T Y  
I I  B .  
S o c i a l  S k i l l s  
J a n u a r y - ,  1 9 5 2  
8 5  
s t >  - 8 7 -
8 8  8 9  
9 0  
9 1  9 2  
9 3  9 4  
9 5  
9 6  
R a e  
x  
x  2  
C e l i a  
x  
x  2  
R i l l a  
x  x  
x  
x  
4  
M o l l y  
0  
C a t h y  
x  
l  
M i k e  
x  l  
J e f f  
x  x  2  
J e a n  
x  
l  
D o n  
x  
x  2  
L o i s  
x  x  2  
J a n  
0  
J o e  
x  
l  
T e d  
x  
l  
E d d i e  
x  
l  
L e o  
x  
x  
x  
3  
J i l l  
x  
l  
M a r y  
x  
x  2  
F r e d  
x  
x  
x  x  
4  
R h o d a  
x  
l  
S a r a  
0  
R u d y  
x  
x  
x  
3  
M a e  
0  
P a u l a  
x  x  
x  
3  
H u g h  
x  
x  2  
G e y  
x  
x  2  
B e r n a  
x  
l  
V i c k y  
x  
x  
x  
3  
D e n n y  
x  
x  
x  
x  x  
x  5  
D a n  
x  
x  
x  x  
4  
R o g e r  
x  x  
x  x  
4  
N o n a  
x  
x  x  x  x  
5  
W e y n e  
x  
x  
" '  
x  x  
5  
l S  
5  
4  
2  
9  3  
3  
6  
1 5  l  0  l  
G r 2 u l l  M e i m  2 . 2 2  
S p e c i a l  g r o u p  r e p r e s e n t i n g  3 7 . 5 %  o f  t o t a l  g r o u p  g a v e  5 5 . 2 2 %  o f  p o o r  
a n s w e r s ,  
R e m a i n d e r  o f  g r o u p  r e p r e s e n t i n g  6 2 .  5 %  o f  t o t a l  g r o u p  g a v e  4 4 .  7 8 %  o f  
p o o r  a n s w e r s .  
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Table XIII 
MEMBERS RESPONSIBLE FOR POOR .lNSWEm 
ON THE CALIFORNIA TJ!ST OF PERSONALITY 
II c. Anti-Social Tendencies 
January, 1952 
97 98 99 100 lOl 102 103 104 l05 106 107 108 
Rea 0 
Celia 0 
Rilla 0 
Molly 0 
Cathy" x l 
Mike x x 2 
Jeff x x x 3 
Jean x x 2 
Don x l 
Lois 0 
Jan 0 
Joe x l 
Ted 0 
Eddie 0 
Leo x x 2 
Jill x l 
Mary x x 2 
Fred x x x x 4 
Rhoda x l 
Sara x x 2 
Rudy x x x 3 
Mae x l 
Paula 0 
Hugh x x x 3 
Gey x l 
Berna x x x 3 
Vicky x x x x 4 
Denny x x x 3 
Dan x x x x 4 
Roger x l 
Nona x x x 3 
Wayne x x x x x x 6 
l2 l 3 l 6 2 l 8 9 l lO 
GrouE Mean 116 
Special Group representing 37.5% of total group gave 59.25% of poor 
answers. 
Remainder of group representing 62.5% of total group gave 40.75% 
of poer answers. 
1 7 3  
T a b l e  m I I  
M E M B E R S  R E S P O N S I B L E  F C R  P O O R  . A N S V E R S  
O N  T H E  C A L I F O R N I A  T E S T  O F  P E R S O N A L I T Y  
I I  D .  
F a m i l y  R e l a t i o n s  
J a n u a r y ,  1 9 5 2  
1 0 9  l l O  1 1 1  l l 2  1 1 )  1 1 / .  l l 5  l l 6  l l 7  1 1 8  l l 9  1 2 0  
R a e  
0  
C e l i a  
x  
l  
R i l l  a  
0  
M o l l y  
0  
C a t h y  
0  
M i k e  x  
l  
J e f f  
0  
J e a n  
x  
x  x  
x  
4  
D o n  
0  
L o i s  0  
J a n  x  
l  
J o e  
0  
T e d  
0  
E d d i e  
0  
L e o  
0  
J i l l  
x  
l  
M a r y  0  
F r e d  x  
l  
R h o d a  
0  
S a r a  
0  
R u d y  
x  
l  
M a e  
x  
l  
P a u l a  x  
l  
H u g h  x  
l  
G q  
x  
l  
B e r n a  x  
x  
x  
3  
V i c k y  
x  
x  
x  x  
4  
D e n n y  
x  l  
D a n  x  
l  
R o g e r  
x  
x  x  x  x  
5  
N o n a  x  
x  
x  
3  
W q n e  
~ 
x  x  x  x  5  
2  
7  
3  
3  3  
3  4  
7  
l  2  
0  
l  
G r O U E  M e a n  1 1 1  
S p e c i a l  g r o u p  r e p r e s e n t i n g  3 7 . 5 %  o f  t o t a l  g r o u p  g a ' 9 8  7 5 %  o f  p o o r  
a n s w e r s .  
R e m a i n d e r  o f  g r o u p  r e p r e s e n t i n g  6 2 .  5 %  o f  t o t a l  g r o u p  g a v e  2 5 %  o f  
p o o r  a n s w e r s .  
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Table IXIV 
MPMBERS RESPONSIBLE FCli POOR ANSWERS 
ON THE CALIFORNIA TEST OF PERSONALITY 
II E. School Relations 
January, 1952 
121 122 123 l24 125 126 127 128 129 130 131 132 
Ra6 0 
Celia 0 
Rilla 0 
Molly x 1 
Catey 0 
Mike x x 2 
Jeff x 2 
Jean x x x x x 5 
Don x 1 
Lois 0 
Jan 0 
Joe 0 
Ted x 1 
Eddie x 1 
Leo x 1 
Jill 0 
Mary x x x 3 
Fred x x 2 
Rhoda 0 
Sara 0 
Rudy x x x 3 
Mae x 1 
Paula x 1 
Hugh 0 
Gey 0 
Berna x x x x 3 
Vicky x x x x x 5 
Denny x x x x 4 
Dan x x x x x x x 7 
Roger x x x x 4 
Nona x x x x 4 
Weyne x ;is x x x ~ 
4 7 l 2 2 5 3 5 8 ll 5 3 
Group Mean 1.75 
Special group representing 37.5% of total group gave 66.07% of poor 
answers 
Remainder of group representing 75% of total group gave33.93% of 
poor answers. 
R a e  
C e l i a  
R i l l a  
M o  U y  
c a t e y -
M i k e  
J e f f  
J e a n  
D o n  
L o i s  
J a n  
J o e  
T e d  
E d d i e  
L e o  
J i l l  
M a r y  
F r e d  
R h o d a  
S a r a  
R u d y  
M a e  
P a u l a  
'  
H u g h  
G~ 
B e r n a  
V i c k y  
D e n n y  
D a n  
R o g e r  
N o n a  
w~ 
T a b l e  J r V  
M E M B E R S  R E S P O N S I B L E  F O R  P O O R  A l ' 8 l l E R S  
O N  T H E  C A L I F O R N I A  T E S T  O F  F E R S O N A L I T Y  
I I  F .  C a m m . u n i t y  R e l a t i o n s  
J a n u a r y ,  1 9 5 2  
1 7 5  
1 3 3  1 3 4  1 3 5  1 3 6  1 3 7  1 3 $  1 3 9  l . . 4 0  w .  l l 2  1 4 1  : w .  
0  
x  
1  
0  
0  
0  
0  
x  
1  
x  1  
0  
x  
1  
0  
0  
0  
x  
1  
0  
x  x  
2  
0  
x  x  
x  
3  
0  
0  
0  
x  1  
x  
1  
x  
x  
2  
x  
x  
2  
x  1  
x  1  
0  
x  
x  2  
x  
x  
2  
x  x  2  
x  x  x  x  x  
x  
- -
x  
_ X  
g  
1  
1  
1 1  2  
2  
1  
4  
2  
1  
1  
2  
4  
G r o u p  M e a n  1  
S p e c i a l  g r o u p  r e p r e s e n t i n g  3 7 . 5 %  o f  t o t a l  g r o u p  g a v e  6 8 . 1 2 %  o f  p o o r  
a n s w e r s .  
R e m a i n d e r  o r  g r o u p  r e p r e s e n t i n g  6 2 . 5 %  o r  t o t a l  g r o u p  g a v e  3 1 . e e %  o f  
p o o r  a n s w e r s .  
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Table XXVI 
Ml!Ml3mS RESPONSIBLE FOR POOR Al6WERS 
ON THE CALIFORNIA T!S'l' OF PERSONALITY 
I A. Self-Reliance 
May, 1952 
1 2 3 4 5 6 7 s 9 10 ll l2 
Rae x x 2 
Celia x x x 3 
Ri1la x l 
Molly x l 
Cat~ x x x 3 
Mike x l 
Jel£ x x x 3 
Jean x l 
Don x l 
Lois x l 
Jan 0 
Joe 0 
Ted x x x x 4 
Eddie x x 2 
Leo x x x x x x 6 
Jill 0 
Mary 0 
Fred x x x x x x x x s 
Rhoda x x x x 4 
Sara x l 
Rud:y" x x x 3 
Mae x x x x x 5 
Paula 
Hugh x x 2 
Gs:y- x x x x 4 
Berna x x x x 4 
Vicky x x x x 4 
Demiy x x x x 4 
Dan x l 
Roger x x x 3 
Nona 
v~ x x x x x 2 
lO 3 6 3 9 l 4 16 s 5 lO 2 
grouo ~an 
Special group representing 33.3% of"total group gave 45.~£ poor 2.26 
answers 
Remainder of group representing 66.7% of total group gave 54.6% of 
poor answers 
1 7 7  
T a b l e  X X V I I  
M E M B E R S  R F S P O m I B L E  F m  P O O R  A N S W E R S  
O N  T H E  C A L I F O R N I A  T E S T  O F  P l ! R S O N A L I T Y  
I  B ,  
S e n s e  o f  P e r s o n a l  W o r t h  
M a y ' ,  1 9 5 2  
1 3  J 4  1 5  
i 6  1 7  
1 8  1 9  
2 0  
2 1  2 2  
2 3  
2 4  
R a e  x  
x  
2  
C e l i a  x  
l  
R i l l a  
0  
M o l l y  0  
C a t h y  
x  
l  
M i k e  
0  
Je~ 
x  
x  
2  
J e a n  x  x  
x  
x  x  
5  
D o n  x  0  
L o i s  x  x  
2  
J a n  
x  x  
2  
J o e  0  
T e d  x  
l  
E d d i e  x  
l  
L e o  x  
x  2  
J i l l  x  
l  
M a r y  x  l  
F r e d  
x  x  
x  
x  x  
5  
R h o d a  x  x  x  x  
x  
x  
6  
S a r a  0  
R u . d . y  x  x  
x  x  x  
5  
M a e  
x  l  
H u g h  x  x  
x  x  x  
5  
G a y  x  
x  x  
x  
4  
B e r n a  
x  x  x  
3  
V i c k y  x  
x  
x  x  x  
x  
6  
D e n n y  x  x  x  x  
x  
5  
D a n  
x  l  
R o g e r  
x  
x  x  x  
x  
x  6  
W a y n e  x  x  x  x  x  
x  x  
x  x  
x  
1 0  
8  1 2  8  
3  
4  
7  
1 0  
1 5  
2  
2  
4  
3  
Y ; r O U D  M e  
S p e c i a l  g r o u p  r e p r e s e n t i n g  3 3 . 3 %  o f  t o t a l  g r o u p  g a v e  5 8 .  
a n s w e r s  
R e m a i n d e r  o f  g r o u p  r e p r e s e n t i n g  6 6 . 7 %  o f  t o t a l  g r o u p  g a v e  4 1 . l  o f  
p o o r  a n s w e r s .  
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Table IXVIII 
Ml!MBERS Rl!SPOI5IBLE FOR POOR ANSWEBS 
ON THE CALIFORNIA TEST OF PERSONALITY 
I C. Sense of Personal Freedom 
May, 1952 
25 26 27 28 29 30 31 32 33 34 35 36 
Rae x x 2 
Cella 0 
Rilla 0 
Mo~ x x x x 4 
Cathy x x 2 
Mike 0 
Jeff x 1 
Jean 0 
Don x x 2 
Lois x x x 3 
Jan x 1 
Joe 0 
Ted x x x: 3 
Eddie 0 
Leo 0 
Jill x x 2 
Mary x 1 
Fred x 1 
Rhoda x x x x x 5 
Sara 0 
Rudy x x 2 
Mae x x 2 
Hugh 0 
Gay x x 2 
Berna x 1 
Vicky x x 2 
Dellll1 x 1 
Dan x x 2 
Roger x x x 3 
Wayne x x x x x x 6 
1 2 10 7 3 4 4 5 7 1 3 1 
Group Mean 1.6 
Special group representing 33.3% of total group gave 43.7% of poor 
answers 
Remainder of group representing 75% of total group gave 63.4% of 
poor answers 
1 7 9  
T a b l e  I I l l  
M l ! M B E B S  R E S P O N S I B L E  F O R  P O O R  A N S ' I E B S  
O N  T H E  C A L I F O R N I A  T E S T  O F  P E R S O N A L I T Y  
I  D .  
F e e l i n g  o f '  B e l o n g i n g  
~. 1 9 5 2  
3 7  
3 8 .  3 9  
4 0  4 l  4 2  
4 3  4 4  4 5  
4 6  
4 7  
4 8  
R a e  
0  
C e l i a  
0  
R i l l a  
0  
Mo~ 
x  l  
Cat.~ 
x  l  
M i k e  
0  
J e f f '  x  l  
J e a n  
x  x  
2  
D o n  
0  
L o i s  
0  
J a n  
0  
J o e  
0  
T e d  
0  
E d d i e  
x  l  
L e o  
x  
l  
J i l l  
x  
l  
M a r y  
0  
F r e d  
x  l  
R h o d a  
x  
x  x  
3  
S a r a  
0  
R u d y  
x  x  
2  
M a e  
0  
H u g h  
0  
G a y  x  
l  
B e r l l 8 .  
x  
l  
V i c k y  
x  x  
2  
D e n e y  
0  
D a n  
0  
R o g e r  x  x  
x  
x  x  x  x  
7  
W a y n e  
x  
x  x  
3  
0  
3  
2  0  0  
7  
4  
4  
l  2  2  
G r o u p  M e a n  
. 9 3 3  
S p e c i a l  g r o u p  r e p r e s e n t i n g  33.3~ o f '  t o t a l  g r o u p  g a v e  5 7 . l . %  o f '  p o o r  
a n s w e r s .  
R e m a i n d e r  o f '  g r o u p  r e p r e s e n t i n g  6 6 . 7 %  o f '  t o t a l  g r o u p  g a v e  4 2 . 9 %  
o f '  p o o r  a n s w e r s .  
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Table :XXX: 
MJiMBERS RESPO!SIBLE FOR POOR .lN.s'ilERS 
ON THE CALIFORNIA TFST CJF PERSONALITY 
IE •. Withdrawing Tendencies 
Ma;r, 1952 
49 50 51 52 53 54 55 56 57 58 59 60 
Rae x l 
Celia. x x 2 
Rill& 0 
Molly x l 
Ca.thy 0 
Mike x l 
Jeff x x x x x 5 
Jes.n x x x x 4 
Don 0 
Lois x l 
Js.n x x x 3 
Joe x l 
Ted 0 
Eddie x x 2 
Leo x l 
Jill x l 
Ma.cy x x x x x 5 
Fred x x x x x 5 
Rhoda. x x x x x x x x 8 
Sa.rs. x l 
Rudy x x x x x x x x 8 
Mae x x x x x 5 
Hugh x x 2 
Ga;r x x x x 4 
Berns. x l 
Vicky x l 
Demiy x x x x x x 6 
Ds.n x x 2 
Roger x x x 3 
Wa;rne x x x x x ti; x x 
" 
x J.O 
12 21 9 4 6 3 9 9 4 l 2 4 
Group Mean 2.80 
Specia.l group representing 33.3% of the tota.l ii"oup ga.ve 50% of poor 
answers. 
Rema.inder of group representing 66.7% of the tota.l group ga.ve 50% 
of poor a.nswers. 
1 8 1  
T a b l e  X X X I  
M l ! M B E R S  R E S P O N S I B L E  F O R  P O O R  A N S W E B S  
O N  T H E  C A L I F O R N I A  T E 3 T  O F  P E R S O N A L I T Y  
I F .  N e r v o u s  S y m p t o m s  
~, 1 9 5 2  
6 1  6 2  
6 3  
6 4  
6 5  6 6  6 7  6 8  6 9  
7 0  7 1  7 2  
R a e  0  
C e l i a  x  
l  
R i l l . a  0  
M o l l y  x  
x  
2  
C a t h y  x  
x  2  
M i k e  0  
J e f f  x  x  
x  
x  x  
5  
J e a n  x  l  
D o n ·  
0  
L o i s  0  
J a n  0  
J o e  0  
T e d  
0  
E d d i e  x  x  2  
L e o  x  
x  x  x  
4  
J i l l  0  
M a c y  
x  x  
2  
F r e d  x  x  
x  
x  
4  
R h o d a  x  x  
x  
3  
S a r a  0  
R u d y  
x  x  x  x  x  
5  
M a e  x  
x  
x  
3  
H u g h  x  x  x  
x  
4  
G a y  0  
B e r n a  
x  
x  x  
x  
x  
x  
6  
V i c k y  
x  x  2  
D e n n y  x  x  x  
x  x  
5  
D a n  
x  
x  2  
R o g e r  
x  x  
x  
x  x  
x  6  
W a y n e  x  x  x  
x  x  
x  
x  x  
8  
6  6  
9  3  
6  
9  
7  
6  
4  
4  
4  
3  
G r o u p  M e a n  2 . 0 6  
S p e c i a l  g r o u p  r e p r e s e n t i n g  3 3 . 3 %  o f  t h e  t o t a l  g r o u p  g a v e  6 2 . 7 f ? $ .  o f  
p o o r  a n s w e r s .  
R e m a i n d e r  o f  g r o u p  r e p r e s e n t i n g  6 2 . 7 %  o f  t h e  t o t a l  g r o u p  g a v e  3 7 . 2 2 %  
o f  p o o r  a n s w e r s .  
l  
1 S 2  
T a b l e  I X X I I  
M l ! M B E B S  R E S P O R : l I B L E  F O R  P O O R  A N S W E R S  
O N  T H E  C A L I F O R N I . l  T E S T  O F  P E R S O N A L I T Y  
I I  A .  S o c i a l  S t a n d a r d s  
M e y ,  1 9 5 2  
7 3  7 4  7 5  
7 6  
7 7  7 8  
7 9  
8 0  8 1  8 2  
8 3  
8 4  
R a e  
x  
l  
C e l i a  
0  
R i l l a  x  
l  
Mo~ 0  
C a t e y  
x  
l  
M i k e  x  
l  
J e f f  
x  
. l  
J e a n  x  
l  
D o n  x  
l  
L o i s  x  
l  
J a n  x  
l  
J o e  x  x  
x  
3  
T e d  x  
l  
E d d i e  0  
L e o  
x  
l  
J i l l  
0  
M a r y  
x  
x  2  
F r e d  x  
l  
R h o d a  
x  
l  
S a r a  
x  
l  
R u d y  
x  
x  
2  
M a e  0  
H u g h  
x  l  
G a y  x  x  2  
B e r n a  x  
l  
V i c k y  
0  
D e l l l l Y  
x  x  2  
D a n  
x  l  
R o g e r  x  x  
x  
3  
W a y n e  
x  x  x  
1 4  
l  
3  
0  
0  
2  2  2  
3  3  
4  
0  
G r o u p  M e a n  
1 . 1 3  
S p e c i a l  g r o u p  r e p r e s e n t i n g  3 3 . 3 %  o f  t o t a l  g r o u p  g a v e  4 4 . 1 %  o f  p o o r  
a n s w e r s .  
R e m a i n d e r  o f  g r o u p  r e p r e s e n t i n g  6 6 .  7 %  o f  t o t a l  g r o u p  g a v e  5 5 .  9 %  o f  
p o o r  a n s w e r s .  
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Table XXXIII 
Ml!MBE&'3 RESPO!'SIBLE FOR POOR ~ 
ON THE CALIFORNIA TEST OF PEBSON.ALITY 
II B. Sooial Skills 
May, 1952 
85 86 87 88 89 90 91 92 93 94 95 96 
Rae 0 
Cella x 1 
Rilla 0 
Mo~ 0 
Cathy 0 
Mike x 1 
Jeff x x x x 4 
Jean x x x 3 
Dan x 1 
Lois x x x x x 5 
Jan 0 
Joe x x x 3 
Ted x x 2 
Eddie x 1 
Leo x x x 3 
Jill x 1 
Mary x x x 3 
Fred x x x x x 5 
Rhoda x x 2 
Sara 0 
Rudy x x x 3 
Mae x 1 
Hugh x x x 3 
Gay x 1 
Berna x x x x 3 
Vicky x x x x x 5 
Denny x x x x 4 
Dan x 1 
Roger x x x x 4 
Weyne x x x x 
22 5 5 2 7 2 5 3 11 1 1 
Group Mean 2,13 
Special group representing 33.3% 0£ the total group gave 45.3% o£ 
poor answers. 
Remainder 0£ group representing 66.7% 0£ the total group gave 54.7% 
0£ poor answers. 
R a e  
C e l l a  
R i l l a  
Mo~ 
C a t e y  
M i k e  
J e f f  
J e a n  
D o n  
L o i s  
J a n  
J o e  
T e d  
E d d i e  
L e o  
J i l l  
M a r y  
F r e d  
R h o d a  
S a r a  
R u d y  
M a e  
H u g h  
G~ 
B e r n a  
V i c k y  
D e n n y  
D a n  
R o g e r  
W~e 
T a b l e  X X I I V  
M l i M B E R S  R E 3 P O N S I B L E  F O R  P O O R  A N S W E B S  
O N  T H E  C A L I F O R N I A  T l ! S T  O F  P m S O N A L I T Y  
I I  C .  . A n t i - S o c i a l  T e n d e n c i e s  
M e y ,  1 9 5 2  
9 7  9 B  9 9  1 0 0  1 0 1  1 0 2  1 0 3  1 9 4 .  1 0 5  1 0 0  1 0 7  l O S  
x  
x  
x  x  x  
x  x  
x  
x  
x  x  
x  x  
x  x  
x  x  
x  x  x  
x  
x  x  
x  
x  x  x  
x  x  
x  
x  
x  x  x  
1 0 0 1 4 1 1 0 5 4 1 7 0  
0  
0  
0  
l  
0  
l  
3  
2  
0  
0  
0  
0  
0  
l  
0  
l  
2  
2  
2  
2  
3  
1  
2  
0  
l  
3  
l  
2  
1  
1 8 4  
G r o u p  M e a n  1 , 1 3  
S p e c i a l  g r o u p  r e p r e s e n t i n g  3 3 , 3 %  o f  t h e  t o t a l  g r o u p  g a v e  5 0 %  o f '  p o o r  
a n s w e r s .  
R e m a i n d e r  o f '  g r o u p  r e p r e s e n t i n g  6 6 , 7 %  o f '  t h e  t o t a l  g r o u p  g a v e  5 0 %  o f '  
p o o r  a n s w e r s ,  
~· 
I 
Rae 
Celia 
Rilla 
Molly 
Cathy' 
Mike 
Jeff 
Jean 
Don 
Lois 
Jan 
Joe 
Ted 
Eddie 
Leo 
Jill 
Macy 
Fred 
Rhoda 
Sara 
Ru~ 
Mae 
Hugh 
Ge;r 
Berna 
Vicky 
Denny 
Dan 
Roger 
Wayne 
Table IXXV 
MEMBERS RESPON3IBLE FOR POOR ANSWERS 
ON THE CALIFORNIA TmsT OF PERSONALITY 
II D. Fam.Ley- Relations 
Mey, 1952 
109 llO 111 112 111 lll ll5 ll6 ll7 118 ll9 120 
x 
x 
x 
x 
x 
x 
x 
x 
x 
x x 
x 
x 
x x 
x x x x 
x x x x x 
x x 
2 ll l l l. l 3 l l 4 0 0 
Group Mean 
185 
0 
0 
l 
l 
0 
0 
l 
l 
l 
l 
l 
0 
0 
0 
0 
l 
l 
2 
0 
0 
l 
0 
0 
l 
2 
4 
0 
0 
5 
2 
.86 
Special group representing 33.3% of total group gave 57.6% of poor 
answers. 
Remainder or group representing 66.7% or total group gave 42.4% of 
poor answers. 
1 8 6  
T a b J . e  X X X V I  
m r a E B S  R l ! S P O N S I B L E  F O R  P O O R  ~ 
O N  T H E  G A . L I F O R N I A  T E . S T  O F  P E R S O N A L I T Y  
I I  E .  S c h o o l  R e l a t i o n s  
M a y ,  1 9 5 2  
1 2 1  1 2 2  1 2 3  1  2 1 ,  1 2 5  1 2 6  1 2 7  1 2 8  1 2 9  1 3 0  1 3 1  1 3 2  
R a e  
0  
C e l i a  
x  
1  
R i l l a  
0  
M o l : c y  
x  
1  
C a t h y  
x  
1  
M i k e  x  
1  
J e f f  x  
x  
2  
J e a n  
x  
1  
D o n  
0  
L o i s  
0  
J a n  x  x  
2  
J o e  x  
1  
T e d  
0  
E d d i e  
x  
x  
x  
3  
L e o  x  x  2  
J i l l  
x  
1  
M a r y  x  
1  
F r e d  x  1  
R h o d a  x  x  2  
S a r a  0  
R u d y  x  x  x  x  
4  
M a e  x  
1  
H u g h  
x  
x  2  
G a y  x  
x  x  
3  
B e r n a  0  
V i c k y  x  x  x  x  
4  
D e n n y  x  x  
x  x  x  
5  
D a n  
x  x  
x  
3  
R o g e r  x  
x  
x  x  
4  
W a y n e  x  x  x  x  x  x  
x  
x  x  x  
1 0  
4  
g  
0  
3  4  4  3  
1 0  
5  
g  
6  
1  
G r o i m  M e 1 m  
1 , 8 6  
S p e c i a l  g r o u p  r e p r e s e n t i n g  3 3 . 3 %  o f  t o t a l  g r o u p  g a v e  6 4 . 2 %  o f  p o o r  
a n s w e r s .  
R e m a i n d e r  o f  g r o u p  r e p r e s e n t i n g  6 6 . 7 %  o f  t o t a l  g r o u p  g a v e  3 5 . 8 %  o f  
p o o r  a n s w e r s .  
R a e  
C e l i a  
R i l l a  
M o l q  
C a t h y  
M i l c e  
J e f f  
J e a n  
D o n  
L o i s  
J a n  
J o e  
T e d  
E d d i e  
L e o  
J i l l  
M a r y  
F r e d  
R h o d a  
S a r a  
R u d y  
M a e  
H u g h  
G a y  
B e r n a  
V i c k y  
D e n n y  
D a n  
R o g e r  
W a y n e  
T a b l e  X X X V I I  
M J ! M B E R S  R E S P O N S I B L E  F O R  P O C R  A M N E R S  
O N  T H E  C A L I F O R N U  T E S T  O F  P E R S O N A L I T Y  
l l  F .  C o m m u n i t y  R e l a t i o n s  
M a 3 7 . ,  1 9 5 2  
1 3 3  1 3 4  1 3 5  1 3 6  1 3 7  1 3 8  1 3 9  J . 4 0  1 4 1  1 4 2  1 4 ' 3  1 4 4  
x  
x  
x  
x  
x  x  x  
x  x  
x  
x  
x  
x  x  x  
x  
x  x  
x  
x  x  x  
x  
x  
x  
2  
1  
6  2  2  
0  
2  
2  
2  
2  
0  
4  
G r o u p  M e a n  
S p e c i a l  g r o u p  r e p r e s e n t i n g  . 3 . 3  •  . 3 %  o f  t o t a l  g r o u p  g a v e  5 6 %  o f  p o o r  
1 8 7  
0  
0  
0  
1  
0  
0  
1  
0  
0  
1  
0  
0  
1  
0  
0  
3  
2  
2  
0  
0  
1  
0  
0  
. 3  
1  
2  
0  
1  
5  
1  
. 8 . 3 . 3  
a n s w e r s .  
R e m a i n d e r  o f  g r o u p  r e p r e s e n t i n g  6 6 %  o f  t o t a l  g r o u p  g a v e  4 4 %  o f  
p o o r  a n s w e r s .  
l.89 
E. THE FOURTH GRADE AT THE END CF THE YEAR 
The preceding sections o:f this chapter have outlined and 
amplified each step of the informal experiment used in this stud;y. 
This chapter will Sl1lllDIAI'ize the results o:f the ana4'sis and study 
carried en throughout the experiment and point out the problems 
solved and the probllll!IS remaining at the end o:f the year. 
Twelve children seemed to have special probllll!IS at the 
beginning of the year. These children were selected for special 
attention. 
Instruments used to study this fourth grade class, including 
the twelve children selected :for special study, were: identli'ica-
tion sheets, sociograms of cOJJmittee choices, sociograms o:r three 
best :friends, classroom social distance scales, a social analysis 
of the classroom, and personality- tests. 
Fram teachers' comments and a teacher identification sheet, the 
twelve children with special problems were identli'ied and seemed 
to fall in the following categories: those showing overt behavior 
which was non-conforming, those who were withdrawn, those rejected 
by- the group, those who had little interest in school activities, 
and those who needed much adult supervision. 
In general, the children who presented the above problems in 
September had likewise received the greatest number of poor scores 
or low ratings in nearl,y every other measure given during the term. 
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B y  M a r c h  a n d  M q ,  h o w e v e r ,  s a m e  o r  t h e s e  c h i l d r e n  b a d  m a d e  s u f ' t i c i e n t  
p r o g r e s s  t o  g i v e  e v i d e n c e  o r  b e t t e r  a d j u s t m e n t .  T h e  M q  s o c i o g r a m s  
s h o w e d  m u c h  m o r e  i n t e r - r e l a t i o n s h i p  a m o n g  t h e  g r o u p  l l l E I D l b e r s h i p .  
T h e  c l . a s s r o a n .  s o c i a l  d i s t a n c e  s c a l e  i n d i c a t e d  c h a n g e s  w h i c h  b a d  
o c c u r r e d  w i t h i n  t h e  g r o u p  a n d  b r o u g h t  t o  v i e w  t h e  ~ c h i l d r e n  w h o  
w u . t e d  t o  b e  f r i e n d s  w i t h  a  l a r g e  n t 1 1 1 1 b e r  o r  t h e  c l a s s  g r o u p .  I t  
a l s o  p o i n t e d  o u t  c h i l d r e n  w h o  w e r e  r e j e c t e d  a n d  t h o s e  w h o  r e j e c t e d  
l l l l U I T  o t h e r s  i n  t h e  g r o u p .  T h i s  m e a s u r e  w a s  e n c o u r a g i l l g  t o  t h e  
t e a c h e r  s i n c e  t h o s e  w h o  w e r e  i s o l a t e s  o n  s o c i o g r a m s  s t i l l  l i k e d  
l l l 8 J I Y  c l a s s m a t e s  a n d  w e r e  l i k e d  b ; r  a  n U l l l b e r  o r  c h i l d r e n  i n  t h e  g r o u p .  
T h e  s o c i a l  a n a l y s i s  o r  t h e  c l a s s r o o m  s h o w e d  b o w  t h e  c h i l d r e n  
i n  t h e  g r o u p  c l a s s i f i e d  t h e i r  f e l l o w  p u p i l s  u n d e r  t w e n t y - s i x  
d e s c r i p t i o n s .  T h e  t e a c h e r s  a n d  p u p i l s  s h o w e d  a  h i g h  d e g r e e  o r  
c o n s i s t e n c y  i n  t h e i r  c l a s s i f i c a t i o n  o r  g r o u p  m e m b e r s ,  particular~ 
a m o n g  t h o s e  w h o  w e r e  i n  t h e  s p e c i a l  g r o u p .  C e r t a i n  c h i l d r e n  s h o w e d  
f a v o r a b l e  c h a n g e s  i n  M q .  T h i s  c h a n g e  w a s  i n d i c a t e d  b ; r  a  r e d u c t i o n  
i n  t h e  p e r  c e n t  o r  c h o i c e s  r e c e i v e d  b ; r  t h e m  t o r  t h e  p a r t i c u l a r  
c l a s s i t i c a t i o n s .  
T h e  p e r s o n a l i t y  t e s t  a d m i n i s t e r e d  i n  J a n u a r y  a n d  M q  i n d i c a t e d  
t h e  i n d i v i d u a l  n e e d s  o r  g r o u p  m e m b e r s .  T h e  r e s u l t s  o r  t h e s e  t e s t s  
a l s o  s h o w e d  t h a t  c h i l d r e n  i n  t h e  s p e c i a l  g r o u p  i n  g e n e r a l  b a d  m a d e  
a  considera~ h i g h e r  p e r  c e n t  o r  p o o r  a n s w e r s  t h l u ! .  b a d  t h e  
r e m a i n d e r  o r  t h e  p u p i l s  w h o  r e p r e s e n t e d  near~ s i x t y - t h r e e  p e r  c e n t  
o r  t h e  g r o u p  m e m b e r s h i p .  
ilthough each measure or scale ditfered in t7P9, the results 
of each seemed to point to various problems of the children in the 
group for special stuci,-. 
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The general trend was for these children individually or 
collective:cy to be those most isolated, those listed in more classi-
fications indicating undesirable behavior or malsdjwrtment, those 
those 11811l9S recurred most frequent]J' in association with group 
problems, those who were received less warml.y by the group, snd those 
who were recognized by cbildre:a &lid teachers as having personality 
traits not very acceptable to good group living. 
The small group techllic i:a use in the classrG0111, offered 
opportunity for and encouraged participation by all group members. 
Many t7P9s of activities characterized tbis tecl:m.ic. These have 
been described in Section C of this chapter. As children worked in 
the small groups or committees throughout the year, changes became 
apparent both in personality traits and in adjustment to the group. 
Some children developed rapidly, others made but slight progress, a 
few seemed to do less well, but the group as a whole showed the 
result of the changed behavior on the part of some group members. 
Group norms were develcped. Individual members began to perceive 
themselves as members of (1) a small group and (2) as part of a 
larger group, the entire class. 
Problems which existed at the beginning of the year and were 
in various stages of solution by the end of the ;year were as follows: 
S e p t e m b e r  P r o b l e m !  
D i s o r g a n i z a t i C i l l l  o f  g r o u p  
T b s  g r o u p  l a c k e d  n o l ' l l l S  f o r  i t s e l f  
I s o l a t i o n  o f  m a n y  i n d i  T I . d u a l s  
J l e j  e c t i o n  o f  l l W l 1 "  i n d i  v i . d u a l s  
b y  t b s  g r o u p  
N o n - c o n f o r m i n g ,  o v e r t  b e b a r l o r  
b y  s e v e r a l  p u p i l s  
W i t h d r a w a l  t e n d e n c i e s  b y  s e v e r a l  
p u p i l s  
D i s i n t e r e s t  i n  s c h o o l  a c t i v i t i e s  
N e e d  f o r  c l o s e  a d u J . t  s u p e r v i s i o n  
M u c h  s e l f - m a n a g e m e n t - g r o u p  
d i s c i p l i n e  
P u p i l s  p e r c e i v e  s e l v e s  a s  
i n d i  T I . d u a l s  
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O v e r - a l l  g r o u p  b e l o n g i n g n e s s  
G r o u p  n o l ' l l l S  e s t a b l i s h e d  
M o r e  i n d i v i d u a l s  a c c e p t e d  b y  
g r o u p  
N e v  f r i e n d s h i p s  f o r m e d  
U n w i l l i n g n e s s  t o  c o n t r i l : u t e  
O n J . : y  o n e  s e r i o u s l y  w i t h d r a w n  
F u l l  p a r t i c i p a t i o n  i n  g r o u p  
a o t i r l t i e s  
E n j o y m e n t  o f  s m a l l  g r o u p  w o r k  
G a i n s  i n  s e c u r i t y ,  i n d e p e n -
d e n c e  a n d  i n i t i a t i v e  
P u p i l s  p e r c e i v e  s e l v e s  a s  
r e l a t e d  t o  t h e  g r o u p  
U s e  g r o u p  n o r m s  a s  f r a m e s  o f  
r e f e r e n c e  f o r  
i n d i v i d u a l  b e h a v i o r  
I n  a d d i t i o n  t o  t h e  g r o u p  a n d  i n d i r l d u a l  p r o b l e m s  l i s t e d  a b o v e ,  
t h e  t w e l v e  c h i l d r e n  w h o  s e e m e d  t o  b e  i n  m o s t  n e e d  o f  h e l p  i n  t h e i r  
a d j u s t m e n t  t o  t b s  g r o u p ,  a l s o  s h o v e d  g r o w t h  a n d  i m p r o V 9 J l l e n t  b y  t h e  
e n d  o f  t b s  y e a r .  A  f e w  r e m a r k s  ! ' r a m  t h e  e n d - o f - t h e - y e a r  t e a c h e r  
r e p o r t s  f o r  t h e s e  c h i l d r e n  s h o u l d  d e s c r i b e  t h e  n a t u r e  o f  b e h a v i o r a l  
c h a n g e s  o b s e r v e d  i n  c h i l d r e n  o f  t h e  s p e c i a l  g r o u p  u n d e r  s t u d y .  
Excerpts f'rom the reports follows 
Dan was one of the pupil.a whose progress bad been easily 
recognized and who vied with Wqne tor top honors in the amount of 
improTement show.a. Since the bebaT.1.or of these boys was of a 
negatiTe nature at the begimling of the year, their change to a 
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more acceptable form of behaTior was not only noticeable but was 
pleasing to those who worked with the group, and to the group itself. 
Likewise it was rewarding to the boys, as they were able to receive 
recognition, attention, and acceptance from the group once they 
could direct their energies into acceptable patterns. Dan's 
improvement was not jUllt a conforming to standards set by the group. 
His improvement was probably based on becoming aware that he had 
valuable ideas to share with the group, that the group liked his 
ideas, that be and others in his Blllall group oould talk things 
out together, and to discover that sometimes the entire class would 
accept an idea f'rom his group. When the small groups first met, 
Dan used to do considerable •borse-plq• and showing orr. .ls he 
learned that this did not rate him very well with his f'riends in the 
group, he seemed to 11traighten himllelt out and 11erio1111ly consider 
the problam11 of the group for a long enough time to eppreeiate the 
difference in the attention he received from •acting mnart• and 
the approval he gained from the good ide&11 he pre11ented. J.t one 
mall group meeting he was being a little more rowcfy" than usual 
when his beat f'riend, Den, 11poke rather lbarply to him and 11aid, 
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" D a n ,  c u t  o u t  t h e  h o r s e  p l a y  a n d  a c t  y o u r  a g e .  V e
1
v e  g o t  w G r k  t o  
d o . •  D a n  b e g a n  c o n f o r m i n g  t o  g r o u p  r e q u i r e m e n t s  a t  o n c e  a n d  t h i s  
s e e m e d  t o  b e  a  t u r n i n g  p o i n t  i n  b i s  b e h a v i o r .  D a n  b a d  n o  o t h e r  
m a j o r  p r o b l e m  a n d  i t  w a s  a  s a t i s f ' a c t i o n  t o  o b s e r v e  b i s  st~ g r o w t h  
t h r o u g h  t h e  y e a r .  H e  f o u n d  s o  m u . c h  c b a l l e n g e  i n  h i s  w o r k ,  o n c e  b e  
b a c e m e  s e r i o u s  e n o u g h  t o  a c c o m p l i s h  s o m e t h i n g ,  t h a t  t h e r e  i s  s t r o n g  
r e a s o n  t o  b e l i e v e  b i s  i m p r o v e d  b e b s : r l o r  m i q  c o n t i n u e .  D a n  w a s  a  
g o o d  a t h l e t e  f ' o r  b i s  a g e  a n d  t h e  c h i l d r e n  a d m i r e d  h i m  f ' o r  h i s  a b i l i t y  
t o  p l a y .  D a n  b a d  a n  i d e a  t h a t  h e  h a d  t o  w i n  e v e r y  t i m e  a n d  a l t h o u g h  
b i s  i d e a  s e e m e d  t o  b e  m o d i f ' i e d  s o m e w h a t  t h r o u g h  g r o u p  d i S C t l s s i o n ,  
i t  s t i l l  s e e m e d  a  f ' a i r l y  s t r o n g  d e s i r e  o f '  D a n • s ,  e v e n  a t  t b e  c l o s e  
o f '  t h e  y e a r .  H o w e v e r ,  a t  v a r i o u s  t i a e s  h e  w a s  o v e r h e a r d  t o  c o m m e n t ,  
• r t • s  j u s t  a  g a . e , •  a n d  • t h e  s c o r e  i s n • t  t h e  m o s t  i m p o r t a n t  t h i n g ,  
I t • s  p l q i n g  i t  t h a t ' s  i m p o r t a n t . •  a n d  o n c e  " W e l l ,  s o m e o n e  h a s  t o  
l o s e . •  P e r h a p s  h e  w a s  b e g i n n i n g  t o  b u i l d  a  b e t t e r  p b i l o s o p e y  a b o u t  
w i n n i n g ,  t o o .  
M a e  h a s  b e c o m e  m : u c h  m o r e  o u t - g o i n g  a n d  f r i e n d l y .  S h e  h a s  
d e v e l o p e d  s o c i a l l y  a s  s h e  w o r k e d  w i t h  o t h e r s  i n  s m a l l  g r o u p s .  S h e  
c o u l d  m a k e  c o n t r i b u t i o n s  i n  c l a s s  w i t h o u t  f e e l i n g  t o o  i n s e c u r e  t o  
s p e a k  a b o v e  a  w h i s p e r .  S h e  c o u l d  h o l d  h e r  o w n  w i t h  o t h e r s  a n d  
s p e a k  u p  f ' o r  h e r s e l f  w h e n  n e c e s s a r y .  T h i s  w a s  a  d e f i n i t e  i m p r o v e ; . .  
m e n t .  M a e  a t t a c k e d  h e r  w o r k  w i t h  m o r e  v i g o r  a n d  g a v e  t h e  a p p e a r a n c e  
o f '  c o n s i d e r a b l e  s e l f - a s s u r a n c e ,  S h e  h a d  a  f ' i n e  a t t i t u d e  t o w a r d  
a l l  h e r  v o r k ,  
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Rudy bad personal qualities which people enjoyed. He v~ 
helpf'ul in lll8l:liY ~ and was alwa;ye a ready volunteer for any work 
about the roam or school. Rudy so111E1t:l.mes acted as though he didn't 
want to do the right thing which made it se8Jll as if' he had a poor 
attitude. Perhaps this vas tied in with same deep emotional 
illllecurity rather than a true picture of' how he felt at the :moment. 
He seemed to bave a negative attitude about school and often said, 
"I don•t like school." It se8llled that it was more to impress one 
than a real indicator of' how be felt. Rudy needed a lot of' under-
standing but he was very likable, too. He was quite serious about 
everything he dido He bad fine ability in art and liked to draw 
and paint. Rud;y had made growth in working with others in the 
small groups bnt bis individual work habits were still poor. He 
felt a responsibility for following through when the small group 
was involved. 
Denny bad made outstanding growth in social developaent and 
in gaining emotional stability. He se8Jlled to have found a place 
in the group and bad gained self-confidence. He shoved fright at 
new things and got himself' easi:JJ" contused at tillles. He seemed to 
expect he would not be able to understand or do sOlllElthing before he 
started, so f'requelltly was not emotionally ready for the task or 
the directions. Denny finally f'oum a challenge in his work and 
gave signs of' satisfaction in his new achievement. Consequently 
he was beginning to focus his attention on the job at hand more 
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consistent~ t h a n  pre'Vious~. D e n n y  s t i l l  w o r k e d  8 1 ! 1 d  p~d a l o n e  
m o r e  t h a n  h e  w o r k e d  i n  g r o u p s .  H e  b a d  f ' o u n d  m o r e  a c c e p t a n c e  i n  
t h e  c l a s s  g r o u p  s i n c e  h e  b a d  m a d e  s e v e r a l  w o r t h w h i l e  c o n t r i b u : t i o n s  
t o  g r o u p  p r o j e c t s .  H i s  a r t  w o r k  w a s  s u p e r i o r  a n d  o f ' f ' e r e d  h i l l l  a  
c h a n n e l  f ' o r  r e c o g n i t i o n .  
H u g h  b a d  m a d e  w o n d e r t u l  i m p r o v e m e n t  d u r i n g  t h e  t e r m .  H e  b a d  
a  f ' i n e  a t t i t u d e  t o w a r d  s c h o o l  a n d  s e e m e d  h a p p y .  H e  s e e m e d  t o  b e  
m a k i n g  s o m e  f ' r i e n d s  i n  t h e  g r o u p  s n d  w a s  m u c h  a d m i r e d  f ' o r  h i s  f ' i n e  
s k i l l  i n  s p o r t s .  H u g h  f'requent~ r e m a r k e d  b o w  m u c h  m o r e  h e  l i k e d  
s c h o o l  t h i s  ; r e a r  t h a n  d i d  l a s t  ; r e a r .  H e  w a s  b e g i n n i n g  t o  u n d e r s t a n d  
b o w  t o  s t u e y  a n d  d o  s i m p l e  r e s e a r c h  w o r k .  H i s  c o n t r i b u t i o n  o f '  a  
m o d e l  V i k i n g  s h i p ,  h a n d  c a r v e d ,  f ' o r  t h e  S c a n d i n a v i a n  e x h i b i t  a t  t h e  
a l l - s c h o o l  e v e n t ,  F e s t i v a l  o f '  N a t i o n s ,  re~ w o n  h i l l l  r e c o g n i t i o n  
b y "  t h e  g r o u p .  T h i s  s e e m e d  t o  b e  t h e  f ' i r s t  t i m e  t h e  g r o u p  f ' e l t  
t h a t  h e  b a d  s o m e t h i n g  re~ f ' i n e  t o  o f ' f ' e r .  
V s . y u e  b a d  m a d e  m o r e  i m p r o v e m e n t  am.otio~ a n d  soci~ t h a n  
m o s t  c h i l d r e n  i n  t h e  g r o u p .  H e  n o  l o n g e r  m a d e  g r i m a c e s  n o r  g i g g l e d .  
H e  h a s  grad~ f ' o u n d  a  p l a c e  f ' o r  h i m s e l f '  i n  t h e  g r o u p .  H e  b a d  
l e a r n e d  t h a t  h e  c o u l d  c o n t r i b l t e  t o  t h e  g r o u p  a c t i v i t i e s  a n d  g a i n  
r e c o g n i t i o n  f ' o r  h i s  e f ' f o r t s .  H e  b a d  s e e m e d  complete~ t h r i l l e d  
w i t h  h i s  a b i l i t y  t o  f i n d  i n f o r m a t i o n  t o  s h a r e  w i t h  t h e  g r o u p  f ' o r  
s o c i a l  s t u d i e s .  T h e  s a t i s f ' a c t i o n  b e  g a i n e d  f ' 1 ' Q 1 1 1  m a k i n g  c o n t r i b u t i o n s  
s e a m e d  t o  h a v e  r e p l a c e d  h i s  n e e d  t o  a c t  " s i l l . T '  b y "  m a k i n g  f ' a c e s  
a n d  g i g g l i n g .  w a ; r n e  probab~ m a d e  m o r e  g r o w t h  t h a n  m y  o t h e r  
c h i l d  i n  t h e  r o o m .  
Vicky seemed to mske but little development during the year. 
Her interest did not appear to be in the usual activities o! the 
classroom. She liked to draw little pictures o! girls and beyond 
that seemed to have little interest in what was going on in the 
roCllll. She seldom seemed to enjoy her work in selling tickets in 
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the ticket stand or !or school lunch in the lunchroom. She 
contribllted some to small-group discussions, however, and did work 
bappil.)' on decorations !or the lunchroom tables. The children seemed 
to accept her a little better at the close of the year, although 
not well. She attended one of the girls' birtlld.ey parties without 
an invitation and although the girl's mother tried to help her fit 
into the group, Vicky tried to gain all the attention when the group 
pl.ived games. The others seemed to resent this and were soon picking 
on her. She sometimes said the work was too hard for her although 
she had high ability, according to her score on the California Test 
of Mental Maturity. Vicky was a good reader so had no handicap in 
that respect. Probabl.7 her difficulty was more severe than could 
be easil.)' helped in the classroom situation for she had deep-seated 
emotional problems which, her mother said, started with the death 
of her father in the second world war while Vicky was quite young. 
The years of adjustment were difficult, according to the mother, 
and involved living with various relatiTiis and llWlY moves. She did 
show some improvement during the year as she was able to !ind more 
worthwhile things to do with her time than writing notes and 
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m a k i n g  • e y e d l  a t  t h e  b o y s .  P e r h a p s  V i c k y  w a s  i m m a t u r e  f o r  t h e  
g r o u p ,  t o o .  S h e  w a s  a  c l e a n ,  p h y s i c a l l y  a t t r a c t i v e ,  c a p a b l e  c h i l d  
w h o  b a d  m : a c h  p o t e n t i a l i t y  i i '  s h e  c o u l d  b e  f r e e d  o f  h e r  e m o t i o n a l  
p r o b l e m s .  V i c k y  w a s  a n o t h e r  c h i l d  w h o  n e e d e d  s p e c i a l  p r o f e s s i o n a l  
h e l p .  
N o n a  b a d  a ; . w r y  d i f f i c u l t  t i m e  f i n d i n g  a  p l a c e  f o r  h e r s e l f  
i n  t h i s  g r o u p .  S h e  s e E 1 1 1 1 e d  t o  h a v e  n o  w r q  i n  w h i c h  t o  w i n  r e c o g n i -
t i o n  f r o m  t h e  g r o u p .  T h e  c h i l d r e n  c a r r i e d  o v e r  a  d i s l i k e  f o r  h e r  
f r o m  t h e  p r e v i o u s  y e a r ,  d u r i n g  w h i c h  s h e  h a d  e n t e r e d  t h i s  s c h o o l .  
N o n a  s e e m e d  i m m a t u r e  a t  t h a t  t i m e  a n d  t h e  p a r e n t s  w e r e  a s k e d  t o  
c o n s i d e r  a  r e t e n t i o n  s o  t h a t  s h e  m i g h t  b e  a b l e  t o  m a k e  a  s a t i s f a c -
t o r y  a d j u s t m e n t  t o  t h e  n e w  t h i r d  g r a d e  g r o u p .  H e r  p a r e n t s  c o u l d  
n o t  a c c e p t  t h i s  i d e a  a n d  i n s i s t e d  t h a t  N o n a  c o u l d  d o  a l l  r i g h t  
i i '  s h e  j u s t  t r i e d .  N o n a  t r i e d  m a n y  a n g l e s  t o  w i n  f r i e n d s  a n d  a  
f e e l i n g  o f  g r o u p  b e l o n g i n g n e s s .  S h e  t r i e d  t o  a c t  h a p p y  a n d  j o l l y ;  
t o  l a u g h  r e l i s h i n g 4 '  a t  e v e r y o n e ' s  s t o r y  o r  j o k e .  S h e  f l i t t e d  
f r o m  o n e  g r o u p  o f  f r i e n d s  t o  a n o t h e r ,  a l w r q s  o n  t h e  f r i n g e ,  t r y i n g  
t o  m a k e  h e r  w r q  i n .  S h e  a t  o n e  t i m e  r e v e r s e d  h e r s e l f  a n d  t r i e d  t o  
b e  a s  • n a u g h t y •  a s  s h e  c o u l d ,  t o  b e  n o n c h a l a n t  a n d  d i s d a i n f u l .  
T h e n  s h e  t r i e d  t o  a t t r a c t  a t t e n t i o n  b y  b e i n g  l a t e  e v e r y  m o r n i n g .  
S h e  a n d  t h e  g i r l s  q u a r r e l e d  o v e r  B l u e b i r d  a r r a n g e m e n t s ,  o v e r  g o i n g  
t o  a n d  f r O l l l  s c h o o l ,  a n d  o v e r  i n n u m e r a b l e  p e t t y  m a t t e r s .  H e r  
n o n - a c c e p t a n c e  b y  t h e  g r o u p  w a s  v e r y  e v i d e n t .  N o n a  w a s  c o n s c i o u s  
o f  t h i s  a n d  m e n t i o n e d  i t  i n  t h e  i n d i v i d u a l  c o n f e r e n c e  p e r i o d  g i v e n  
her and others vho seemed to need such time. During these 
individual coni'erences the real basis for Nona's problems semed 
to come to the front. S.he spoke free4' but vith amotion of her 
home difficulties and seemed to have gained scme release :from 
the telling. The teacher made fev oonments and those made vere 
as non-directive as possible. Nona vas one of those yow:igaters 
vho needed more professional help than a school could offer, and 
more Ullderstanding and affection than her heme vas giving her. 
Some quotes f'ran Nona•s conferences follow: 
"Lots of kids can be hurt real bad. Seems like 
I'm just like a little baby and kids all laugh at me. 
I never had JU.JlT fights at the other schools and the 
kids don't try to make friends vith me.• 
"I asked the kids to C0111e oTer and pla;r. Tbe;r 
don•t vant to be friends. llachel said, "What should 
ve do?• Berna told her and then Lois and her cousin 
came •. Lois said, •Do thisl Do tbat1 11 I didn•t bave 
my bike then• They all got on their bikes and rode 
oft." 
"Another time the;r wouldn't let me sit in the 
hammock:. My bike vas a little newer tban theirs. 
Rae said, •Gee, ;rour bike vas a second-hand bike.' 
I had to stand there through it. 11 
"When I get hurt I usuall;r do think of people in 
the var; vhen daddy got shot. Most people get 
usually hurt, lose their blood. Mamma said ~be that's 
vbat bappened to Orville (Nona's real daddy) and daddy 
(step-father) said, •Veil, that•s just their bard luck:. 11 
When they fight I have to go to cry to M11111111&.• 
•Grandma ran an' got a telephone and told M8lllma 
and Mamma was packing up to leave Daddy because he 
vas drinking too much. Mamm.a just packed up. Once 
before that Daddy said he's never drink again. One 
night he drank so much, M81111Da smelled his breath and 
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p a c k e d  u p .  S h e  s a i d  s h e ' d  l e a v e  h i m  a  b e d ,  a  c h e s t ,  
a n d  s o m e  c l o t h e s .  I  w e n t  t o  a n d  w e n t  t o  
s c h o o l  t h e r e ,  a  w h o l e  g r a d e  a n d  a  h a l f .  T h e n  I  w e n t  
t o  a n d  w e n t  t e  s c h o o l  t h e r e  a  h a l f  y e a r .  
I  c a m e  p a r t  o f  a  y e a r  h e r e  a n d  n o w  I ' m  i n  t h e  f o u r t h . "  
" I  t h o u g h t  - s q  M a m m a  w a s  a l w a ; y s  n i c e  b u t  j u s t  
l a s t  S u n d a y  b i g h t  t h e y  h a d  a n o t h e r  f i g h t  a n d  M a m a  
t o o k  o f f  i n  t h e  o a r .  T h e y  h a d  a  f i g h t  a t  - s q  G r a n d m a ' s  
( p a t e r n a l ) - a  b i g  f i g h t  u p s t a i r s .  W h e n  t h e y  c a m s  
d o w n  s o m e t h i n g  r e e . J . 4 r  d i d  s c a r e  m e - D a d d y  c 8 1 1 1 8  d o w n  
a n d  u n h o o k e d  a l l  t h e  b a t t e r i e s  i n  t h e  o a r .  S h e  w a s n • t  
f e e l i n g  w e l l .  S h e  s a i d ,  " I  d o n • t  t h i n k  I ' l l  e v e r  
c o m e  b a c k . •  I t  m a d e  1 1 . e  f e e l  u p s e t .  
" I  c a n  t e l l  t h e  w q  t h e y  t a l k  i f  t h e y  a r e  g o i n g  
t o  h a v e  a  f i g h t .  I t  m a k e s  m e  f e e l  s a d .  I  w a n t  a  
d a d d y .  I  d o n ' t  w a n t  h i m  t o  g o  a w i q  r e a l  b a d .  H e  
n e v e r  t a l k e d  a b o u t  r u n n i n g  a w q .  M a m m a  s a i d ,  " W e  
c a n  j u s t  g o  o f f .  J u s t  p a c k  u p  a n d  g o .  L o c k  t h e  
d o o r . •  
F r o m  t h e  a b o v e  q u o t e s ,  o n e  c o u l d  s e e  t h a t  t h e  s c h o o l  c o u l d  
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d o  l i t t l e  t o  h e l p  N o n a  s o l v e  h e r  e m o t i o n a l  p r o b l e m s .  H e r  t r o u b l e s  
s t e m m e d  f r o m  ear~ s h o c k  a n d  l o s s ,  c o u p l e d  w i t h  c o n t i n u e d  
i n s e c u r i ' l ; ; y  i n  h e r  p r e s e n t  l i v i n g  c o n d i t i o n s .  I n  a d d i t i o n  t o  t h e  
p r o b l e m s  s u g g e s t e d  i n  h e r  r e m a r k s  a b o v e ,  N o n a  h a d  t w o  o t h e r s .  
H e r  m a t e r n a l  g r a n d m o t h e r ,  m u c h  b e l o v e d ,  w a s  l i n g e r i n g  i n  a  c r i t i c a l  
i l l n e s s  a n d  s h e  h a d  m o r e  t h a n  t h e  u s u a l  s i b l i n g  r i v a l r y  w i t h  a  
; y o u n g e r  l : r o t h e r  w h o  h a d  n o w  g a i n e d  t h e  a t t e n t i o n  s h e  h a d  o n c e  h a d  
f ' r o m  b a r  g r a n d p a r e n t s .  
I n  A p r i l ,  N o n a  a n d  h e r  f a m i l y  l e f t  f o r  a n o t h e r  s t a t e  w h e r e  t h e y  
w e r e  " g o i n g  t o  f i n d  a  n e w  a n d  h a p p y  l i f e  t o g e t h e r . •  N o n a  s e E 1 1 1 e d  
e c s t a t i o e . J . 4 r  h a p p y  o v e r  t h e  m o v e .  P e r h a p s  s h e  d r e a m e d  o f  n e w  
f ' r i e n d s  a n d  s e c u r i t y  i n  a  n e w  p l a c e  a n d  a  n e w  h o m e .  
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Paula transferred in March to another school in another town. 
Paula had transferred two or three times each 79er for several 
years, which must have had same bearing on her main problam-tbat 
or insecurity to the extent or withdrawal. Pa.ula made great strides 
during the ;rear. She blossomed during the small group sessions 
where she evident'.cy felt she could participate when so few were 
in the groups. In December, when new leaders were chosen, Paula 
was made a group la~er. She made friends after the first two or 
three months and seemed to be well liked b;r most or the children. 
Paula and Macy" beC8llle pals and Macy" seemed lost after Paula left 
in the Spring. B;r the time she moved, Paula was making contribu-
tions to group discussions quite free~ in the larger group and 
the teacher had some hope for a positive carry-over into her 
nellt"I; school situation. 
Berna has become much more ready to participate in group 
discussions. She has begun to e:xpress her ideas before the group 
and at times has shown considerable force. Proba~ her period 
or greatest growth came while she was a small group leader. 
The help and encouragement of friends in the lllll8.ll group seemed 
sufficient to support Berna. She seemed able to gain self-
confidence in her position or leadership. Although she was not a 
forceful leader, she was able to hold the group together and gain 
satisfactor;r results from their work. 
Gey's rejection b;r the group had its beginning much earlier 
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t h a n  t h e  c u r r e n t  y e a : r  o f  t h i s  s t u d y .  T h e  t e a c h e r  w a s  u n a b l e  t o  
i d e n t i f y  l l l 8 J J ; r  o r  t h e  c a u s e s .  G a y ' s  r e j e c t i o n  w a s  a p p a r e n t  t o  m v o m  
w o r k i n g  w i t h  t h e  g r o u p .  H e r  : f ' r : l . e n d s h i p  w i t h  L e o  a l s o  w a s  e v i d e n t .  
T h i s  r e l a t i o n s h i p  w a s  c l o s e  e n o u g h  t h a t  o n e  c h i l d  w o u l d  d e f e n d  o r  
s y m p a t h i z e  w i t h  t h e  o t h e r ,  a s  t h e  s i t u a t i o n  w o u l d  d e m 1 1 n d
0  
G q  
m a d e  a n  o u t s t a n d i n g  con~riblltion t o  t h e  F e s t i v a l  o r  N a t i o n s  e x h i b i t ,  
f o l l o w i n g  i n d i v i d u a l  r e s e a : r c h ,  w h i c h  w o n  h e r  t h e  a d m i r a t i o n  o f  h e r  
c l a s s m a t e s  a n d  o f '  a d u l t s ,  t o o .  S h e  s e e m e d  e : x t r e m e J . 7  p l e a s e d  w i t h  
t h i s  r e c o g n i t i o n  a n d  a l m o s t  s e e m e d  t o  b e c o m e  a  p a r t  o r  t h e  g r o u p  f o r  
a w h i l e .  T h i s  r e l a t i o n s h i p  d i d  n o t  s e e m  t o  b e  s t a b l e i z e d ,  h o w e v e r ,  
t o r  s h e  w a s  p r e t t y  m u c h  o n  t h e  f r i n g e  o f  : f ' r : l . e n d s h i p  c i r c l e s  i n  t h e  
g r o u p  t h r o u g h o u t  t h e  r e m a i n d e r  o f '  t h e  y e a : r .  I t  s e e m e d  t h a t  G r q ' s  
p r o b l e m s  w e r e  m o r e  e x t e n s i v e  t h a n  c o u l d  b e  d e a l t  w i t h  i n  t h e  c l a s s -
r o o m  a l o n e  a n d  d u r i n g  t h e  c o u r s e  o f '  o n e  y e a r .  
R o g e r  p r o b a b J . 7  m a d e  l e s s  p r o g r e s s  t h a n  a n y  o t h e r  c h i l d  i n  t h e  
g r o u p .  H i s  h a n d i c a p  w a s  e x c e s s i v e  a n d  t h e  a s s i s t a n c e  t h a t  c o u l d  b e  
g i v e n  h i m  w a s  s m a l l .  N o  e x t e n s i v e  o r  l a s t i n g  r e s u l t s  c o u l d  b e  
e x p e c t e d .  P e r h a p s  h i s  g r e a t e s t  s a t i s f a c t i o n  w a s  i n  h i s  f ' r i e n d J . 7  
r e l a t i o n s h i p  w i t h  t h e  t e a c h e r .  H e  w a s  a b l e  t o  d o  f a i r 4 r  w e l l  i n  
g a m e s ;  b a s e b a l l  w a s  h i s  b e s t  g a m e  a n d  h e  s e e 1 1 1 1 d  t o  e n j o y  i t .  
R o g e r  h a d  a  h i s t o r y  o f '  u n s a t i s f a c t o r y  a c h i e v e m e n t .  H i s  s p e e c h  
d i s o r d e r  w a s  s e v e r e .  T h e  l a t e s t  d i a g n o s i s  w a s  a p h a s i a .  L i t t l e  
c o u l d  b e  d o n e  t o  h e l p  h i m  a n d  h e  w a s  u n d e r  c o n s t a n t  p r e s s l l l " e  a t  
h o m e  t o  l e a r n  t o  r e a d  a n d  t o  t a l k  p l 1 1 i n J y .  R o g e r  s e e m e d  u n h a p p y  a n d  
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gave indication of this in such remarks as, "I bate school." "I 
don•t like to play." •I don't like it here. I wish I could go to my-
grandmother•s. The kids don•t like me very JJell. I don't like them, 
either. I don't like it at bane. Ob, yes, I like my- rabbits, bll.t 
I don't have fun." 
The children were wiJJ.ing to accept Roger into the group 
activity and ma:ny were constant:cy- looking out for him and trying to 
help him. 
Certainly Roger•s problems were beyond solution pure:cy-
tbrough a particular classroom tecbnic of working with children. 
As an informal evaluation of the small group work from the 
viewpoint of the children concerned with it throughout the year, the 
pupils were asked to write their COllllllents about it. It was suggested 
that they might sey- anything they wished and that the purpose in giv-
ing their comments was to help in planning for the children who 
would be fourth graders the following year. In order to assist those 
who might need stimulation for thinking, the following five questions 
were written on the board: 
H~ve you enjoyed working in permanent cCilllllittees? 
How do you think it has helped you? 
Do you think you have made new friends this year? 
What do you think bas helped you most in making 
these new friendships? 
Is there anything you would like changed about the 
committees? Explain what it is. 
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T h i r t y ,  o r  a l l  o f  t h e  c h i l d r e n ,  s t a t e d  t h e y  h a d  e n j o y e d  w o r k i n g  
o n  p e r m a n e n t  C C I D l l l i t t e e s .  
T h e  c o 1 m 1 1 1 1 n t s  o n  h o w  t h e  o o D m i t t e e s  h a d  h e l p e d  t h e  c h i l d r e n  
w e r e  s u m m a r i s e d  a s  f o l l o w s t  
8  H e l p e d  m e  i n  p l s n n i n g  a n d  w o r k i n g  t o g e t h e r  
8  B , y  l e a r n i n g  t o  w o r k  t o g e t h e r  i n  g r o u p s ,  o r  t o  
w o r k  b e t t e r  w i t h  o t h e r s  
7  T o  m a k e  n e w  f r i e n d s  o r  t o  g e t  a c q u a i n t e d  w i t h  
o t h e r s  
4  T o  s t u q ,  t o  p l a n  a n d  s t u q  b e t t e r  
2  H e l p e d  m e  a  l o t  
l  I n  a  w a ; y  t h a t  I  c a n ' t  s a ; y  
T w e n t y - e i g h t  c h i l d r e n  f e l t  t h a t  w o r k i n g  i n  s m a l l  g r o u p s  h a d  
h e l p e d  t h e m  t o  m a k e  n e w  f r i e n d s .  O n e  b o y ,  F r e d ,  s a i d  t h a t  h e  
h a d  k n o w n  t h e m  a l l  b e f o r e  a n d  a  s e c o n d  b e y ,  E d d i e ,  f e l t  t h a t  o n  
c o m m i t t e e  w o r k  y o u  n e e d  t o  w o r k  w i t h  • a  f e w  p e o p l e  y o u  d o n ' t  
n e c e s s a r i l y  w a n t  t o  w o r k  w i t h . •  
T h e  p o i n t s  g i v e n  b y  t h e  c h i l d r e n  a s  t h o s e  w h i c h  m o s t  h e l p e d  
t h e m  t o  m a k e  n e w  f ' r i e n d s  w e r e :  
1 3  w o r k i n g  t o g e t h e r  i n  o o m n i t t e e s  ( s m a l l  g r o u p s )  
o r  t a l k i n g  o r  p l s n n i n g  t o g e t h e r  i n  g r o u p s  
6  g e t t i n g  t o  k n o w  o t h e r s  b e t t e r ,  i n  w o r k i n g  a n d  
p l a ; y i n g ,  h a v i n g  t u n  t o g e t h e r  
6  b y  b e i n g  f r i e n d ' . c y - b e i n g  k i n d  t o  t h e m  
3  l o t s  o f  t h i n g s  
l  n o t h i n g .  I  w a s  a : J r e a q  f r i e n d s  w i t h  t h e m  
l  n o  c C B 1 D 1 1 e n t  ( E d d i e )  
' 
... 
Twenty-nine of the thirty children desired no change in the 
camnittee or small group set-up. They expressed enjoyment frcm 
the work and mentioned values received from group work. One child, 
Eddie, did not state any change which should be made bit neither 
did he feel the small groups had been particularly valuable to him. 
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He would rather have them "raise hands and call on different children. 1 
A few c01111D.ents from the chiJ.dran•s evaluation sheets are 
included in case they may be of interest to a teacher reading 
this study. The selection of quotes has been fram an interest 
standpoint, to give some idea of types of co111111ents, and to see bow 
children fran the special group under study have responded. 
I have enjoyed being in permanent camnittees very 
111Uch t t t I have liked my collllllittees and I think we have 
worked well t L L I think I have made a lot of friends this 
year. In mek:lng friends it is the new people in the 
school\ H Me and my camnittees have had lots of tun 
and did not want to change I 
Gq 
I have enjoyed the conmittee work, It has helped 
me in planning together and in working together. I 
have made friends with Mike and Ted. The co11111itteea 
have helped me to work with different people. I do not 
want them changed. 
I have liked working in the COl!Bllittees very much. 
It has helped me in planning. I have made new friends 
and it has helped me in sharing with the class. I think 
working in the co111111ittees has helped me most to make 
friends. There isn't anything I would change. 
Berna 
Yes. I have enjoyed working with the comnittee 
groups. They have helped me most in planning and 
working. I have made new friends, Jean especial.ly. 
It has been working and talking and planning together 
that has made new friends. I would want no change. 
Cella 
I  h a v e  e n j o y e d  w o r k i n g  i n  p e r m a n e n t  c o m m i t t e e s .  
T h e y  h a v e  h e l p e d  m e  a  l o t .  Y e s ,  I  h a v e  m a d e  a  l o t  o r  
f r i e n d s  t h i s  y e a r .  I  t h i n k  b e i n g  k i n d  t o  t h e m  h e l p s  
m o s t .  N o ,  I  l i k e  t h e  o o m m . i t t e e s  j u s t  a s  t h e y  a r e .  
R h o d a  
T h e  c o m m i t t e e  w o r k  b a s  h e l p e d  m e .  I t  b a s  h e l p e d  
m e  i n  a  W f J : 3 '  t h a t  I  c a n n o t  s a y .  I t  h a s  h e l p e d  m e  t o  
m a k e  f r i e n d s .  I t  h a s  h e l p e d  m e  t o  h a v e  b e t t e r  h a b i t s .  
I  d o  n o t  w a n t  i t  c h a n g e d .  
R u d y  
Y e s ,  I  h a v e  e n j o y e d  w o r k i n g  i n  t h e  p e r m a n e n t  
o o m m i t t e e s .  W e  h a v e  l e a r n e d  a b o u t  A r r i o a  a n d  o t h e r  
t h i n g s .  Y e s ,  I  h a v e  m a d e  n e w  f r i e n d s .  T h e y  d o n e  
n i c e  t h i n g s  t o r  m e .  I  d o n ' t  w a n t  t o  c h a n g e .  
M a e  
T h e  c o m m i t t e e  w o r k  h a s  b e e n  v e r y  i n t e r e s t i n g .  
I t  h a s  h e l p e d  m e  b y  l e a r n i n g  t o  w o r k  i n  g r o u p s .  I  
h a v e  m a d e  n e w  f r i e n d s  t h i s  y e a r .  I  t h i n k  b e i n g  f r i e n d l y  
h e l p s  m o s t .  N o ,  I  w o u l d  n o t  c h w l g e  t h e  o o m m i t t e e s  
t o r  n e x t  y e a r .  
M o l l ; r  
I  t h i n k  f l h e  c a m n i t t e e s  w e r e  g o o d .  I  h e a r d  t h e  
n a m e s  o r  t h e  c h i l d r e n  m o r e .  C c m m i t t e e  w o r k  h e l p e d  
m e  t o  g e t  a c q u a i n t e d  w i t h  t h e  c h i l d r e n . *  
T e d  
T h e  o o m i t t e e s  h e l p e d  u s  i n  g e t t i n g  a l o n g  w i t h  
s o m e  k i d s .  W e  m a d e  m o r e  f r i e n d s .  T h e  c 0 1 1 1 1 1 1 i t t e e  w o r k  
b r o u g h t  u s  c l o s e  t o g e t h e r .  
J o e  
I  h a v e  e n j o y e d  w o r k i n g  i n  p e r m a n e n t  c o m m i t t e e s .  
I  t h i n k  t h e y  h a v e  h e l p e d  u s  a  l o t .  I  h a v e  m a d e  
m a n y  n e w  f r i e n d s  t h i s  y e a r .  T h e  c o m m i t t e e s  h a v e  h e l p e d  
u s  t o  h a v e  m o r e  f ' U n .  N o ,  I  w o u l d  n o t  c h a n g e  t h e m .  
V i c k y  
T h e  o o m m . i t t e e s  h a v e  h e l p e d  m e  a  l o t .  I t  h a s  
h e l p e d  m e  i n  m y  r e a d i n g .  I t • s  h e l p e d  t o  m a k e  f r i e n d s ,  
t o o .  I  g o t  t o  p l a y i n g  w i t h  t h e m  a n d  n o w  w e  l i k e  e a o h  
o t h e r .  T h e  o o m m . i t t e e s  h e l p e d  m e  q u i t e  a  b i t .  W e  g o t  
t o g e t h e r  ' c a u s e  w e  w o r k e d  t o g e t h e r .  
H u g h  
* T e d  w a s  a  t r a n s f e r  p u p i l  a t  t h e  b e g i n n i n g  o r  t h e  t e r m .  
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Twenty-nine or the thirty children desired no change in the 
committee or small group set-up. They expressed enjo,ment fran 
the work and mentioned values received from. group work. One child, 
Eddie, did not state ~ change which should be made bit neither 
did he feel the small groups had been particularly valuable to him. 
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He would rather have them "raise hands and call on dii'ferent children." 
A few ccmnents from the children• s evaluation sheets are 
included in case they may be of interest to a teacher reading 
this study. The selection of quotes baa been frOlll an interest 
standpoint, to give some idea of types of comments, and to see bow 
children from the special group under study have responded. 
I have enjoyed being in permanent carmnittees very 
much t t 1 I have liked my committees and I think we have 
worked well t t t I think I have made a lot of friends this 
year. In making friends it is the new people in the 
schooll 11 Me and my camnittees have had lots of fun 
and did not want to change! 
I have enjo;yed the co11111ittee work. It bas helped 
me in planning together and in working together. I 
have made friends with Mike and Ted. The co11111ittees 
have helped me to work with different people. I do not 
want them changed. 
I have liked working in the committees wrry much. 
It has helped me in planning. I have made new friends 
and it has helped me in sharing with the class. I think 
working in the CODDllittees has helped me most to make 
friends. There isn•t anything I would change. 
Berna 
Yes. I have enjoyed working with the C011111ittee 
groups. They have helped me most in planning and 
working. I have made new friends, Jean especially. 
It bas been working and talking and planning together 
that has made new friends. I would want no change. 
Celia 
Y e s ,  I  h a v e  l i k e d  p e r m a n e n t  c a m n i t t e e s .  T h e ; r  
h a v e  h e l p e d  i n  W l c y ' S  c f  p l a n n i n g .  I  h a v e  m a d e  t w o  n e w  
f r i e n d s  a n d  h a v e  f o u n d  g o o d  i n  o t h e r  p e o p l e .  I  h a v e  
l e a r n e d  t o  m a k e  f r i e n d s  b e t t e r  m y s e l f .  I  w o u l d  n o t  c h a n g e  
t h e  c o m m i t t e e s  b u t  m a ; r b e  w e  c o u l d  d o  m o r e  t h i n g s  t o g e t h e r .  
R i l l a  
T h e  children~s e v a l u a t i o n  o f  t h e  s m a l l  g r o u p  t e c h n i c  w a s  w i e d  
a s  a  c o n c l u s i o n  t o  t h i s  c h a p t e r  b e c a u s e  i t  w a s  f e l t  t h a t  t h e  w r q  
t h e y  f e l t  a b o u t  t h e  g r o u p  w o r k  w o u l d  b e  i t s  m o s t  m e a n i n g f u l  
e v a l u a t i o n .  
T h e  f o l l o w i n g  a n d  f i n a l  c h a p t e r  w i l l  s u m m a r i z e  t h e  c c m p l e t e  
s t u d ; r  a n d  l i s t  c o n c l w i i o n s  a n d  t h e  i m p l i c a t i o n s  f o r  e d u c a t i o n .  
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Chapter IV 
S1J.1MARY, CONCLUSIONS AND IMPLICATIONS 
The small group tecbnic and_ its use in the classroom was the 
topic or this study. The method or study was that or the inrormal 
experiment. This approach does not arrect the positive and 
derinite resu1ts or the controlled experiment but does have the 
advantage or being conveniently used in any regular classroom 
situation. 
The inrormal experiment was set up in the rourth grade room 
or the College Elementary School at Central Washington College or 
Education. This group contained thirty-one members, eighteen girls 
and thirteen boys. i"welve or these children had one or more 
problEllllS which made it dirficult ror them to become participating 
members and to gain acceptance in the group. The teacher decided 
that t'Urther study and analysis was needed berore assistance cou1d 
be given them. J. survey or cumulative records, a sociogram, and 
a teacher-identification sheet conrirmed the teacher's observation 
or these pupils. The children selected ror study were those who 
had earned the majority or unravorable comments by past teachers 
and whose behavior pointed to problems or withdrawal, or non-
conro:rming overt behavior, or rejection by maey group members, and 
or need ror constant adu1t supervision. The sociogram, in the 
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m a i n ,  s h o w e d  t h e s e  c h i l d r e n  a s  i s o l a t e s  o r  n e a r - i s o l a t e s .  I n  
a d d i t i o n  t o  t h e  t w e l v e  c h i l d r e n  u m e r  s p e c i a l  s t u d ; y ,  t w e l v e  o t h e r s  
s e e m e d  t o  h a v e  s o m e  o f  t h e  s a m e  p r o b l e m s  b u t  n o t  o f  t h e  s s m e  
i n t e n s i t y .  
I t  w a s  d e c i d e d  t o  u s e  t h e  s m a l l  g r o u p  t e c b n i c  a s  a  m e t h o d  o f  
a t t e m p t i n g  t o  a s s i s t  t h e s e  c h i l d r e n  i n  b e l o n g i n g n e s s  i n  t h e  g r o u p .  
T h i s  t e c b n i c  c o n s i s t e d  o f  t h e  u s e  o f  d e m o c r a t i c  g r o u p  p r o c e d u r e  t o  
s t i m u l a t e  p a r t i c i p a t i o n  b y  a l l ,  t o  d e v e l o p  g r o u p  n o r m s ,  a n d  t o  
g a i n  r e c o g n i t i o n  a n d  a c c e p t a n c e  f o r  g r o u p  m e m b e r s .  T h e  t h r e e  t y p e s  
o f  g r o u p s  w e r e  t h e  l a r g e  g r o u p  c o n s i s t i n g  o f  t h e  e n t i r e  c l a s s ,  a n d  
t w o  s m a l l  g r o u p s ,  t h e  s m a l l  c o m m i t t e e  g r o u p  a n d  t h e  b u z z  g r o u p .  
E a c h  o f  t h e s e  g r o u p s  w a s  u s e d  f o r  d i f f e r e n t  p u r p o s e s  a n d  e a c h  b a d  
i t s  o w n  p e c u l i a r  a c t i v i t i e s .  T h e  s m a l l  g r o u p s  o r  c o m m i t t e e s  b a d  
r e g u l a r  ! ' u n c t i o n s  o r  d u t i e s .  T h e s e  g r o u p s  w e r e  m a d e  u p  o f  f r o m  
f o u r  t o  s e v e n  m e m b e r s  a n d  r e t a i n e d  t h e i r  i d e n t i t y  o v e r  a  t h r e e  
m o n t h s '  p e r i o d .  E a c h  s m a l l  g r o u p  b a d  a  g r o u p  l e a d e r  e l e c t e d  b y  
t h e  g r o u p .  T h e  m a k e - u p  o f  t h e  g r o u p  w a s  b a s e d  o n  a  s o c i o g r a a  
o f  c o m m i t t e e  c h o i c e s  t o g e t h e r  w i t h  t h e  t e a c h e r ' s  j u d g m e n t .  T h e  w o r k  
o f  t h e  s m a l l  g r o u p s  c o n s i s t e d  o f  t h e  f o l l o w i n g :  d i s c u s s i o n ,  p l a n n i n g ,  
s o l u t i o n  o f  p r o b l e m s ,  a n d  r e s e a r c h .  
S h i f t s  i n  t h e  s m a l l  g r o u p s  t o o k  p l a c e  a f t e r  e a c h  t h r e e  m o n t h  
p e r i o d .  E a c h  s h i f t  w a s  b a s e d  o n  a  s o c i o g r e m  o f  c o m m i t t e e  c h o i c e s ,  
a  s o c i a l  d i s t a n c e  s c a l e ,  a n d  t h e  t e a c h e r ' s  j u d g m e n t .  
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A variety of tools vas used to evaluate the progress of the 
group in meeting the September objectives of developing individual 
belongingness ti the group, to develop group norms, and to develop 
more desirable personality traits !IJllOng certain members of the group. 
These vere: identification sheets filled out by the teacher, 
sociograms of cmmnittee choices and sociograms of three best friends, 
the classroom social distance scale, a social analysis of the 
classroom, and personality tests. 
During the year, recordings vere made of the children at vork 
in their Bm.al.l groups. These. vere vritten up in such a v~ that 
the children could re-enact them for the purpose of evaluation. 
Excerpts from these and samples of the children's evaluations have 
been included in the body of the study. At the end of the year en 
informal evaluation of the group vork vas made by the children and 
a nU1J1ber of these also have been included. 
When considering the group averages, there seemed to be no 
significant changes as determined by the various instruments 
used in this study. When considering the group of tvelve children 
under special study, hovever, there seemed to be discernible 
several trends vhich had bearing on the problems of this group. 
These vere: (l) children in this group seemed to give poorer 
answers, gain poorer scores, and have more isolates and near-
isolates in proportion to their nUlllber than did the remainder 
of the group, (2) the other members of the class seemed to be aware 
· o f  t h e  n o n - c o n f o r m i t y  a n d  n o n - a c c e p t a n c e  o f  t h e s e  c h i l d r e n  a n d  
( 3 )  t h e  c h i l d r e n  i n  t h e  s p e c i a l  g r o u p  s e e m e d  t o  b e  s c m e w h a t  a w a r e  
o f  t h e i r  o w n  p r o b l a m s .  
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A t  t h e  e n d  o f  t h e  ; r e a r ,  t h e  e v a l u a t i o n s  u s e d ,  w h i c h  i n c l u d e d  
t e a c h e r  o b s e r v a t i o n ,  v a r i o u s  i n s t r u m e n t s ,  a n d  t h e  c h i l d r e n ' s  e v a l u -
a t i o n s ,  a l l  g a v e  s o m e  i n d i c a t i o n  t h a t  p r o g r e s s  b a d  b e e n  m a d e  t o w a r d  
t h e  s o l u t i o n  o f  t h e  S e p t e m b e r  p r o b l . e l l l s .  I t  m u s t  b e  1 1 0 t e d ,  h o w e v e r ,  
t h a t  t h e  d e g r e e  o f  p r o g r e s s  v a r i e d  a c c o r d i n g  t o  t h e  t y p e  a n d  
i n t e n s i t y  o f  t h e  p r o b l e m s .  T h o s e  p r o b l e m s  w h i c h  s e e m e d  m o s t  
c o m p l e t e l y  r e s o l v e d  w e r e :  w i t h d r a w a l  t e I J d e n c i e s ,  1 1 0 n - c o n f ' o r m i n g  
o v e r t  b e h a v i o r ,  a n d  n e e d  f o r  c o n s t a n t  a d u l t  s u p e r v i s i o n .  T h e  
p r o b l e m  w h i c h  s e e m e d  l e a s t  a f f e c t e d  w a s  t h a t  o f  r e j e c t i o n  b y  t h e  
g r o u p .  E v i d e n c e  w a s  a l s o  g i v e n  t h a t  a t  l e a s t  p a r t  o f  t h e  i m p r o v e m e n t  
.  g a i n e d  w a s  d u e  t o  t h e  w o r k  i n  s m a l l  g r o u p s .  T h i s  e v i d e n c e  w a s ,  o r  
c o u r s e ,  s u b j e c t i v e  i n  n a t u r e .  
C o n c l u s i o n s  2 !  . ! i J Y : !  e x p e r i m e n t  
1 .  C h i l d r e n  w h o  w o r k e d  i n  s m a l l  g r o u p s  o v e r  a n  e x t e I J d e d  p e r i o d  o f  
t i m e  f e l t  t h a t  t h e y  m a d e  n e w  f r i e n d s .  
2 .  C h i l d r e n  i n  t h i s  s t u d ; r ,  w h o  c o n s i s t e n t l y  h a d  s p e c i a l  p r o b l E l l D S  
d i d  p o o r e r  o n  t h e  i n s t r u m e n t s  u s e d  f o r  a n a l y s i s .  
3 .  W h i l e  t h e  g r o u p  a s  a  w h o l e ,  r e f l e c t e d  i n  a v e r a g e s ,  s h o w e d  n o  
s i g n i f i c a n t  c h a n g e ,  i n d i v i d u a l s  w i t h i n  t h e  g r o u p ,  a n d  
p a r t i c u l a r l y  i n d i v i d u a l s  w i t h i n  t h e  s p e c i a l  g r o u p ,  g a v e  e v i d e n c e  
o r  a t  l e a s t  p a r t i a l l y  s o l v i n g  s o m e  o f  t h e i r  p r o b l e m s .  
4. Children showed some discrimination in choice of COlllllittee 
members when compared with their choices for three best 
friends. 
5. The social ~is of the classroom seemed to differentiate 
those children who had unusual problems. 
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6. The classroom social distance scaJ.e, as it was graphed by this 
writer, offered a broader base for grouping children since 
it did not limit the choices. 
7. Children who received little benefit from the small group work 
seemed to be those children with severe bandioaps or extensive 
emotional problems. 
8. The personal de-gelopment of individual children seemed to be 
easily observed by the teacher. 
9. Further research is needed to determine the greatest value to 
the teacher of the social analysis of the classroaa tool. 
10. Further research is needed to determine the bases for group 
rejection of classmates and to study methods of gaining 
acceptance for such children. 
ll. Further research is needed to determine the causes of 
individual children rejecting the group and to stud;y methods 
of developing a feeling of belongingness in these children. 
Implications ~ Education 
l. Democratic group work with children offers one method of 
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d e v e l o p i l l g  g r o u p  b e l o n g i n g n e s s .  
2 .  T h e  s m a l l  g r o u p  t e c h n i o  d e s e r v e s  m o r e  a t t e n t i o n  a n d  stu~ a s  a  
m e t h o d  o f  p r a c t i c a l  a n d  a d v a n t a g e o u s  c l a s s r o a n  p r o c e d u r e .  
3 .  T h e  s m a l l  g r o u p  t e c h n i c  s h o u l d  b e  s t u d i e d  t o  i n v e s t i g a t e  
i t s  v a r i o u s  e f f e c t s ,  i n c l u d i n g  t h e r a p e u t i c ,  u p o n  t h e  m e m b e r s  
o f  t h e  g r o u p ,  s u c h  a s  i t s  e f f e c t  u p o n  t h e  a g g r e s s i v e  c h i l d ,  
t h e  s h y "  c h i l d ,  o r  t h e  r e j e c t e d  c h i l d .  
T 4 m 1 t a t i o n s  . 2 ! ' .  t h e  E m e r i m e n t  
l .  T h i s  e x p e r i m e n t  w a s  l i m i t e d  i n  i t s  f i n d i n g s  b y  t h e  s u b j e c t i v e  
n a t u r e  o f  S Q l l l e  o f  t h e  i n s t r u m e n t s  u s e d .  T h e  d i f f e r e n c e  i n  
t h i s  t y p e  o f  i n s t r u m e n t  f r o m  t h e  t y p e  t h a t  t e s t s  a  s p e c i f i c  
i t e m  o r  i t e m s ,  o n  w h i c h  t h e  f o r m e r  i d e a  o f  r e l i a b i l i t y  h a s  
b e e n  b a s e d ,  d o e s  n o t  m a k e  p o s s i b l e  a  t r u e  r e l i a b i l i t y  c h e c k  
i n  i t s  o r i g i n a l  , c o n n o t a t i o n .  
2 .  A  f u r t h e r  l i m i t a t i o n  o f  t h i s  e x p e r i m e n t  h a s  b e e n  t h e  i n f o r m a l i t y  
w i t h  w h i c h  i t  w a s  c a r r i e d  o n .  M 8 l l Y  o f  t h e  f i n d i n g s  h a v e  b e e n  
b a s e d  o n  s u b j e c t i v e  e v i d . e n c e  • .  
3 .  T h i s  e x p e r i m e n t  w a s  f u r t h e r  l i m i t e d  t o  o n e  g r o u p  o f  c h i l d r e n  
a n d  t o  o n e  y e a r • s  w o r k  w i t h  t h e  s m a l l  g r o u p  t e c h n i c .  
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